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ABSTRACT

The purpose of this qualitative study was to provide insight into how community
college students experienced college after completing a first-yearanqeecourse. The
population studied included students at the main campus of Kirkwood Community College, a
comprehensive community college in a suburban setting in Cedar Rapids, lowa. The study
examined the experience of the Kirkwood students who successfully completed College
Kirkwood’s first-year experience course. Research questions included: Diohtipdetion of
the College 101 course in their first semester influence studentsnaicagleccess? Did the
completion of College 101 in their first semester influence students’ sens&kwbKd as
the right fit for them? Did the students think that the completion of College 101 benefited
them? How did the second-year students describe their first academat i@d&wood?
What did the completion of their first year of college mean to the students?

Seven Kirkwood students, including five females and two males, were interviewed
regarding their perceptions of their College 101 experiences and the oxpeailkace of
their first year of college. Narrative inquiry was the methodology usexpiore their
stories. Upon analysis, several themes emerged from the data, all of winottgunt a new
familiarity with the experience of these Kirkwood first-year studentsstMf the themes
overlap each other in content and support. The analysis resulted in the identificatren of f
larger themes: Social Development, Academic Development, Career Devetppersonal
Development, and Personal Meaning. Those themes were developed after clsstalicg
themes that appeared to support and define the larger themes.

Overall, the completion of College 101 appeared to influence the participants’

academic successes and to confirm that Kirkwood Community College was atdood fi
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them. All participants gave overwhelming positive responses regarding thé@s#resf
received from College 101. The study suggests that the Kirkwood College 101 model was
effective for a small group of students.

While community colleges attract large numbers of traditional-agfeyiar students,
there has been little research regarding first-year programmirgnddsio help students
acclimate to college. The bulk of the literature pertaining to first-yegranoming has been
generated from four-year colleges. Indeed, most of the literature included study’s
review is primarily based on first-year students at four-year collepgs siudy not only
informs further development of the College 101 course at Kirkwood; it also suggests
implications for the larger academic community regarding the expesafidirst-year

students at the community college.
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CHAPTER 1
INTRODUCTION

In August of 1975 when my parents left me at the University of Northern lowa to
begin my first year as an undergraduate, all the supports that should have anstesslis
college were in place for me. Both my parents attended and graduated from. ddjlege
father completed course work at the university during my formative yaaid,had been
well exposed to the university culture. They had the means to financially suppcotiege
education. | graduated in the top 10% of my high school class and had completed advanced
math, science, and composition courses.

With all those supports in place, little thought went into what might happen when the
small town high school principal’s daughter arrived at college. Suddenly, not onlyowas
from under my parents’ eyes; | was out from under the eyes of an entire cognriyniirst
official act as a college student was to walk across the street from myalgramtl purchase
a carton of cigarettes from the convenience store. The possibility of suiccey
undergraduate career began to spiral downward from there.

By August of 1976, | had accumulated a 1.7 grade point, a different major, and a
propensity for socializing around kegs of beer. The university could claimirigdtane, but
| am certain that the “social life” of college kept me there. With strongipesaction, |
made strides towards social integration into the college culture.

| experienced very little social integration with faculty, however. Dutiag first
year no one attached to the university in any professional role took an interestuiccays.
After being hospitalized for an infection late in my freshman year)ddtahy instructors,

none of whom could recall me. My only identification was my student number.

www.manaraa.com



2

As | continued at UNI, | experienced very little academic integratigngide
performance was dismal and rather than seeking intellectual stimuldimmced from
major to major, attempting to find the passion that would guide my career development.
There was little career development guidance offered by the universityodlggmmitment
was vague at best. Somewhere in academia Vincent Tinto was publishing one dielsis ear
publications regarding college dropouts. If we would have known each other, | might ha
served as one of his star research subjects.

The only reason | persisted in school was that my father insisted that ttseegh.
| was awarded a Bachelor of Arts Degree in Speech/Radio and Televisidraby like to
call default; it was the major | had landed on by the time | finally contgptéerequirements
for the degree. When | was offered my first job in that field, | told the supertisor did
not want to work nights or weekends. My naiveté and lack of career planning lefthmee wi
degree | had no interest in using.

| put these stories of my undergraduate days away for many yearsittlbadida
that my unremarkable undergraduate experience would provide the foundation for a
professional journey that would ultimately lead me back to the world of higher education.

When my youngest son started school, | volunteered for a community collegéesatell
program that provided GED preparation for community members for whom English was a
second language. It was my first introduction to the scope of services offecechbyunity
colleges. Within nine months | moved from a volunteer to a paid volunteer coordinator, then
to a full-time workforce development coordinator with the responsibility of magag
satellite campus office 75 miles from the main campus.

The workforce development position was part of a new contractual program that had

been established with Nebraska Social Services. The program goals veachtpb search

www.manaraa.com



3
skills, career planning, and parenting to social service clients. To receeftfehe clients
were mandated to attend workshops offered at the satellite office. Thgedadld originally
hired a much better qualified individual to coordinate the program; however, a week before
the program was to begin, the individual decided not to keep the position. | think pure
desperation led them to ask me to take the position temporarily. I'm not certaimadhat
me accept it. | remember the sinking feeling | had when my supervisoeaffer the
opportunity, handed me a pop culture book on self esteem from which to develop curriculum,
and left for the main campus 75 miles away. There | sat with my 10-year-dieltas
degree in mostly nothing and my newly discovered self-esteem handbook. A weélvkger
in front of a classroom with students mandated to attend.

Despite my lack of experience, my first students and | made the program wark. Thi
experience allowed me to witness the profound economic, social, and intellectual
opportunities education could offer people. My passion for the community college was born
out of this chain of serendipitous events that brought me back to the doorstep of higher
education.

It was 1991 and | found myself in a vocational world working with a program that
included six women — three career counselors and three administrators. Theetbe
those women, the world to which my students were introducing me and my desire to be a
better teacher led me to make a tentative step back into the college classeestudent. |
enrolled in a graduate-level counseling theory class. Participating inabessveas the first
time | felt the joy of learning something out of pure passion. It wasn'’t lorggdokfvas
officially enrolled as a graduate student. Oddly, the community college had broegbta

master’s degree.
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While enhancing my formal education, | was also learning from my studehtké¢ha
education system had not been a welcoming or particularly safe place fof tbamed of
their hopes and dreams that somehow the educational experiences of their childdemewoul
different than their own. | learned that intelligence could not be measureddagyee or a
grade. | learned that the community college could be the place where they adttloest
journey towards economic security.

With these lessons and my newly conferred master’s degree, | moved wimity
to lowa, identifying Kirkwood Community College as my target for employmesntered
the culture as a part-time employee just to gain entrance into the KirkwttocecOne of
the benefits of my diverse adjunct positions was the opportunity to learn about the many
aspects of the college and its students.

My first full-time position at Kirkwood was as a Student Life Coordinator. This
position put me in close daily contact with students of all ages and backgrounds. | was
recruited to teach a version of Kirkwood'’s orientation program in which delivery of the
program was extended six weeks into the semester rather than the usual torordayi
saw the faces of first-year students, veiled with a look of bravado that bavehed their
concern for where and how they might fit into their new college. | had given my ow
undergraduate experiences little thought until | saw the faces of thosetstudieven by the
desire to facilitate their integration in the way | wished | would hava beegrated into the
post secondary culture many years before, | began to reach out to them.

After two years in Student Life, | was offered a position as a counsedakatood.
Three seemingly unrelated things occurred. First, | was also beginnadgetodurses from
lowa State University and gain exposure to student development theories. Settendeda

a session at a League of Innovation Conference that highlighted a Moraing Valle
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Community College semester-long orientation course named College 101. Haiddthie
opportunity to serve on a quality improvement committee charged with examining
Kirkwood'’s student orientation practices. The idea of an extended first-ezraggerience
at Kirkwood had been planted in my mind and the quality improvement committee was the
place to cultivate it. After two years of debate, research, and politiceduaaring,
Kirkwood piloted 13 sections of its own College 101 course. Chosen to coordinate the
program, | taught my first section of College 101 in the fall of 2005, 30 years aftaridg
my independence at UNI. My dismal undergraduate experience, having comecka)lveas
now solidly informing my professional life.

| have the unique professional experience of reflecting back on my own cellegiat
years with a new lens. My lens is influenced by my study of student develofireenes,
counseling theories, and conceptual frameworks, many of which have developed over the
span of my academic career. Faculty and students have also colored the lemswhiokd
observe my own experiences.

| share the story of my professional development because it serves as ddaunda
this research on the voices and experiences of College 101 students at Kirkwood. My own
experiences as a first-year student provided a strong base on which acautpractice led
me to an intense commitment to services for first-year students. | grfovteinate to have
the opportunity to work closely with the development of College 101. As | experience
increased interaction with first-year students, my affection for thremsgstronger.

Problem

Community colleges have unique challenges that call for research into the world of

their first-year students. The number of first time students in communiggeslhas

significantly increased, but academic challenges faced by thesatstade diverse. This
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study provides insight into how community college students experience college after
completing a first-year experience course.
Growth in community college enrollments

Community colleges in the U.S. are serving as higher education portals fatat lea
45% of all first-time freshman students (American Association of Communitgges
[AACC], 2007)). Utilizing enroliment reports from the lowa DepartmerEdfication,
Rendon, Kanagala, Laanan, Nichols, Shelley, and Starobin (2006) reported that 66% of
students enrolling in community college in lowa are under the age of 21, sugdgleatin
many high school graduates start their education at the community collegecdownunity
colleges are attracting large numbers of traditional first-year istside

In fall of 2007, Kirkwood Community College enrolled 5,609 first-time, first-year
students. Of those students 3,364 were registered as Arts and Science migjarsd A
Science majors are considered Associate of Arts (AA) or Associ&ei@fce (AAS) degree
seekers. AA and AAS degrees are designed to transfer to the baccal@wedaiy fall of
2008, enrollments for first-time, first-year students reached 6,260 with 3,372 seekiAg an A
or an AAS degree. In 2007 the average student age at Kirkwood was 24 years.
Unique Challenges for First-Year Students at the Community Colige

McCabe (2003) described community colleges as “the most Americanitftioss”
and as “agents of democratization, with a core mission to provide opportunity to all” (p. 13).
He said the notion of “opportunity to all” lends itself to the challenge of meeting the
education and training needs for all, since open enrollment offers no assuranttes fthet-
year students scored a 20 or above on an ACT or took college preparatory math. The
American Association of Community Colleges (AACC) surveyed a sample of aoitym

colleges in an effort to conceptualize the number of community college studentgneedin
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remedial work. On the average, 36% of the students from the sample colleges needed
remedial work; also, 32% of the students surveyed by the 2006 Community College Survey
of Student Engagement reported using skill labs to assist them in their acaaeknic w

Vaughn (2000) viewed open access at the community college as a “misunderstood
concept” (p. 4). He stated that open access does not guarantee admission ¢opspgains
at the community college but the term does reveal a core value: “Rather thamdyrn a
people who do not have the prerequisites for college-level work, the community college
offers avenues for students to obtain the necessary prerequisites” (V20@bnp. 4).
Providing those necessary prerequisites puts forth a set of challengemfaunity colleges
and their students. First-year students at the community college aradikelgy greatly in
their basic level of academic proficiencies.
Lack of Research

There is little research regarding first-year services at thencmity college. The
bulk of the literature pertaining to first-year programming has beemageddrom four-year
colleges. Indeed, most of the literature included in this study’s review isrpyilmased on
first-year students at four-year colleges. The challenge for comnuatigéges is to translate
and adapt the first-year programming from four-year colleges to what they koowthe
unique challenges of first-year community college students. The effextiven those
adaptations must be examined with both quantitative and qualitative measuressdhisaé
to confirm that those adaptations were effective in reaching firstsygdents at the
community college.

Background of Study

Site of Study: Kirkwood Community College
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Kirkwood Community College is located in the northeast quadrant of the state of
lowa. The main campus of Kirkwood is located in Cedar Rapids, lowa. Kirkwood sedves a
county area with 11 different locations including the main campus. Kirkwood offers 120
credit coursework programs. According to Kirkwood Community College Inistitait
Research, enrollment at the college in fall of 2007 was 15,091 students. Those students come
from 96 of the lowa counties, 35 different states, and 100 nations. Enrolliments for fall of
2008 reached 15,241. Kirkwood is a founding member college of the prestigious League for
Innovation in the Community College and remains the only lowa community college with
membership in the league.
Definition of First-Year Experience

Hankin and Gardner (1996) defined the First-Year Experience as a philosophy that
guides institutional services that work to “assimilate new students into tegecol
environment” (p. 3). Robinson, Burns, and Gaw (1996) defined first-year orientation goals
with the statement, “Orientation programs facilitate student learnifgee general
dimensions: transition processes, academic integration, and personal and sgcaiante
(p. 55). Schroder’s (2003) interview with John Gardner led to Gardner sharing his concept of
the definition for the first-year experience as “a national and internagioal to improve
the first year, the total experience of students” (p. 10). The first-yganagewas seen by
Gardner as higher education’s effort to put a name and a program to the concepts of The
First-Year Experience. Upcraft and Gardner (1989) contended that hisyonibal were
referred to as freshman orientation courses are now commonly called rseffimes, First-
Year Orientation, First-Year Experiences, and First-Year semamarttles used to describe

similar programming in the field of higher education.
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College 101: Kirkwood Community College’s First-Year Course
In fall of 2005, Kirkwood Community College piloted a first attempt at a semester

long first-year experience course. The course replaced a two-daybaenFEirst-time, first-
year liberal arts students were targeted for enrollment. The courseéxjnwed and is
considered a transfer elective. Students enrolled in College 101 are laigeygdir students
who have recently completed high school. There is one evening section that draws a small
number of adult students.

Great care was taken in the design of the course to draw from extensatarkte
addressing first-year experiences. The bulk of the foundational reseadnehiteriature was
generated by four-year institutions.

Tinto’'s Model of Institutional Departure

Tinto (1987) recognized the first year of college as a critical ipeitie success of the
student. During this year students face the challenge of transitioningaduhevorld and
adjusting both academically and socially to the college. Tinto (1987) observed that “the
incidence of withdrawal is highest during this early stage of college” §). 16

Tinto’s (1993) focus on students’ integration into the college culture has had a large
influence on how we look at predictors for students who leave the institution without
completing their degree program. Both social and academic integratiorilaeaced by the
students’ abilities to maintain and/or possess a value system that is congtiuématof the
institution in which they are enrolled (Tinto, 1993).

Social integration includes positive experiences in both peer-group interactibns a
faculty interactions. Academic integration includes a successful transitmthe intellectual
development of a student. Applying Tinto’s model to community college students, Halpin

(1990) determined “the greater influence of academic integration comparedaio soci
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integration is particularly noteworthy” (p. 4). Halpin attributed this phenomendm to t
commuter students who are attracted to the community college. Mutter (1992)uasiddHat
social integration had less impact than academic integration on community ctlldget
success. It was noted that the opportunities for social integration were &lag fac the
community college students.

Tinto (1987, 1993) envisioned the classroom as a place to emphasize both social and
intellectual communities:

Classroom experiences are seen as playing a very influential rolaugteatss

academic and social integration. It should be observed that our model of institutional

departure is also a model of educational communities. It is a view of theiedaktat

process which emphasizes the role of social and intellectual communiiesialiyg

those that may emerge from involvement in classroom communities. (p. 137)

In addressing community college persistence, Tinto (1996) offered the Theory of
Departure with “seven distinct causes of departure”: “adjustment, goatstainty,
finances, commitments, congruence, and isolation” (p. 98). Tinto accentuatedthreeedrl
for support for the community college students’ academic and social integrattausBe
community college students have competing time commitments both on and off campus,
Tinto saw the community college classroom as the venue in which to encourage student
integration. He also suggested that community colleges begin to involve faculty, student
affairs professionals, and administration in conversation regarding spetsigtence.

Tinto’s work was very influential in Kirkwood’s development of its College 101
course, which has a variety of activities and objectives that address stuegratiah both
academically and socially. The College 101 course has the distinction of beingythe onl

course at Kirkwood Community College designed and taught by a strong @tss eé
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representation from student services, faculty, and administrators. Theiribéhaf
integration can occur between the students and Kirkwood in all facets of thecolleg
Chickering and Reisser’s Theory of Identity Development

Chickering and Reisser’s identity theory (1993) appealed to the developers of
Kirkwood'’s College 101 course because of the support it provides for the development of the
whole student. Their theory of identity development, which assumes that “emotional,
interpersonal, and ethical development deserve equal billing with intellecusdpment”
(Chickering & Reisser, 1993, p. 39), is organized under seven vectors: developing
competence, managing emotions, moving through autonomy toward interdependence,
developing mature interpersonal relationships, establishing identity, gexglourpose, and
developing integrityEach vector represents a series of developmental tasks for college
students. The vectors serve as general course goals of College 101 anedaoa lise
course syllabus (see Appendix E).

The vectors are not thought of as sequential but rather working together towards the
development of the whole student. Moreover, “students move through these vectors at
different rates” (Chickering & Reisser, 1993, p. 38). The vectors can influanheother and
we can find students re-visiting a vector as new issues and events colooltbge career.
Vectors can be seen as “maps to help us determine where students are and witielg way t
are heading” (Chickering & Reisser, 1993, p. 35). Evans, Forney and Guido-DiBrito (1998)
stated, “Although not rigidly sequential, vectors do build on each other, leading tergrea
complexity, stability, and integration as issues related to each veetaddiressed” (p. 38).
Incorporation of Student Development Theories in College 101

Tinto’s research reached deep into the level of engagement the develogers wer

hoping to achieve in College 101. Other than class time, community college students are
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rarely found on campus. Ti@mmunity College Survey of Student Engagef@DESE,
2007) brought to light the many competing roles community college students jugige w
attending college. CCSSE noted that 33% of the community college students dspeye
11 hours or more taking care of dependents. According to the report, 57% of community
college students work 20 hours or more while attending college. In contrast, the 2007
National Survey of Student Engagem@$SE) reported that only 15% undergraduates in
four-year colleges work 20 hours or more off campus (CCSSE, 2007). Unlike their four-year
college counterparts, community college students have many responsibilisiele afithe
campus. If community colleges have any chance of facilitating stidgeademic and social
integration, it has to occur in the classroom. College 101 was founded with the hope of
providing a classroom venue where social and academic integration could batéacilit

Long before plans for a College 101 course were underway, | shared what | knew
about Chickering and Reisser’s (1993) vectors with a respected Kirkwood samakesc
instructor. In a purely anecdotal fashion, we found them applicable to the comnulieigye c
students with whom we were working. This same instructor was on the team to develop the
curriculum for College 101. When we were faced with finding a model to use for oull overa
course objectives, our inclination was to use Chickering and Reisser’s vedioes as
framework for establishing the overall goals of the course. We trashshaise goals to
objectives which guided our curriculum design.

Chickering and Reisser’s theory of identity development (1993) evolved from a base
of research done on four-year college students. The majority of students vieweth throu
Tinto’s (1993) theory of student departure were also four-year college studenésntsgim
argue that the research was done too many years ago to be relevant; mordover, bot

Chickering and Reisser’s (1993) and Tinto’s (1987, 1993) models could be perceived as
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limited in the community college setting. Regardless of any limitationshege to build
College 101 firmly around Chickering and Reisser’s vectors of development ant$ Tint
theory of departure (1987, 1993). We have found the theories both relevant and applicable.
Assessing College 101

Institutional research assessing Kirkwood'’s College 101 has provided strong
supportive data for the program. It was quickly established that students who cdmplete
College 101 re-enrolled the subsequent semester. Twenty-five percent nia éadif2006
College 101 completers were re-enrolled in fall of 2007, compared to the fall 2€0¢fr
arts and science students who did not complete College 101. That same group took, on
average, three more credit hours than their peers, ending their first-yeatessmath
higher average GPAs. Seventy-three percent of students successfyllgtaoCollege 101
in fall of 2007 re-enrolled for fall of 2008, compared to 48 % of the all first-yeaaads
science students. Students completing College 101 in fall of 2008 re-enrolled foradpring
2009 at a 27% higher rate than their arts and science counterparts (see Appendix F)

Less attention has been given to seeking first-hand student perspectivein getyar
influence of College 101 on their collegiate experience. Quantitative irstalitesearch
can inform our policy and procedures through the use of solid empirical data but toas litt
inform us of the particular experiences of community college students througbvthe
voices. My own experiences have taught me that giving the students a voice leads t
incredible insight into their perceptions. Fidler and Hunter (1989) emphasizedatance
of student perceptions of any first-year program: “No matter how well planrsegroh
based, and proactively conceived a freshman seminar may be, programs catulagechpi
toward institutionalization or totally destroyed by student reactions acdpiems” (p. 228).

Their comment and my own perceptions call for careful consideration of whatitlemist
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voices may tell us about the College 101 experience and how it might influence subsequent
semesters of coursework.

At the completion of Kirkwood Community College’s College 101 class, the students
are given a course evaluation to complete. The goal of the evaluation is to proviceguida
in the delivery and content of the College 101 course. Having a lead position in the design of
this course gave me an opportunity to design the evaluation so the students could respond
“yes,” “no,” and “maybe,” as well as write additional comments to theXitgjuestions (see
Appendix G). Making additional comments was optional. My experience with end-afecour
evaluations led me to think that few students would respond to the optional comment
sections. | assumed that the yes, no, and maybe responses and the scale thatecepres
would generate an empirical base from which we could simply report studefatcsiatis
levels. | was surprised when | sat down to compile evaluations from 168 students from our
fall 2005 pilot semester of College 101 and found 962 student comments covering 32 pages.
Fall of 2006 evaluations resulted in 312 students providing us with 58 pages of comments.
The fall of 2007 evaluations filled another 58 pages. The students told us in their own words
what happened in the course the semester they were enrolled, and it appearaohthigy fo
empowering. They were honest and frank about both the good and the bad of the College 101
experience and the influence that experience had on their first semestiéegd.c

The compilation of the student comments presented me with a second surprise when |
passed the comments on to the College 101 instructors and Kirkwood administration. Since
fall of 2005 marked a pilot year for College 101, | presented supportive data for duevamiti
many times. My surprise came from the observation that while every groegpeinped to
listened to the strong empirical evidence that College 101 was succeeding, almos

immediately their attention gravitated to the student comments. Even the euitknce
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College 101 could present some relationship to additional college revenues was
overshadowed by students using their language to tell us that their College 1@tanstr
“rocked.” Giving the students a voice proved to be a remarkable experience.

Hearing those voices and curiosity to know more about their experience drives this
study, which takes a closer look at some of the College 101 students’ voices.

Purpose

This study examined the experiences of the Kirkwood Community College students
who successfully completed the College 101 course. Fidler and Hunter (1989) aahiider
prudent for directors of first-year experiences to “constantly keegearfon the pulse of the
students and continually check the perceptions of potential and current studentsaas wel
former freshman seminar students” (p. 228). Hankin and Gardner (1996) wrote, “The
freshman year experience, in part, is designed to get educators bachiwiibuthe realities
of the student experience” (p. 5).

The challenge for community colleges is to get in touch with the readitibeir
first-year students’ experiences. This study focused on both the unique andfgssiHje@ar
experiences of the first-time, first-year community college student.tlidergs’ own words
provided a window of research into the world of first-year Kirkwood Community @»lle
students as they completed subsequent semesters at Kirkwood. This study nobonky inf
further development of the College 101 course at Kirkwood; it also suggestsainoplscfor
the larger academic community regarding the experiences of fassiy@ents at the
community college.

Research Questions
The following key questions about students’ experiences in College 101 provided a

foundation for this study:
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1. Did the completion of the College 101 course in their first semesterkatd<id

influence students’ academic success? If so, how? If not, why not?

2. Did the completion of the College 101 course in their first semester atd€ickw

influence students’ sense of Kirkwood being the right fit for them? If so, hiow? |
not, why not?

3. Overall, did the students think and feel that completion of the College 101 course

benefited them?

4. How did second-year Kirkwood Community College students describe their first

academic year at Kirkwood?

5. What did the completion of their first year of college mean to the students?

Theoretical Framework

Crotty (1998) described constructivism as a process in which “truth or meaning
comes into existence in and out of our engagement with the realities of the ywo@jl” (
Meaning is “constructed” differently by individuals even if they are engagdukisame
experience (Crotty). Using constructivism as an epistemological faandthis study allows
an examination of what meanings the students may have constructed for themhsehge
and after completion of College 101. Constructivism provided the methodological tbeory f
this study.

Merriam (2002) described the theoretical perspective of a basic intkeg@sridy as
appropriate for the researcher who *“is interested in understanding howpaatsomake
meaning of a situation or phenomenon” (p. 8). Merriman described the researcher as a
research instrument whose role is to mediate the participants’ meaningicAnbarpretive

approach will be used in this study.
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Creswell (2005) described narrative research as “qualitative preseidwvhich
researchers describe the lives of individuals, collect and tell stories alsritritividuals’
lives” (p. 53). The narrative largely focuses on an episode or a single eeergd¢o as a
personal experience. Clandinin and Connelly (1994) referred to teachers and Esrners
storytellers. A narrative researcher uses those stories to focus on indiveapalsences and
examine how those stories might influence the present and future (Creswagaiitive
inquiry was used in this study in an attempt to capture the Kirkwood students’ stahes of
first year of college. Special care was taken to encourage thegartgto share what their
experiences in their College 101 class meant to them in light of their firsbfyeallege.
Connelly and Clandinin (1990) described narrative inquiry as a “theory in educational
research that holds that humans are storytelling organisms, who, individuallycaily,so
lead storied lives” (p. 2). This study used storytelling to allow me to listemdteféectively
tell the students’ stories.

Tinto’s (1987, 1993) theory of departure is embedded in the curriculum of College
101, with social and academic integration considered to be course goals. Chickering and
Reisser’s (1993) theory of identity development also served as a foundatiors &iuty.
Each theory provided a perspective from which to view the students’ journeys.

Significance of Study

The significance of this study is that it gives a student voice to the déast-y
experience of a Kirkwood Community College student. With insight gained, the siiudy w
inform programming and policy regarding first-year programming &vtood Community
College. The study also has the potential to play a significant role in infpfirst-year

programming and policies at community colleges similar to Kirkwood. Additiortaky
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study will provide a foundation for further research regarding the communiggeditst-
year student.
Delimitations

Students who had completed their first year of studies at Kirkwood Community
College served as participants in this study. The participants were chasea ool of
students who completed the College 101 course in fall of 2007, completed the fall of 2008
semester, and were enrolled in coursework at the college in spring of 2009. Tyeatwo-
time frame was feasibly the period during which the students would complete aategree
Kirkwood.

This is a limited study with findings that were the result of interviews iamall
group of Kirkwood Community College students. The diversity of the participants was
limited. All had graduated from lowa high schools and had established solid grades at
Kirkwood. Therefore, interpretations derived from this study should consideration and the
results should be used with caution.

Summary

This study provides insight into the world of a first-year student at Kirkwood
Community College and attempts to capture what the completion of College 101 and the
experiences attached to the first year of college mean to the particiganttudent stories
provide insight and guidance in the further development of the college’s firssteeme
experience course, College 101. This research serves a role in informimgheiseand
practitioners who are interested in a growing population of first-year studehts
community college.

Chapter 2 provides a review of literature emphasizing the development of tthe firs

year experiences in an attempt to set the study in the framework of ceseatch. Creswell
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(2005) noted that the literature review plays only a minor role in a qualitative stwaytor
Creswell’'s recommendation, Chapter 2 of this study serves only to set théostidgetelling
of first-year students’ stories.
Chapter 3 provides an overview of the methodological framework, research design,
methods, and procedures proposed to complete this study. Chapter 4 provides an extensive
description of the students’ stories elicited by the research questions, #log &nalysis

of those stories. Chapter 5 summarizes the findings and recommendations of the study.
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CHAPTER TWO
LITERATURE REVIEW

Quialitative studies are an emerging form of research, and at leassenecher
(Cresswell, 2003) suggested that the use of a literature review can be usathé& tfre
problem in a qualitative study. Other qualitative researchers advised notuiteiacieview
of research in a qualitative study because it might overly influencesbaroher’s inductive
process (Bogdan & Bilken, 2003). Since a literature review provided framewoHhefor t
intentional design of the College 101 course at Kirkwood, and since the results afdiis s
may inform further development of such framework, a literature review isded!

Providing both a historical and a theoretical context, the literature revsw fi
addresses definitions and descriptions of first-year programming in the comicnli@ge.
Next, the need and support for extended models of first-year programs is dis@inesthird
section of the review focuses on time frames typically used in extended pnoiggyrawhile
the fourth section discusses best practices of first-year programmiagture that
documents and describes actual community college programming models is proviaed in
fifth section.

First-Year Experience Defined

John Gardner, the Executive Director of the Policy Center on the First Year of
College, has been involved in developing, facilitating, and validating progragesetarat
first-year students since 1972 (Schroeder, 2003). In an interview with SchroadreG
shared his definition for the first-year experience as “a national and imbeadagffort to
improve the first year, the total experience of students” (2003, p. 10). Gardner gmst-the

year seminar as higher education’s effort to put a name to the conceptsirst-tear
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experience (Schroeder). Upcraft and Gardner (1989) suggested that higtaedlivere
referred to as freshman programming courses are now commonly calledusemi

In the introduction oThe 2000 National Survey of First Year Seminar Programs
published by the National Resource Center for The First Year Experiendey [(2002)
described the variety of first-year seminars with the following titkesstended programming
seminars, academic seminars with generally uniform academic contesg aections,
academic seminars on various topics, professional or discipline linked seminarssiand ba
study skills seminars” (pp. 1-2).

Some models are purist, sticking to the frameworks of The First-Year Bxpeas
defined by the National Resource Center for the First-Year Experience.lfaomgarnered
bits and pieces of the first-year experience work in an attempt to developcecle
programming models to customize the delivery according to the institution’seclModels
can last a semester, several weeks, or an entire first yeaydarstxperience curriculum
can be delivered in a stand-alone classroom, a classroom learning commurigsioet
hall community. Some experiences focus on academic development, some on social
development, and some on both. Regardless of delivery, nearly all models are defined b
words like integration and transitioning. Regardless of the diversity in definitions
descriptions, and deliveries, first-year programming shares common gobisséh et al.
(1996) paraphrased Tinto with the statement, “Integrating students into the edcial a
academic fabric of the institution is key to their retention and succeds3)(pr'he goal of
orientation programs, they say, is to “facilitate student learning ie thegreral dimensions:
transition processes, academic integration, and personal and social integpats)” (
Upcraft and Gardner (1989) stated, “Orientation classes grew out of the coginseli

movement in higher education and the obvious need to help freshman adjust to the college
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environment” (p. 189). Adjustment, integration, and transitioning are all terms usdih& de
the goals of first-year programming.
Need and Support for First-Year Programming in the Community Collge
Elsner (2002) observed that community colleges are estimated to lose 40% of their

enrollments in the first year. Recognizing that there are a myriadseineatudents
disappear, he questioned whether community colleges have done enough to engage those
students early on or whether they have merely processed them throughehe Bysther
words, a policy of processing students versus engaging students is an issuntiamrdtiee
proponents of first-year programming see the programming as a longrigagirey process.
Tinto (1987) asserted that retention is influenced by an institution’s abilign&iract
opportunities for all students to be integrated both socially and academiacaffizgent
institution’s culture. One consistent goal of the first-year programmagidighted in the
literature is to integrate students into the college culture. Pascarell@ardifi (1991)
stated, “The weight of evidence suggests that a first semester fresemanar designed to
orient the student to the institution and to teach important academic survivalsskills i
positively linked to both freshman year persistence and degree completion” (p. 419).
Pascarella and Terenzini's findings stand even when academic aptitude@mdbsg school
achievement are considered. Fourteen years later, Pascarella amzini¢2005) offered the
following in regard to First-Year Seminars (FYS):

In short, the weight of evidence indicates that FYS patrticipation has

statistically significant and substantial, positive effects on a student’s

successful transition to college and the likelihood of persistence into the

second year as well as on academic performance while in college and on a
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considerable array of other college experiences known to be relatedydirectl
and indirectly to bachelor’'s degree completion. (p. 403)

Cuseo (2003) cited a 2001 study by ACT that estimates the attrition rate-gééirs
two-year college students at 50%. With institutions of higher education figbtiis¢ate and
federal dollars, the ability to retain a student from semester to sensesteecisive factor in
those institutions’ ability to compete and deliver quality programs.

Tinto (1993) found that “among two year colleges, nearly half of all beginning
students leave before the start of their second year” (p. 101). The reasonsforelegad
by Tinto provided a connection between retention and first-year programminnggsgnin
1987, Tinto made it clear that integrating students socially and acadermoailtire
environment was essential to student retention and success. Tinto was stifj thake
claims in 1996.

Open admission policies challenge community colleges to assume thesibgjty
to educate all regardless of their preparedness for college. McCabe ¢200@jted that
more than 40% of entering community college students are under-prepared. Roweche a
Roueche (1993) proposed first-year programming as a possible tool for transitinderg
prepared students to the new world and culture of higher education. They wroteafi¥rogr
should be required and should initiate the building of student support services” (p. 250).

Glass and Garrett (1995) pointed out that although studies of extended programming
at four-year institutions had documented positive impacts of first-year progngiriitile
statistical research had been done to substantiate the same results at tpouthemes.
These researchers designed a study with the intention of determining theofmpdended
first-year programming on community college students. Glass andt @ene= careful to

define programming as an extended programming, meeting weekly for therinester.
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Since programming had proven effective in reducing attrition and improving GRA®UTr-
year college, Glass and Garrett predicted the same results at the conuolleugy. In 1990,
four community colleges ran similar extended programs. Students who had takest-the f
year seminars had earned a significantly higher number of credit hourthaftiest year
than the students who had not been enrolled in the first year seminars. Students who
completed the programming had significantly higher GPAs than those who had not. Positive
student performance was documented when taking into account age, race, gender, and
entrance exam scores of the students (Glass & Garret).

Cuseo and Barefoot (1996) cited a study by Strumpf and Hunt (1993) in the
statement, “Participation of at risk students in the extended programming shasriseen
found to result in significant improvement in their retention rates” (p. 60). The supportive
research was strong enough to cause the American Association of Community and Juni
Colleges (now the American Association of Community Colleges [AACC]steeishe
following statement in 1988: “We urge that community colleges give mordiattéa
student retention. Every college should develop a comprehensive first-year pragram
programming for all full-time, part-time and evening students” (p. 60). Ratiooale f
extended programs includes retention measures, academic preparedness nagasure
ethical measures.

Time Frames for First-Year Programming

Cuseo (1991) made a twofold argument for extended programming. First, he saw a
need for an extended time frame to enable enough course contact time to give ample
coverage to issues facing first-time students. He also saw the advantagegfaidawnely
discussion of college adjustment issues as the need arises” (Cuseo, 1991, p. 4). hetning

taking skills is enhanced by the student taking the information and applying it tewotks
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Test-taking skills curriculum delivered before midterm becomes gmnéexable need by the
students. Cuseo (1991) saw a learning cycle develop when students could immediately
practically apply what is learned. Timely delivery of instruction is amaef ensuring
course relevance to the student, thus increasing the student’s motivation to attend and
participate. Cuseo (1997) made a strong assertion for the first-year setaibara semester
in length; at the very least, he stated they should be seven or eight weeks long. Cuseo’s
(1997) point is substantiated by Blanc, De Buhr, and Martin (1983) in their research on
attrition in an urban institution with an enrollment of 11,000. They observed that the highest
level of attrition occurred within the first six weeks of the semester. Gu88d) observed,
“Empirical research indicates greater retention-enhancing etiedager program
interventions” and “greater course length results in more contact time fontqptel4). In
a 2003 publication, Cuseo restated the case for extended first-year semmansskhge
regarding extended programming is strong:
Using virtually all major types of research methods (quantitative andajiveit
experimental and correlational) the positive impact of the course on student outcome
has been reported for all types of students (for example at risk and eyeltqxl,
minority and majority, residential and commuter), at all institutionalstyfweo year
and four year, public and private), institutional sizes (small, midsize arg]},largl
institutional locations. (p. 288)
Pascarella and Terenzini (1991) observed that “scholars and administrators ar
increasingly coming to realize that the most effective orientation gmogyare not limited to
the first few days or weeks of the first semester” (p. 650). Hankin and Gardner ¢2868)

for providing information to students in a timely manner, pointing out that study isiake
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sense to students if the skills are taught during the course of a senfestestudents can
directly apply what they are learning in their first-year seminar.

Roueche and Roueche (1996) provided a common sense approach on extended
programming:

Some colleges plan their activities over several days or a full week; kdegrshe

programming alive during the full first semester. Students are requiradabie

semester-long courses that explore the questions students have and the deyands t

are experiencing over a period of sufficient length to give the abundanceg of ne

information time to “gel.” (p. 79)
Roueche and Roueche also saw the extended programming as an influencing factor in
students building long-term mentoring relationships with the faculty who teach the
programming. Overall, the literature contains a strong, repeated emphasisradedx
delivery of first-year programming.

Best Practices for First-Year Programming

As stated earlier, “First year programs facilitate student legiinithree general
dimensions: transition processes, academic integration, and personal and sgcaiante
(Robinson et al., 1996, p. 55). Cook (1996) offered more specificity as to content: “The main
purpose of programming should be to assist the student in making a smooth transition and
adjustment to collegiate life while at the same time breaking down somefehtseand
anxieties that might exist” (p. 49). According to Upcraft and Gardner (19&%®grt topics
of first-year programming typically include: differences between higbaand college;
college survival skills; time management and study skills; college remngatieadlines, and
procedures; health issues, including alcohol and drug abuse as well as humatysexuali

learning styles and their applications; values clarification; stredsonflict management;
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and principles of career development and decision making. Elements of all thesgeshjec
mentioned make up the content of best practices in programming. Tinto (1987) provided
higher education with a guiding premise, as well: “Educational communities wisich a
committed to their students and which reach out to them in the community’s educatsonal lif
also generate student involvement in learning and eventually student commtorteets
goals of education” (p. 188).

Cuseo and Barefoot (1996) provided some guidelines for possible content of first-
year seminars. The seminars are opportunities to expose first-year stadbatdifferences
between high school and college academics. Cuseo and Barefoot stressed the ingdortance
providing information regarding college policies, procedures, and resources aaldeval
course content. They recommended assisting students in understanding the meaning and
reasoning for general education and liberal arts. First-year progngnaiso provides an
opportunity to assist students in understanding and navigating the curriculum.

Cuseo and Barefoot (1996) highlighted academic skill development as essential to a
first-year program. Teaching students learning strategies, kesg,tatudying, note taking,
memorization skills, and critical thinking are all essential to the studamnttsess. The
development of strong academic skills should be the focus of first-year progrgui@ook,
1996).

Cook (1999) observed the need for social/personal development of students as a best
practice in extended first-year programming. Orienting students ¢arcular activities
was also considered a first-year programming best practice, as paassngxstudents to
college services (Cuseo & Barefoot, 1996). First-year students need a cleatauntlileg of

how to access college personnel.
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Advising and exposure to registration processes were considered besé pract
components of first-year programming (Cook, 1999). Skipper (2000) recognized the practice
of enrolling a first-year student in a first-year seminar section thatght by the student’s
faculty advisor. Such an arrangement is a logical springboard for a longdersmg
relationship, which can support practices that address degree requirements.

Academic and career planning are essential elements for a studentsoedliead
career goal development, making them a best practice in any prograf@usep &
Barefoot, 1996). Life management and wellness are also essential goas\addr
programming (Cuseo & Barefoot).

An emphasis on relationship-building is prevalent in the literature. McCabe (2003)
observed that students who see faculty as reaching out to them are more likedy to ta
responsibility for their roles in a classroom partnership that encourageste McCabe
encouraged faculty to make meaningful contact with students in and out of the classroom.
McCabe also saw a strong working relationship between academics and sardiees as
an essential student support. Cook, Cully, and Huftalin (2003) cited “collaboration betwee
student affairs and academics” (p. 129) as a best practice in extendgedirptogramming.
Faculty participation allows for early, solid relationships between the studedtfaculty
member to develop. Student affairs participation allows for first-year stuietéselop
solid contacts with resources for supportive services. Establishing merplartdie entire
community of the college will support student persistence (Tinto, 1999). Hankin and Gardner
(1996) saw a campus-wide approach to the first-year experience as etseetialoping a
culture of student success. Overall, a collaborative effort on the part dfyfandlstudent
affairs professionals is a “best practice” when designing and implamenttended first-

year programming.
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Cuseo and Barefoot (1999) recommended that class size be limited to 25 students.
Roueche and Roueche (1993) called for first-year programming to be a requiredicdes
community college. Roueche and Roueche encouraged community colleges to drévefrom
university programming models that continue to offer programming opportumiteasyhout
the first year.

Best practices include putting student needs at the center of prograr@useg. and
Barefoot (1996) wrote:

What unifies all the forgoing topics and subtopics is their student-centered focus.

Arguably, the first year orientation seminar may be unique in that it is theamise

in the curriculum whose content derives from and originates with the needsegecoll

students. (p. 64)
Best practices develop out of institutions’ efforts to meet these observedtsiadds. First-
year programs are encouraged to see first-year programming as bothadgndravolving
courses.

First-year extended programming appears to support a student’s chanceesats
because the elements of programming address each student’s need tmragsi
academic, personal, and social integration. Jacobs (2003) provided the followingtaescri
of first-year programming:

Perhaps no single activity can do more to set the academic tone of theatmllegi

experience and establish a comprehensive approach to student acadensaisacces

new student orientation. A well planned orientapoogram accentuates the

interrelationship of the classroom experience with student developmeniviedjat

and a well conceived program exposes the student to the importance of techniques for

academic success and individual development. (p. 127)
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Community College Extended Programming Models

Brawer (1996) cited a 1993 article by Nelson who reported impressivéictdtism
Valencia Community College in Florida regarding positive results of exdgmagramming.

Of the students completing the extended student programming, 81% passed alstheir fi
term classes. The students enrolled in preparatory classes other thagtammiog had
only a 56% passing rate. All other students’ passing rate was 67%.

Cook et al. (2003) described a number of first-year seminar models used in
community colleges across the United States. Florida Community CoMglyean
enrollment of 20,800, makes programming mandatory. Florida Community College offe
the students the opportunity to choose whether to do first-year programming il-@sma
large-group setting. The program is offered in several delivery models, includegion
for ESL students only. Cowley Community College in Arkansas City, Kansas, hagua uni
delivery model for first-year programming, with a month-long seminat trelSaturdays.
Non-traditional age students spend Saturday mornings on the campus and traditional age
students are oriented in the afternoons. Oakton Community College in Des Piauwis, |
with an enrollment of 10,000 students, delivers its first-year programs in tbreshops
limited to 15 students each. One workshop focuses on placement testing, one on advising,
and one on overall programming.

Meridan Community College in Meridan, Mississippi, serves 3,000 students. Meridan
made the first-year seminar mandatory (Cook et al., 2003). Programming wasfalpart
actual registration process. Meridan used veteran students to assisttatifagtie
programming. Spokane Community College linked advising to first-year prograes. T
coupling of advising and programming along with a college credit made thermrogra

appealing to students. Spokane’s program was designed by a college-wide priogram
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committee made up of faculty and student service providers. Manatee Communite@olle
Bradenton, Florida, offered an extended model of programming for students idestifadd a
risk.” The program was open to all interested students (Cook et al.).

In their book Between a Rock and a Hard Plaésueche and Roueche (1993)
highlighted a freshman seminar required for liberal arts and liberal stuglilents at
Middlesex Community College in Massachusetts. Interestingly, facutjinally taught the
seminars in addition to their contractual loads without compensation. Later bundgeded
compensation, and instructors who offered to teach numbered in the forties. The freshman
seminars were team taught by a faculty member linked with a student seoviickeprClass
size was limited to 25 students. A variety of student success topics weredcaveéneeekly
journaling was required, allowing the instructors and students to interact lyrivaceigh
writing. The seminar was offered for one credit and met twice a week farghevb
months of the semester. In studies based on control groups from the first two ybars of
freshman seminar, Middlesex found a significant increase in retention of thdsatstwho
attended the seminar. Students who had completed the seminar had slightly highier GP
Evaluations of the seminar were highly positive. Faculty observed that studeets ggif-
confidence and a higher commitment to their education by attending the sermidant$
observed that they benefited from information regarding college services atapdeve
strong relationships with faculty and other students. Instructors reportedganowledge
and new respect for what both the academic and the student service departments do to
support students.

Middlesex also offered a course clustering schedule with the freshman isasnpaat
of the course load. A student could enroll in a cluster made up of developmental cokirsewo

and a freshman seminar, one that included Introduction to Psychology and English
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Composition and a freshman seminar, or an Introduction to Business and English
composition cluster with a freshman seminar. The clusters were schedudedtks/during
peak class time hours. The relationship between the instructors for eaculgabiiock was
highly collaborative. The administration of the clusters was the responsibititg @fean of
Student Development, who relied on input from the Dean of Academic Affairs and
Department Chair People. The program appeared to exemplify collaboratibleatla of
the college. Middlesex reported that by attending first semesterrailestees, the students in
the clusters developed positive relationships with peers. Students reporteddhey h
established both study groups and social interactions by attending thesoittehe same
group of students throughout the semester. Evaluations of the course clusteringeliscove
first-year course cluster students had a much higher rate of retentiorffelGtieeness of the
clustering was supported by the discovery that none of the cluster studetits ¢efllege
after the first semester. The retention of the course cluster studergsevasiore significant
in light of the finding that 34% of the first-year students who were not in the cliefters
after the first semester (Roueche & Roueche, 1993).

Suffolk Community College in New York follows a first-year experience model
similar to many four year colleges (Roueche & Roueche, 1993). Suffolk reqlisasdaints
to attend an initial programming and then follow up with a required freshman seftas®r c

The 2003 League of Innovation in the Community College Conference was the
setting for a presentation by Manley, Taylor, and Wright (2003) regarding &raeyear
experience at Moraine Valley Community College. Moraine Valley is adddatPalos
Hills, Illinois, and serves an estimated 14,000 students. Moraine Valley had linkedied
programming to a first-year success class, with the goal of giving ssuydsthtvhat they

need to get started. The student programming and registration prograrR)8@isted of
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a presentation from counselors, a student-led tour, pre-enrollment assesgiment a
interpretation led by advisors, the completion of a comprehensive online program imgoduc
the types of degrees offered at Moraine Valley, a unit on how to develop thesefirester
course choices, and course registration. Although the registration was donganline
counselor closely supervised the course selection. Students’ first-tirmgatgn must occur
in person.

The second phase of the required first-year activities was enrolimentainiglo
Valley's College 101-College: Changes, Challenges, Chatcesse College 10lwas a
required eight-week, two-hour weekly seminar. At the time of the presentatioaingor
Valley had 110 sections @follege 10Irunning with 22 faculty members from a cross
section of disciplines providing instruction. Seven counselors delivered 14 co-@urricul
workshops either in the context of tBellege 101classroom or outside the classroom. In
addition to the co-curricular workshopsollege 10lwas designed to provide students with
information literacy skills and a Master Academic Plan (MAP). Studerits tlne assistance
of an academic advisor, developed their personal MAP, which spelled out their
individualized plan of study for the first year.

Implementation of the Moraine Valley program required the support and
collaboration of all levels at the college. The program was supported by areeskhiat
represented administration, faculty, and student development. The presenteed shres
importance of the involvement of the faculty association in the development and safccess
The Freshman Experience. Discussions regarding implementation of the prognam w
included in the actual negotiations with faculty and administration agreeinfqtiéty

would receive a half-credit overload pay for teaching the class.
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The successful completers of Moraine Valley’s freshman experience shdi®ée a
retention rate across the year, while those who did not take the class hati@redée of
47%. Successful completers were defined as students who had received a C or better in the
class. The successful completers had higher rates of course completiomeraget &PAs
throughout the year. The unsuccessful students had lower retention rates than both the
successful completers and those who did not take the class. Positive student accdoeints of t
experience were included in the presentation and were supported by obvious enthodias
support expressed by the presenters (Manley et al., 2003).

Summary

First-Year Experience, First-Year Programming and First-%eaninars are all
accepted names for college programming designed to address the trangsiigeds of first-
year students in the realm of academic, social, and personal development.ratuedite
supports an experience, program, or seminar of at least eight weeks into thersiemes
provide the most favorable delivery of the programming. The literature repests tourses
to be highly effective in supporting under-prepared students’ successes at thentlymm
college. There has been a strong call for the implementation of such programs ianttynm
colleges. Successful programs demonstrate a common thread of collaboratien lixithe
the academic side and the student service side of the institution. The Eewgtports the
practice of tapping into that spirit of collaboration as an effective giratemake an
extended first-year experience a possibility on any campus.

When designing first-year programming the first step is to identify ghateady
being done on the campus and by whom. Considering that student success is the geal of first
year experiences, it is likely one will find clusters of both academictaddrg-service

activities that support student success. Focusing on retention benefits of suampring
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will support the rationale for first-year programming. Focusing on the progragfsaminar
goals of preparing students for the classroom will enhance support.
This literature review, while far from addressing a complete strdteggstitutional
change, does provide strong arguments for the need and rationale behind the integration of
first-year programs in community colleges. All of these best pescpoovided a foundation

for the design of College 101 at Kirkwood Community College. They also serve as a

foundation for this study.
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CHAPTER 3
RESEARCH DESIGN, METHODOLOGY, AND METHODS

Chapter three contains the research design used in this study of thedirst-
experience of Kirkwood Community College students who completed the College 101
course. The goal of the study was to use the stories of these students to illumindeyhow t
experienced their first year at Kirkwood from the vantage point of thednslegear at the
college.

This chapter first provides a rationale for the decision to use a qualitative @pproa
for the study. The rest of the chapter describes the research designetsupported by
Crotty (1998). Crotty’s structure called for an epistemology, a theorpgcapective, a
methodology, and the methods used for the study. Each component of the study’s structure
informs the next, beginning with the epistemology that informs the theoretisplegéive of
the study. The theoretical perspective, in turn, informs the methodology, which thedes
selection of the methods. The chapter continues with discussion of the reseapthearsi r
the importance of reflexivity, the data collection methods, the data anatgsedures, and
the strategies for validating findings.

Qualitative Approach

Merriam (2002) described the nature of qualitative inquiry as an attempt éwelisc
how individuals make meaning of their world. Meaning is derived from interactions
individuals have with the world. Qualitative research design is organized to vdtlaishe
individual experiences rather than the predetermined, measurable outcomes dadtougantit
research. Qualitative research also allows for using an inductive ptoagstsin knowledge.

Esterberg (2002) claimed that one looks to the empirical world to support a theoeyomndil
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looks to the social world through a qualitative approach to develop theory from what one is
seeing.

According to Denzin and Lincoln (2000), there are several ways qualitatiaalese
adds perspectives of the human experience that are limited in a quantitatoechppr
Qualitative research allows the researcher to extract individual poviswofrom the
participants. The qualitative researcher’s ability to see how partisipae impacted by the
responsibilities of daily life is a unique perspective that cannot be seen in qivenmviark.
Qualitative research allows for richer descriptions, leaving a betterstadding of the
personal experience of those being studied.

As this study was grounded in the area of student development, the choice to use
qualitative research in the study was also influenced by Briodo and Manning (2602), w
discussed qualitative research in the field of student development. They claintbeé that
concept of applying quantitative predictors of student behavior has come uhdencr
because behavior is “extremely dynamic, subject to change, and hard to dgn#4g).

They illustrated those dynamics with the quip, “One can ask any firstgsdent hall
director about the students’ predictability, controllability, and futility ofdoreweeping
generalizations about their behavior” (p. 436). We can generalize about stiedataors,
but the explanation for such behaviors lie in the students’ perceptions of what their
motivations are. Qualitative research allows us to look at those perceptions ti@ugh t
voices of the students.

Seidman (2006) introduced readers to the power of story. Using his own experience,
he described the winding road of research he traveled before finding personatictyhe
the experience of doing qualitative research. Seidman’s academiceexgenas rooted in

education in the early 1960s when quantitative methodology and the application of scientifi
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models were the norm. He discussed later experiences he had with leadwagors in the
field of qualitative research and how the power of a story changed his thinking. Seidman
speculated that the personal void of the unwritten story of his immigrant father a
grandfather may have been a motivator for his qualitative leanings. In the 188Dsa®
and some of his colleagues used qualitative interview techniques to produce a film
documenting how community college faculty came to teaching and what it rne¢hai.
Seidman'’s stories influenced my own decision to make this a qualitative study.

This study was an attempt to examine the rich individual experiences ofsthgefir
students through their stories and meaningful events. A qualitative approachfali@v
window into the world of personal nuances and individual interpretations of events.

Epistemology

Epistemology explains the “philosophical grounding for deciding what kinds of
knowledge are possible and how we can ensure that they are both adequate and legitimate”
(Crotty, 1998, p. 8). Crotty described constructivism as an epistemology based on the belie
that truth and/or meaning is constructed out of the experiences in the world of the individua
Constructed definition allows for the meaning of a similar experience to fidfa one
individual to the next (Crotty). The meaning or truth is constructed through eachlualisi
experience and his/her thought process. Constructivism as an epistemology provided a
foundation for knowledge claims in this study since it is an attempt to understand how
students make meaning and construct and apply knowledge from the College 101 experience.

Constructivism is an often used epistemology in the world of student affairs (Briodo
& Manning, 2002). The underlying philosophy of constructivism supported this study’s
examination of first-year student experiences and the meanings theyfaemnvwbose

experiences.
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Theoretical Perspective

The theoretical perspective used for this study was interpretivism. Mg2R208)
described basic interpretive studies as a “common form of qualitativedieseand in
education” (p. 38). Interpretivism supports the practice of a researchenglratated
educational theories and/or models into the study (Merriam). A researtthéirgs will be
influenced by the theories and models that mold his or her discipline. Since the Kirkwood
College 101 course was based on Tinto’s theory of departure (1987, 1993) and Chickering
and Reisser’s seven vectors (1993), it was important to view the data collettisdsindy
through the lens of those theories of student development. Esterberg (2002) saw the
interpretive approach as providing the researchers “interpretations ofheliahink their
research subjects are doing” (p. 16). Interpretive writing is a “best’duéssooted in the
social actors’ lives” (Esterberg, 2002, p. 16). Interpretivism allowed me to make
interpretations and best guesses through knowledge of student development theories.

Rationale for the choice of interpretivism also came from Merriam’s (2002)
observation that the constructivist’s quest to unearth the individual participantisgneé
an event is an act of interpretation. Gubrium and Holstein (1997) emphasized this act of
interpretation with “understanding how individuals construct and interpret soditf'réas
cited in Esterberg, 2002, p. 16). Esterberg described the importance of interprgtation b
pointing out that “there is no social reality apart from how individuals construotis@the
main research task is to interpret those constructions. The focus is on how givies eal
produced” (2002, p. 16). Pairing Esterberg’s descriptions with Crotty’s ideanbat “
construct meaning” (1998, p. 44) provided support for a constructivist interpretive

framework for this study.
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The choice of interpretivism as a theoretical framework for this studylsas
influenced by the choice of narrative inquiry, the practice of asking ppetits to tell their
stories, as a methodology. Clandinin and Connelly (2000) described the persisteah resear
perception that narrative inquiry lacks a theoretical foundation. They treay thugtly,
stating, “We wish to point out that for narrative inquiry, it is more productive to begin wi
explorations of the phenomena of experience rather than in comparative analysisusf var
theoretical methodology frames” (Clandinin & Connelly, 2000, p. 128). Clandinin and
Connelly included reviews of the works of several researchers who they believe hav
impacted both them and the field of narrative. Included among those researchers are
Polkinghorne and Czarniawska, whose narrative inquiry works were used to desctibe wha
Clandinin and Connelly referred to as providing theories that may be borrowed to support
narrative inquiry. My choice of interpretivism for this study is an exampl®obwing a
theory.

Methodology: Narrative Inquiry

Allowing students to tell their stories about their first-year expeeeaad to explore
the meaning of those stories was an essential component of this study. Therafatieenar
inquiry was the methodology used to explore these stories. Connelly and Clandinin (1990)
reinforced the use of narrative inquiry in this way:

The main claim for the use of narrative in educational research is that humans ar

storytelling organisms who, individually and socially, lead storied lives. Tiay stf

narrative therefore is the study of the ways humans experience the wosld. Thi

general notion translates into the view that education is the construction and

reconstruction of personal and social stories; teachers and the learn&wsyteless

and characters in their own and other’s stories. (p. 2)
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Sharing of stories is a time-honored way to share experience. Narrative inlguvs/stories
to illuminate the participants’ life experiences for the researchatdrpret. This study does
not attempt to measure the end result of an experience but rather uses indiviolidstast
explain the results in the context of their experiences. As researcheim) Vadar over a
survey that offers a “yes,” “no,” and “maybe” response and quantifiably offer igbles
that may have influenced the responses. We can make knowledge claims based ahghe res
of a survey. However, the data-based results give little insight intxpleeiences of
individuals that influenced them to respond yes, no, or maybe. The stories or expé¢hances
came to their memory as they checked a response on a survey are not revieded by
guantitative survey results. Narrative inquiry provided a methodological goiaeswhich to
view individual experiences of first-year Kirkwood students through stongelli

Polkinghorne (2007) described narrative research as “the study of stories” (p. 471)
Stories are the basis for exploring the experience of the researcippatiSavin-Baden &
Niekerk, 2007). Denzin and Lincoln (2008) see narrative inquiry “as sociallyesituat
performances, ways of acting in and making sense of the world” (p. 42).

Clandinin and Connelly (1994) described narrative as “both a phenomenon and a
method” (p. 416). They explained that the story is a phenomenon, while the inquiry is the
narrative. The story (phenomenon) is considered the experience seen through the
participant’s viewpoint, while the narrative serves to provide the methods in whistotiie
is studied. Clandinin and Connelly (1994) further offered the following description of the
nuances of narrative: “Thus we say that people by nature lead storied livel stadiés of
those lives, whereas narrative researchers describe such lives,amudlieéeli stories of them,
and write narratives of experience” (p. 416). Polkinghorne (2007) stated, “Nareseasch

is the study of stories” (p. 471) and stories are told through the views of everyqbdg. pe
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Hendry (2007) spoke of narrative as an opportunity for marginalized people to tell
their stories. The act of narrative inquiry gives voice to such people. Hendnasative as
constructivist in nature in that stories provide context, situational nuances, and
contradictions. The act of storytelling is powerful: “Through telling otgdiwe engage in
the act of meaning making. This is a sacred act. Stories are what make us (tiemain,
2007, p. 495).

Narrative provides a tool to study individual stories as told by the participant.
Narrative inquiry provides a voice to those who exist outside the margins of society.
Although it cannot be assumed that Kirkwood first-year students fall into thgooaief
marginalized people, it is true that their voices have been rarely heardtiWainquiry is a
methodology that provides insight into the experiences of everyday people. Staresig
from narrative inquiry may serve as a collective comment on education. Thissarndgl|
in nature but it can provide an awareness of an emerging collective commenticsi-treaf
experience at Kirkwood Community College.

Narrative inquiry provides this study with the means to hear and share the individual
stories of how College 101 Kirkwood students experienced their first yearkatd<d while
exploring whether College 101 positively influenced those experiences.

Researcher’'s Role and Reflexivity

Creswell (2007) viewed the researcher as a “key instrument” in theadleggacesses
that make up a qualitative study (p. 38). Creswell dismissed the idea that oneoredsnt
findings as an “omniscient, distanced, qualitative writer” (p. 178). Insteadggbarcher is
impacted by his/her own “cultural, social, gender and class and personakbétieve
bring to research” (Creswell, 2007, p. 179). The experiences and views of the mrsai@ch

going to influence at qualitative study (Creswell). Therefore, it pomant for the researcher
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to examine his/her own experiences in an attempt to establish validity indiveg. Patton
(2002) recognized that “absolute objectivity of the pure positivist variety is siijpeso
attain” and encouraged the researcher to be “prepared to admit and deal witbatigoerin
a phenomenologically messy and methodologically imperfect world” wihillbalieving
that “objectivity is worth striving for” (p. 93).

My own early experiences as a first-year student already colanttbduction of this
study. | have been a strong proponent of a Kirkwood extended first-year ooiecadirse
since the year 2000 when | first taught a six-week extended version of thex forentation.

As described in the introduction, | attended a 2003 League of Innovation conference
session that highlighted the very successful efforts Moraine Valley Coryn@oilege
made towards an extended orientation type course. Moraine Valley Communéyedsl|
very similar in size and demographics to Kirkwood Community College. | cankefrioat
the conference with a driving need to establish such a program at Kirkwood. That drive has
led me to many leadership roles in the development and facilitation of the College 101
course. | am highly vested in the success of the program. It is, however, thisinestest
that allows me to listen to both the negative and the positive student experienaiagegar
College 101. In the four years | have directed College 101, constant improvemenasegene
out of both student and faculty input have been made. | have been, and will continue to be,
open to both the positive and the negatives of the program.

Patton (2002) encouraged researchers to “convey a sense that you are dedicated to
getting as close as possible to what is really going on in whatever settirsge studying”
(p- 93). My deep investment and interest in continuing development of the College 101

course requires me to listen closely and report objectively.
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As | embarked on this research study | held close this statement ftton 2802):
“As an evaluator, | now try to approach my task with equal measures of chutzpah and
humility so that | will not fail to challenge all the assumptions, espgaciall own, nor ever
assume that | have all the questions, much less the answers right” (p. 337).

Data Collection

Participant Selection

Data collection took place in the spring 2009 semester. Participants were chawn f
the pool of Kirkwood students who completed College 101 in fall of 2007 and continue to be
enrolled at Kirkwood in spring of 2009. Students listed on class lists from all fall 2007
College 101 sections held in Cedar Rapids were cross referenced with individual stude
records in the Kirkwood Colleague System. The referencing was done withathaf g
finding students who had been enrolled in at least three consecutive seméGt&rscatd
and were still enrolled at Kirkwood in spring of 2009. Originally students whe am@olled
in the section of College 101 that | taught were not considered as potentidaatsicThe
referencing resulted in identifying 68 potential participants. Emaite sent to all of the
potential participants asking them to participate in this study. Of those 68, 11 pixespec
participants responded with interest. | made several attempts to reazli thog both phone
and email and was able to get 3 prospective participants to actually schedulenagmisint
Of the three appointments, one did not show up. When it appeared that | would not be able to
recruit a sample of 6 participants, | sought the assistance of the fall 200geC)1
instructors to serve as gatekeepers in recruiting participants. Fivetossrsent emails to
the eligible students from their sections. | was able to recruit 2 moreiants through that
process. The total number of participants at that time was 4, all female. The group of

participants was still smaller and limited to less than | was comferteith. | also needed
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some male representation. | had attempted to assemble a group of particifremtswging
students from the College 101 section that | team taught with another instructdydmatme
evident that | would have to expand the pool from which | drew the participants. After
consulting my major professor, | began recruiting from the fall 2007 section of €aldg!
taught. There were six eligible students that | contacted via email. Qkthleree responded
that they were willing to participate. All three followed through, bringhregtotal pool of
participants to 7, five females and two males.

The pool consisted of individuals who had graduated from lowa high schools in
spring of 2007. The size of the school systems they graduated from varied from total
enrollments in the 600 range to 16,000 total enrollment.

Data Collection Methods

The choice in what method(s) to use in a narrative study can be discipline driven.
Savin-Baden and Van Niekerk (2007) stated that “what counts for a story vdhas wi
methodological fields” (p. 462). Chase (2005) described narrative inquiry as an “antdlga
analytic lenses, diverse disciplinary approaches, and both traditional and inno\ettiogelsn
— all revolving around an interest in the biographical particulars as naryatea: lvho lives
them” (p. 651). Chase suggested that narratives can be obtained during field work,
interviews, or conversation. Savin-Baden and Van Niekerk (2007) provided a short list of
methods with “field notes, journals, interviews, storytelling, letter mgitand
autobiographical and biographical writing” as possible methods to consider (p. 463).

Polkinghorne (2007) stated, “Narrative research is the study of stories” (pH&WL).
we gather those stories calls on several different methods. Connelly and @l&h@#t)
and Clandinin and Connelly (1994) provided a framework of several methods that can be

used to gather data from participants. These methods can be used by themselves or can be
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used in combination. One method may result in data that can be supported or negated by the
data obtained from another source.

Storytelling can be embedded in all of the narrative methods. Clandinin and Connelly
(2000) included narrative inquiry as a method in itself. Storytelling has provided man
powerful sources of narrative to be used by researchers (Clandinin & Connelly, 1994).
Czarniawska (2004) suggested interviews serve as a place to ask people sborilesi The
interview is where a conversation can occur between two persons. Czarniawska (2004)
provided solid reasoning for the use of interviews:

What people present in the interview is but the results of their perception, their

interpretation of the world, which is of extreme value to the researcher bersuse

may assume that it is the same perception that informs their actions. (p. 49)

Interviews and conversations in this study created a setting for thegaentscto tell their
stories of their experiences through their perceptions.

Interviews conducted by the researcher with the participant are anatirerdused
to collect narrative data (Clandinin & Connelly, 1990). The interview is recordedhand t
transcribed into a research document. Savin-Baden and Van Niekerk (2007) saewste
as the place for participants to tell their stories. They encouraged theewtsrto be
organized with an open-ended agenda to accommodate the directions of the patticipants
stories (Savin-Baden & Van Niekerk). Seidman (2006) credited interviewingwaslipg
him with “a deeper understanding and appreciation of the amazing intricaciggeiand,
coherence of people’s experiences” (p. 130).

Interviewing served as the primary method for data collection used in this $hely
study employed a three-interview model proposed by Seidman (2006). Intervidigrgies

were designed for each interview session (see Appendix D). The firsiemtavas used to
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set the context of the study in the subject’s life history. The second intervaemireed the
concrete details of the students’ experiences. The third interview wasesipecifically to
allow the participants to make meaning of their first-year experign€ekwood. Making
meaning was perhaps the most difficult task for the participants. Participargslso asked
to confirm the accuracy of the narrative gathered from the first two intes\dering the
third interview. Jones, Torres, and Armino (2006) define saturation as the point in which
“patterns in the data continuously emerge” (p. 71). It was evident early in theewnieg
process that the seven participants, three interview format of this stmagdfor
saturation.

The initial design of this study called for each interview to be 90 minutes imlengt
The first interview however was no longer than 60 minutes. Both the second and third
interviews were at least 70 minutes in length. None of the interviews excee®drineute
time frame. There were several instances when conversations occuwedrbthe
researcher and the participants after the interview was concluded and thé&apasgased.
Pertinent information obtained through those conversations was noted in the ex&earch
journal. All of the interviews were held in the researcher’s office at KiddvCommunity
College. The location provided convenience for the participants as well as eonerent
that could be controlled to guard against interruption. | used a journal throughout thehresear
process, since journal records can serve as a source for narrative dataiC&iConnelly,
1990). My journal provided insight into the process of making sense of and interphneting t
participants’ stories. My journal also served as a venue in which | could expyare/n
reflexivity in regard to the participants’ stories.

Oral history can serve as a method of capturing an individual experie@oelif@h

& Connelly, 1994). The guidelines for obtaining oral history are diverse androga fram
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simply asking participants to tell their story in their own way to a &trad set of sentences
(Clandinin & Connelly, 1994). Through the interview process, this study obtained oral
history from the participants regarding academic experiences befotkngnin Kirkwood
and College 101. The participants continued to offer an oral history of events that happened
after they began their Kirkwood experience.

Narrative researchers also can use documents as sources for nasaavelhr
(Clandinin & Connelly, 1990). The last major assignment of the College 101 course is to
complete a portfolio to document the student’s own assessment of growth throughiost the f
semester. Major assignments in College 101 and other courses or expesereeas s
artifacts for the portfolios. One participant provided a portfolio for examima®ne other
participant was able to share parts of the portfolio. Student transcripts alstegrovi
documents for document analysis.

The interview is a place where a conversation can occur between two persons
(Czarniawska, 2004). Conversations may take the researcher and participailt eprmal
interview. Clandinin and Connelly (1990) describe the conversations as “In-depth probing,
but it is done in a situation of mutual trust, listening and caring for the erperikescribed
by the other (p. 422). Conversations are thought by some as an effort to obtainrstbries t
are less influenced by the researcher’s questions, thus producing richeraadian(C &
Connelly, 1994). Several conversations will naturally occur as a result of intergiew
Documenting these conversations served as a venue to explore the padiepaatience
free from any influences the researcher might project through $ercitsed interview
guestions. Conversations also provided subsequent questions to explore in later interviews.

The conversations that took place in this study challenged the structure of the

interviews. The questions often interfered with the narrative story line theigeant was
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sharing. Seidman (2006) provided me with some understanding of what was happening in a
section of his book titled “Use an Interview Guide Cautiously” (p. 91). Participaets of
brought up subject matter that although not driven by the interview questions, contmbuted t
the richness of their stories and thus was worthy of inclusion into the data. Seidmad wa
that researchers may observe more than one participant bringing up issueseimatwe
covered in the research questions. This study uncovered many such issuegplanitige
My experience with the interviews is well-described by Seidman (2006) wdte:wr

Interviewers must try to avoid imposing their own interests on the experieree of t

participants. Interviewers working with an interview guide must allow for the

possibility that what may of be of interest to them or other participants may be of

little interest to the person being interviewed. Interview guides can be bs¢fulust

be used with caution (2006, p. 92)

Data Analysis Procedures

Patton (1990) described data analysis as “making sense of massive amounts of data
(pp. 371-372). This study yielded a large amount of data. Data analysis wasghgllé
drew on the works of Creswell (2003), Bogdon and Bilken (2003), and Clandinin and
Connelly (1994, 2000) to provide the tools for conducting the data analysis.
Theoretical Background

Bogdon and Bilken (2003) stated that “the first step involves a relatively simple
house-cleaning task: going through all the files and getting them in order” (p At&2)
organizing all the data, these researchers recommended spending unintameptedding
the data while developing a list of possible coding categories. They see thetommgi the

coding process as the starting point of writing results.
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Creswell (2003) recommended a six-step process to use when analyzing data that
helps in preparation and organization. The organized data can serve to give ticbeesear
generalized view of the data. Creswell recommended that the reseasrhbegin to
organize data by chunks, in a sense categorizing them. The researcher shoulddaaddhe
get a sense of the meaning the data might portray. At this point, the hesearght begin
writing notes in the margins pertaining to what might be emerging (Cris@reswell’s
third step involves labeling those categories with preliminary codes. Thaipeely codes
quickly emerged from the data. The fourth step involved further use of the codesps&oll
them into themes. Identifying specific themes was perhaps the most ghmagieart of the
analysis. The data contained a great deal of overlap from theme to theme.

Step four involves using the codes from step three to “generate a description of the
setting or people as well as categories or themes for analysisivglrez003, p. 193).

Detailed descriptions should be used regarding “people, places and events” (p. 193). Using
those details, the codes can be funneled from step three down to themes or categories.
Creswell suggested using five to seven themes to frame the study.

Step five allows further development of predominant themes into a decision on how
they should be presented in the research (Creswell, 2003). The decisions aretmgahiza
and are made based on an awareness of what are the most effective ways tthprdaéant
Creswell used the example of an actual narrative passage supported lngsiahsaf
themes from the findings. Step six is the point at which the researchpretgehe data.

This is the opportunity for the researcher to explore what was learned fralatéhe

Clandinin and Connelly (1994) referred to any information gathered as a field text.

Field texts can include photographs, journals, and the transcripts of eleataridimgs in

narrative research. Clandinin and Connelly (2000) suggested that narratarehese

www.manaraa.com



51
“narratively code their field texts” (p. 131). The coding can be centered on “natrataels,
tensions, and themes” (Clandinin & Connelly, 2000, p. 133). Those codes serve as
organizational tools to write what the researchers refer to as intettsn ltas suggested that
interim texts are written between field texts and final researchinmtexts also allow the
researcher to make a tentative check with the participant to see if tlogopatts story is
being captured.

Creswell (2007) explained that there is no one way to handle data analysis in a
gualitative study. Creswell did, however, assert that “data analysis corttoarontour” (p.
150).

Data Analysis

Creswell’'s (2003) data analysis provided a guide for this study. The analysi
drew on Bogdan and Bilken’s (2003) and Creswell’s (2003) recommendations that the
process begin with organizing and putting some order to the data. Drawing on Bogdon and
Bilken’s (2003) approach to house-keeping, | attempted to make some sense of avfler out
the data. | discovered that writing each individual’s narrative story gave meraf picure
of what the results might look like and provided me with order and an organizational
foundation. Those narratives were also a source of emerging themes on which the study
ultimately would focus.

The interim texts were all emailed to the participants allowing them dotihean and
comment about any inaccuracies. Two of the 7 participants responded. Only one made
suggestion for changes and those changes pertained to the enroliment of the ti€ri2 sys
from which the participant graduated.

This study also drew on Creswell’s (2003) recommendation that data be chunked by

codes. Codes for this study were guided by Clandinin and Connelly’s (2000) suggestion that
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codes be centered on narrative threads. Creswell recommended preliminaryhabdbew
for further development of codes as the data emerge. This study requirednarglicodes
with movement through the spiral to solid coding. Once coding was complete, an
examination of threads and themes throughout the data occurred. Using Cresaggls m
descriptions started to emerge at this point in the research procesedl tstadlidly
understand what was meant by the messiness of qualitative research.

Using Creswell’'s model, | took preliminary topics and themes at this point in the
process, and then started to chunk them together as possible relationshipsntiéeslide
The development of codes emerged in the third step. | found that even the codes had to
include overlapping themes in order to analyze the data. In the world of student
development, it is very difficult to separate career development data from stimeedata
that exemplifies personal development.

Clandinin and Connelly (2000) suggested the use of interim texts as a way to move
from coding to the actual design of the study’s results. Interim textesexamined as part of
the analysis of the data. The interim texts gradually evolved into the ardlysis study.
Decisions were made regarding what themes were focused on as they coreetdedrch
guestions addressed in this study. In some cases the data reported in this studytdid not
neatly into the framework of the research questions but rather contained riciveainitt
was deemed an essential part of the participants’ stories. In line wiwéll'e (2003)
suggestions, the process moved into making and supporting actual interpretations that
emerged from the findings.

Strategies for Validating Findings

Validity Criteria
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Patton (2002) provided a description of the researcher’s challenges wheniaggempt
to establish validity in a qualitative study, stating:

You realize that completely value free inquiry is impossible, but you worry about

how your values and preconceptions may affect what you see, hear, and record in the

field, so you wrestle with your values, try to make any biases explicit steps to

mitigate their influence through rigorous field procedures, and discusptissible

influence in reporting your findings. (p. 93)

Hendry (2007) clearly voiced a concern with “that analysis often becomedefor
saying what we want to say and not really listening to what is being(paid93). Narrative
researchers can compromise the validity of the story by writing and repuattiat they want
to hear (Hendry). Hendry’s concerns rest with the concept of “staying true ildf@unants’
stories and not imposing our narratives on them” (p. 493). Hendry encouraged the researche
to have faith in the story and the storyteller when listening to the story leaswelerpreting
it. Experience has allowed me to have great faith in the story of a student.

Layering

Connolly (2007) insisted the researcher’s stance be clearly iddntifrearrative
inquiry to maintain validity. Stance must identify assumptions and the analghsalhe
researcher is applying to the written narrative. Connolly (2007) saw thatifigythe two
narratives, that of the narrator and that of the listener or researcher, shbalgsgez an
ethical norm when reporting narrative inquiry” (p. 453). Layering may albyva tclear
understanding of the researcher’s stance when analyzing and re-tellgtgrihef the

participant. As a researcher, my analytical lens has been stronglyagtliby theory and
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Triangulation

Creswell (2003) described triangulation as “using different data sownfrces
information by examining evidence from the sources to build a coherentcptsbifi for
themes” (p. 196). Merriam (2002) described one type of qualitative triangulateon a
“combination of interviews, observation and document analysis” (p. 25). Lincoln and Guba
(1985) described triangulation as using multiple sources to support data. Findingisisrom
study were verified through an audit trail, member checking, document analiesigieiws
and my journal entries that included observations.

This study relied on the experiences and stories of seven former College 101sstudent
Each participant brought rich additions to the data. Themes emerged from thetata t
documented as part of the whole experience. | conducted observations of the ptaticipa
before, during, and after the interviews and recorded field notes from these tbssrva
Documents used included qualitative data obtained from end-of-course evaluationsj@cade
assignments participants completed during the College 101, and academic siccess a
documented in unofficial transcripts.
Audit Trail

Merriam (2002) described an audit trail as a “running record of your int@naetih
the data as you engage in analysis and interpretation” (p. 27). Journaling amagdebail
data were obtained and analyzed, and how conclusions were reached, is one means of
establishing an audit trail (Merriam). Laying out all the procedures usedtudy can also
provide a map for any later attempts at replication of the study (Dey, 1993).

Journaling served as a tool to establish an audit trail for this study. My journal

included my introspections, my examination decisions and rationales for datasamayys
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observations both in and out of the field, any document analysis procedures, and any other
information that appeared to be pertinent to the conclusions that were drawn fromyhe stud
Consensus

In order to make claims of validity in narrative research, Polkinghorne (2007)
encouraged researchers to “spell out their understandings of the nature of teeiedoll
evidence” (p. 479). Polkinghorne also established the concept of “consensus within a
community of speakers” (p. 474) as a rationale for validity. In order to trulyegahe
complexities of human behavior, Polkinghorne (2007) suggested:

Narrative researchers do not ask readers to grant validity to thensaaly when

they reach a level of near certainty about a claim. Readers are askdato ma

judgments on whether or not the evidence and argument convinces them at the level

of plausibility, credibleness or trustworthiness of the claim. (p. 477)

According to Polkinghorne (2007), persuasive argument on the part of the researcher
can serve to establish acceptable levels of validity for a narrative SNatyative
researchers need to argue for the acceptance of validity” (p. 478).
Member-Checking

Creswell (2003) described member checking as providing the participants with
reports, themes, and findings and allowing the participants to check for thha@cof the
findings. In this study, the second and third interviews served as opportunities for the
participants and researcher to discuss any suspected inaccuraciasiimeamniews Each
participant was sent the narrative of his or her story via email. Theyaskee to read the
narratives and comment on any inaccuracies they thought the narrat@mednOnly two
of the participants responded and only one suggested a change. The changeedds thiat

total enrollment in the K-12 system from which she graduated.
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Commitment to Personal Best
Establishing validity, goodness, and trustworthiness in qualitative res¢adghisa
challenging goal. | have attempted to establish the worth of the studeas $tcompiled
through my research. As | worked to tell those stories, | drew on a statenfesutdry
(2002):
There are no formulas for determining significance. No ways exist fefqplgr
replicating the researcher’s analytical thought processes. Nahstoargard tests can
be applied for reliability and validity. In short, no absolute rules exist exezpaps
this: Do your very best with your full intellect to fairly represent the dath
communicate what the data reveal given the purpose of the study. (p. 433)
This dissertation is representative of my desire to do my very best at siharing

voices and the experiences of College 101 students at Kirkwood.
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CHAPTER 4
RESULTS AND ANALYSIS
Background
Seven Kirkwood Community College students participated in this study. Thepaantsci

successfully completed Kirkwood’s College 101 course in the fall of 2007. All of the
participants attended and graduated from lowa school systems. Five oftitipgres were
females and two were males. In order to protect their identity, pseuddaymdeen
assigned to each of the participants. The participants were each asked #oectitb@$or
their story of their first year of college at Kirkwood. Their choseediflre used to name
their sections of the narratives.

Czarniawska (2004) discussed the path of narrative inquiry as one where there is
opportunity to traverse an individual’s story beyond what the researcher may think is
important. “It is important to elicit a narrative concerning the issue afeisit¢o the
researcher but sometimes another issue brought spontaneously by the inéetwiag/eut to
be more interesting” (Czarniawska, 2004, p. 55). Czarniawska (2002) describedher ow
experience in this way:

The researchers ask people in the field to compare, abstract, and to genartlize. B

my experience, although many respondents engage in such questions, they also

ramify by adding, say, “Let me tell you how it all first started” or “Youdeeme

more background first.” The result is the production of a rich narrative, which might

or might not be finally summarized along the lines of what the interviewer had in

mind (p. 735).

Czarniawska (2002) offered some solace to the researcher who discoversaorth i

human story although it may not neatly fit into the original intentions of a .stuichyst
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admit this used to bring me to the verge of panic — How to bring them back to the point? —
But now | have learned thatthe point” (Czarniawska, 2002, p. 735).

Czarniawska'’s (2004) description of Narrative Research fed directlyhiststtdy.
Though driven by some specific research questions, this study revealed maoyalddit
responses that added richness to the participants’ stories. Some of thé rgsestions
were answered in vague terms; some were answered with overwhelmingodagaeSearch
guestions could have been posed in the study that were not. Perhaps they could not have been
asked prior to hearing the student stories.

College 101 Assignments

The participants’ narratives contain references to several College 1§inassts
and activities. This section will provide the readers with background for unatirggehe
participants’ narratives. These particular assignments are requirachitCellege 101 class.
This is not, however, a comprehensive list of the assignments and activities seetan of
College 101. The course is designed with a shared curriculum that instfuctetme
according to their personal style and the needs of the students in their gasgction. The
delivery, style, and some of the processes vary from instructor to instructor.

The Portfolio Assignment in College 101 is designed to provide the students with a
composite look at their accomplishments in the areas of academic, social, &nd care
development. Sections of the portfolio are titled “Introduction,” “Academic Developiment
“Social Development,” “Academic and Career Planning,” and “Celebrate @mwth as a
Person and A Student” in the assignment. The students are required to include sdime spec
College 101 assignments as artifacts that support each of the portfolio sedimnard also
required to provide at least one artifact for each section from a course otheoliege CO1.

Requirements of the portfolio also include presenting it to their instructors in hguhligell
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organized manner. The “Portfolio Assignment” is made in the first week skeslas order
for the student to begin organizing artifacts during the semester. It is{@ese the
instructors by the students at a final one-on-one meeting with the instrudioeseatd of the
semester.

The “Who Am 1?” assignment, which provides the first artifact in the patis a
self-reflection that is completed within the first two weeks of clasdes assignment
parameters are intentionally loosely designed to allow the student to cefleotv they view
themselves in the world at that time. The focus of the assignment is on selfiesgare
Students often choose to explore what significant experiences brought them tostheaf
in college and what they hope for in the future.

The “Who Am | Now” assignment, which provides the final artifact, is acedie
that is very similar to the “Who am 1?” assignment but is completed at the dmel of t
semester. Students are directed to examine ways in which their selh@sghas changed
over the first semester.

The “Places to Go” is a scavenger hunt assignment that requires studemigeto ans
guestions regarding student services and their locations, policy, and degree reusiréhe
assignment requires the students to use the student handbook, the college catalog, and online
services and to physically visit some of the departments on campus. The assignme
usually made early in the semester and often used as a group assignmengrénguir
students to meet and work cooperatively with each other.

The “Time Monitor” assignment asks students to prioritize and rank a listiatias
common to college students according to how much time they think they spend on each task.
The students are then required to monitor and track how they spend their time over a week.

Students use the results of the tracking to calculate how much actual time mtamnspa&ch
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activity. Using the results of the activity, students write a short tefteabout how they are
spending their time.

The “Food Diary” requires students to track all food and beverages they cormsume f
a four-day period. They then enter that data into an online food pyramid trackeradies tr
analyzes their food intake and gives them a report on their intake by nutritemadusts.

The assignment requires a short reflection focusing on what they discovered about the
eating habits and how they might improve.

The Meyers Briggs Type Indicator (MBTI) is used in College 101 as a tool to
generate self-awareness. Each student completes the MBTI online. Tlkeeaed
interpretive report of each MBTI assessment is printed by Kirkwood counselors. The
Kirkwood counselors visit each College 101 section to provide the students with copies of
their reports and a group interpretation of what the MBTI types mean. Studeatkad to
complete the assignment “MBTI| Reflection” after receiving themorts and attending the
interpretation. The “MBTI Reflection” asks students to examine both the gtseaigd
weaknesses of their type. Students also explore their opinions regardinguteepof their
given type.

The “College 101 Careers Checklist and Reflection” is required aftstutent has
used the “Choices Planner,” which is an online career guidance package. Studerggecompl
assessments in the package that are based on interests and work values.rdime prog
generates a list of careers that match these interests and work valu&Solldge 101
Careers Checklist and Reflection” assists students in prioritizing toprqaossibilities. The
assignment requires copies of career information and descriptions from the<IRlaicner

of at least two careers.
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“Boundaries” is a piece of curriculum that assists students in defining healthy
relationships and provides tools to set and enforce boundaries in their personal rgbationshi
After the presentation of the curriculum, students are asked to writeetiaflabout a time
they set boundaries in a relationship, a current situation for which they neea to set
boundary, and how they might apply what they learned from the curriculum to the current
situation.

The midterm meeting is a one-on-one meeting that is held with the student afte
midterm grades are posted. Students are required to make midterm grade repatiobn ea
their classes. The report also encourages them to speak with their imstregeoding any
grades that are unfavorable. Students share strategies to improve theogramtegaper and
with their College 101 instructor. The midterm discussion allows the instructor an
opportunity to explore the need to drop a class if it appears that completion willulbirres
a favorable outcome. The instructor and student have an opportunity to familiarize
themselves with each other in a setting other than the classroom during teremnmieting.

Participants’ Narratives
Julie’s Story: An Adventure

When asked what she would title a story about her first year of college, Jukselpaus

smiled, and replied with her title.

| guess | am not sure of the exact title, but | know it would probably have the word
adventure in there.

Julie is a 20-year-old student who reports her cumulative grade point average
somewhere in the 3.5 to 4.0 range. Julie reports working 15-20 hours a week at a job
she acquired during her second semester at Kirkwood. She has lived at home with her

parents while attending Kirkwood. Both of Julie’s parents graduated from &artkw
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Julie graduated from a rural school district that is in the Kirkwood nine-counigeser
area. She described her high school experience as more academic foqusedi#tha

Maybe not a lot of social interaction but more focused on academics, kind of a
bookworm.

Julie described math as her most challenging subject in high school. The heghkst |
of math Julie obtained in high school was Algebra I. She took some Kirkwood health-
related courses while attending high school.

In Julie’s first description of how College 101 helped her in her first year, she docuse
on several aspects of her development.

Socially and then also academically, | had no idea what | wanted to do or where |

was really going with my life, and so it definitely helped me kind of figure out a

career direction, what | might be interested in studying.

Julie discussed how College 101 positively influenced her ability to transition from
high school to college.

| mean first of all just kind of...letting us know what to expect and... | think they had

an activity showing us the difference. Here’s what was in high school, here’s what

college work is like, and | think there was even a section for...out in the workforce.

She also described College 101 as the place she learned about Kirkwood resources.

Julie used the Writing Center after learning about it in her College 101 class.

And then | guess like resources here at the college. | didn’'t even know where a lot of
things were or classes...that resources were available to help.

Julie found College 101 a place to overcome the shyness that she affirmedveay h
limited her in high school. She discussed her shyness as something she warited to ge
over. She credited the general interaction in the classroom and the “Who Am |
Assignment” as assisting her in accomplishing that personal milestone.

Well, that was one of my first classes and one thing that kind a drew me to it was it

said that...you could make some new friends, and so | just kind of went in there with
an open mind and met some of the kids and my teacher and everybody was really
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friendly and nice and it kind of encouraged me....There was this one assignment,

“Who Am I?” and | got to sea lot because-I don’t know-I kind of characterize

myself before that, you know....I thought | knew what | was, I'm just 18 years old,

female, shy. That's pretty much how | describe myself, and | got to see | am a lot

more than that....I have a lot more to offer than just-you know.

Julie recognized her changes. She noted her growth in her ability to talk with other
Her level of shyness was something she was certain had changed in heafirst y

| think | have grown a lot; I've noticed a lot of changes.

Julie credited her new ability to be able to talk with others as supporting her
academic success.

Yes, definitely | mean studying and then also...asking people the assignments if | am

not getting something, if I miss a class...asking “What did | miss” or going over the

assignments.

Julie joined a club at Kirkwood with a Christianity theme her first ye&irawood.
She chose to participate in a Bible study group during her second year at Kirkwood.

When asked if she had made many friends different than herself, Julie responded with
enthusiasm.

That's one good thing about Kirkwood and then my job, too. Over the past year or so

I've met so many different people and, you know, got to see a lot of things | hadn’t

before coming from that rural school.

Julie viewed her academic transition from high school to college favorably.

It was pretty good; | found it a little bit different than high school. A lot more tests

and quizzes and just kind of reading and studying...like homework assignments every

night.

Julie’s first semester coursework included a Pre-Algebra preparaaihycourse,
followed by Survey of Math her second semester. She was also enrolled in Composition |
She could also recall taking a Music Appreciation class. When asked if thera typeeof

teacher she favored over another, Julie said she preferred teachers who helpatptients

what they are learning to life.
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| know one thing | really like out of an instructor is that they kind of apply it to your
life and...make it seem real for the students.

Julie lived at home with her parents for both years at Kirkwood. Her main
motivation to live at home was to save money, although she did confess that moving out
was a bit frightening.
| thought...it'd be good...to stay there and save some money and | would start
working...just a smoother kind of...step-by-step transition to living on my own....it
was kind of scary for me to move out.
Julie described how she had developed her ability to make decisions independently of
others during her first year.
At first I'd ask my parents or I'd ask my friends or other people what should | do and
| wasn’t really independent at all and that’s one thing....I really wanted to achieve
that independence and be able to go out and get a job and choose my classes and my
major and all that stuff and so | think...that really helped me take those steps. I'm a
lot more independent now.
Living at home presented Julie with the necessity of negotiating her indegeraie
a young adult with the old role she played as a child in her parents’ home.
I’d have trouble and stuff...for so long I'd ask them (parents) and whatever they said
I'd do and it was kind of a struggle for both of us adjusting to now | am independent
and now | make my own decisions.
Julie was pleased with her progression to making decisions on her own. She thought her
parents had adjusted to her independence as well.
The Boundaries Assignment in College 101 was described as helping her learn to make

those decisions.

There was this kind of thing | think we looked at about codependence...establishing
healthy relationships.

Julie thought several other College 101 topics helped her although none of them

stood out in the way that “Boundaries” and the “Who Am 1?” assignments had.
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She hadn’t applied any of the health-related curriculum to her daily life. Fititeng

time to do so was difficult. Exercising was something she did only when she haddime. J

did recall the food diary assignment.

One of the activities we did was a Food Diary to see what you're eating and that was
kind of a surprise...kind of opened your eyes. Wow, this is what | should be eating! So
that was helpful.

Julie’s career plans were influenced by the College 101 experience. Stezlreca

doing some inventories.

We did a couple of inventories of what would you like based on your personality and
what interests you have and your skills or what skills you have, what areas you excel,
and which ones maybe aren’t some of your strengths.

With the help of the inventories Julie was able to narrow her interest in veterinary

science to a major in Veterinary Tech.

Before | was kind of looking at veterinarian...just to see some of the differences and
to see some of the skills that a vet needed and a vet tech needed and | am more
closely matched to the vet tech.

Clearly Julie would recommend College 101 to a first-time student at Bot#w

| would definitely recommend it....It provides knowledge of a variety of areas —
personal relationships, just your own health, and then also knowledge about
Kirkwood and the campus and what services are offered and then academic help and
career decision-making.

After completing her first semester Julie experienced some strdimgteef

accomplishment.

goals.

It felt really good....At first going into college it's a big experience; it's kind axfysc
starting off, like will | be able to succeed? How will I do? Kind of like a weight is
lifted off your chest. Oh, | can do this and it is just kind of empowering. | made it. |
did well.

To Julie, her first semester accomplishments meant that she was accompleshi
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It seemed kind of like a step closer to like reaching my goals. It felt really good to
finish, to know that | could succeed and I could | guess do well in college.

Julie titled the beginning of the story of her first year, “An Adventure.”&seribed
the beginning of her adventure as shaky.

| guess just like | was nervous coming into it, not really sure what to expect.
She described the middle of her story as better than the beginning.

Just kind of seeing that...l can succeed and maybe this isn’'t going to be so bad after
all.

Julie described the end of the story of her first year as a good ending.
To see that | did succeed and | can make it here; | can go on and | will be successful.
Lisa’s Story: A Challenge
When asked for a title of the story of her first year at college, kjgged with “A
Challenge.”
Lisa is a 20-year-old, full-time Kirkwood student. Lisa’s father grasihi&iom
college. Her mother completed a year of college. Lisa came to Kirkwood axethef
18, after graduating from high school. She attended high school in a small, rural lowa
district which, according to the lowa Department of Education (2009), has aricddment
of 933 students. Lisa took some higher level coursework in high school but no Advanced
Placement courses. Her high school GPA was a 3.75. Lisa thought her high schemiiexad
were somewhat difficult.
It was like they made it hard, kind of like college. You can make it as hard as you
want to make it and | took kind of some upper level classes. | didn’t take PE just
because | wanted to take more classes.

Lisa was very involved in high school activities.

| was involved in softball, volleyball, wrestling, cheerleading, golf, band, chorus, and
all kinds of groups.
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Lisa misses seeing all of her high school friends every day. She sees mogtighhe
school friends about once a month, although they all attended different post-secondary
institutions after high school. Lisa volunteered at her old high school as areAsSisttball
Coach last year and intends to resume her coaching for summer of 2009.

Lisa experienced a tragic event during her senior year at high schoahabuted
to the stress she incurred during her first year at Kirkwood. In spring of 200yotiug
women were brutally murdered in an apartment near Kirkwood. The accused muaderer h
been enrolled at Kirkwood. One of the women killed was a Kirkwood full-time student and
the other a high school student. The Kirkwood student was from Lisa’s hometown. Their
families were neighbors and Lisa considered her a good friend. Lisa did hppreakss the
death until she came to Kirkwood and the trial commenced in Cedar Rapids during her firs
semester.

When that all happened | didn't really deal with it then so it kind of all came out
when | came up here.

Lisa chose to attend most of the trial. The trial forced her to process whahédppe
and allowed her to show support for her friend’s family.

Yeah, in high school when it all happened, | was kind of dating his [the accused’s]
cousin at the time and we never talked about it. We never did anything; we just spent
all our time together so | really didn’t deal with it, and then when | came up here and
we were broken up and the trial was going on....I just had to find out what happened
and be there for their family so | went pretty much every day to see it and it was
really hard but my parents would come up with me, so | didn’t have to go alone.

Lisa relied on her parents to help her through the additional stress the trial cassd f
| remember one night | called my Dad at midnight and just said | wanted to come
home, and he just told me to come. It wasn’t a big deal but | don’t know, | guess |
wanted to be with my parents more than up here, but then it was fine and | didn’t
really have any problems after that.

Lisa was clear in claiming that her friend’s death did not deter her fronmgdm
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Kirkwood at all. One of the positive factors was that Lisa was the recigfi@scholarship

given in the name of the friend who was murdered.

Both my brothers went here and she went here...and | actually won her memorial
scholarship at school for Kirkwood and | was pretty excited. It was more of an honor
to get to come here.

Lisa discovered that the need to organize her time and committing to study would be

one of her challenges early on in her first semester.

Just organizing time and really having to study...you know, in high school | really
didn’t have to, just kind of knew it and then here | got my first test back and it wasn’t
very good. | knew | had to study.

The College 101 instructor helped provide Lisa with some study techniques that she

found useful.

He explained that you have to find...like your way of studying, the way you like to be
taught and if you have a problem, you need to talk to your teacher and usually

teachers are willing to help, which they are. And if you're more like lecture based or
if you’re more of a hands-on usually the teacher will help you out if you ask them to.

Lisa cited several assignments in College 101 that aided in her transitiohi¢iom

school to college, including the “Who Am I?” assignment, done at the beginning of the

semester, and the “Who Am | Now” assignment, done at the end of the semester.

We did this thing in the beginning and at the end of, who | want to...we wrote a paper
about who | want to be and then at the end of the semester we wrote who | am and
that helped a lot in my first semester here so | don’t know. | think College 101 really
helped me, because | was having a really hard time adjusting and well not like really
adjusting but I did miss home and | missed a lot of things and some personal things
were going on in my life that just overwhelmed me, but | wrote the paper in the
beginning and | reread that and then | went back and wrote Who Am | Now? It
helped a lot.

Lisa saw the MBTI as an assignment that assisted her in transitionioletpeche

most. Lisa could remember that she was an extrovert.

We did this thing that sticks out in my mind like what your personality type is and |
guess it really helped me because it helped me realize like what kind of person | am to
like study or how | study and how | need to interact with other people or teachers to
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get across how | function compared to how they teach. So it helped in that way, like
I've gotten more confident in telling teachers that | need beleed a different way
of explaining this. That was probably the biggest thing that helped me out.
Lisa clearly remembered the first time she talked to a Kirkwood insttughe
claimed that it made her nervous.
It was my math teacher, and | was asking him about my test on what I did wrong, this
one problem because | didn’t know but he just talked to me like he was my best friend
or something. It wasn't a big deal at all.
She was relieved after her first experience talking with her colledegsor.
That was a relief and then that just made me talk to other teachers a lot easier.
The Food Diary Assignment gave Lisa some awareness that she was not eating

healthy foods.

That was surprising, | was like wow | eat a lot during the day but | changed my
eating habits a lot.

Although she changed her eating habits, Lisa thinks that the real chahge®ating
and the time she was working out didn’t really occur until her second semester.

| got sick of myself. | felt gross and | was like, | should probably lose [weight] before
| try to get back into those clothes.

Lisa spoke about her midterm conference with her College 101 instructor. After
collecting all of her grades at midterm, she discovered she wasn’t dojng@in
one of her first-semester classes. Her instructor discussed thengftatier at their
midterm conference and assisted her in making some immediate changes.

| wasn’t doing very well in a class and he took me down to tutoring, set me up
there....He did that with a lot of the kids in my class.

Lisa narrowed her career direction with the decision to major in psychologis She

hoping to teach psychology at the high school level. Lisa doesn’t think College 101 did
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much to help her clarify her career decision. She does, however, give strongpavedioff

the Kirkwood psychology professors.
I've had two classes with her and everything she explains really well. And then | kind
of talked to her about it one day after class and said | want to do something in
psychology or | don’t know what | want to do and then she actually set me up with a
job shadow in North Liberty. | went there and it was all fine. | just decided that day
that that's what | want to do.
Lisa has made some strong social connections at Kirkwood. She startedaatdgi

living in an apartment with three randomly assigned roommates. Two of the ro@ammate

were best friends but they quickly let Lisa and her friends into their soxibd.

That's the good thing about those two is that they were willing to let my friends in,
and my friends back home from school are you know, their friends.

Lisa tried out and made the Dance Team at Kirkwood. In her second year at
Kirkwood, she decided she wanted to try to walk on to the softball team. She thought
softball contributed to her fitting socially at Kirkwood.

| think being on the softball team helps just because you see more familiar faces as
you walk [through Kirkwood].

Lisa’s decision to try out for the softball team led to a unique interaction with her
College 101 instructor during the summer after her first year. During thelds$s, Lisa’s
instructor had encouraged her to try out for softball at Kirkwood. Lisa wasaetuotdo
so but after coaching softball in her hometown, Lisa realized how much she rhisggate
and contacted her 101 instructor about the possibility of trying out for the Kirkwood team.

| went back and talked to him and he said he’d help me out and do whatever he could
to get me in shape.

Lisa was playing her first season of softball at the time she was intervi@r this study.
Lisa focused on the difficulty she had in dropping a class the first sen&ster.

sought approval from her parents when making the decision to drop.
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| thought | would like disappoint them just because | felt like | couldn’t handle it, but
actually they’re the ones that kept telling me that it's fine, that everyonetdoes i

Lisa also sought the advice of a Kirkwood advisor before dropping the class.
It just didn’t work with me and that teacher and | stressed out about it a lot and | just
felt like kind of, 1 don’t know, like | failed, but then | talked to an advisor and they
said it happens, it's not as big of a deal as you think and as long as you withdraw
before the time’s up...you know you can make it up later...it just took me awhile to
figure out and it made me really nervous when it happened.
Lisa credited College 101 with helping her learn to make decisions independent of
others.
College 101 helped just because they, it kind of made you realize that you are on your
own....We did those time charts and the foods and all and then it make you realize
that someone isn’t there to tell you what to eat or what time to do this. It helped us
figure out that you are on your own.
Lisa made several decisions that were independent of the influence of nthers i
first semester. She didn’t discuss her decision to try out for the dance tdaanyone. She
also found herself asking her parents for advice in the beginning. Lisa discussed how he
relationship with her parents changed after she left for college.
Yeah, at first it was kind of a big shock. I'm really on my own and they don’t know
what I'm doing. After the first couple of months | guess | went back to them. My
relationship with my parents has changed a lot, especially with my mom; we’re a lot
close now than we used to be.
Lisa elaborated on the changes she felt in her relationship with her parents.
We didn't get along; we fought and stuff....Once | got to college, | think | realized
how much they were actually there and how much time | actually spent with them and
| wanted to spend with them and then it just changed a lot for both my mom and I. She
even said that we’re more like friends now than a mother-daughter type thing, more
like friends than authoritative.
Lisa saw the changes in her relationship with her parents as part of hengnatur

process.

| think that just comes with like kind of growing up and being on your own. You start
to understand that you have other responsibilities.
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Lisa discussed how College 101 seemed like a boring class when she was in it, but as
her college career progressed she saw much more worth in the experience.

Yeah, the first semester | was kind of like, “oh well, this is a boring class” blly re

it did help. Now that | look back on it, it helped a lot. It makes me think about it after

the class....During [the class] you're kind of like, “I just want to get through this, this

is boring” but once you get through you're like “that really did help.” It helps you be
more organized.

Lisa would recommend College 101 to all first-year students as a venue to build a
foundation for their success.

| would tell them to take it....I think it is a good foundation....You just kind of figure

out how to study and how to do things and then you find out you can go to other

teachers and advisors and stuff and they’ll talk to you. | don’t know, it’s just really
helpful to know things around campus and be more comfortable with it.
Jeff’s Story: Finding Myself

Jeff had just turned 18 when he started his first semester at Kirkwood. Hbelbscr
his first year with the title to his story, “Finding Myself.”

Jeff's mother has completed an associate’s degree and his father atmdegree.

He has lived at home and commuted to campus for both of his years at Kirkwood.

Jeff was enrolled in a section of College 101 that was team taught by \Magdy
the researcher in this study, and another College 101 instructor.

Jeff came to Kirkwood from an area metro school. According to the lowa
Department of Education (2009), the district has a total enrollment of 16,000. Jeff thought
his high school had 2,000 plus students.

Jeff accentuated the activities he was involved in when describing his high school

experience.

It was pretty fun at times. It was also really busy for me anyways. | did four years of
band. | played the trombone and then | ran track for four years and then played
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baseball for four years...classes were still, classes have always, I've had to mebrk ki
of hard to do well at...It was a pretty fun time though, a good time.

Jeff recognized that high school had prepared him for some college subjects but

not for others.

It [high school] prepared me pretty well for like a lot of classes like somg afiath
classes and even my chem. class, Intro to Chem., but not like for my history class and
not too much for my literature class.

Jeff’s transition from high school to college was aided by his involvement in high
school band. He received a scholarship from Kirkwood to participate in band at Kirkwood.
| play in the Jazz and the Concert Band.

Jeff noticed that the relationship between students and teachers changbajfro

school to college.

You were a kid back then more so than now and | mean some teachers would help
you like more...maybe give you breaks that college professors wouldn’t.

Jeff referred to his first semester of college as an eye openiaduation to what

college was going to be like.

My first semester was kind of a wake up to what college is, a lot more work than high

school....It was also different because your professors look at you as adults more and
they just expected you to do what you needed to do. They didn’t go too far out of their
way to push you to do well because it was up to you, basically. They wouldn’t badger

you for not being there like they would in high school and stuff.

Jeff found that college required much stronger organizational skills than high.school
He found his College 101 class a good place to learn organizational skills.

The main thing it did was encourage me to write in a planner, which | have been

doing a lot and because | can’t remember everything that | have to do in my classes

like I thought I could. It also encouraged me to keep my papers together and

organized.

His family has a college fund for him but has encouraged him to save it for the
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increased expenses he will incur after transferring from Kirkwood. Herkeohabout an
activity done in the College 101 class regarding the cost of a class. My atéide him
realize how much of his money he would sacrifice when choosing to skip a class.

It definitely makes you realize how you’re paying for your classes; it's not like high
school...It puts the pressure on you...the responsibility on you.

Jeff had always planned on living at home while attending Kirkwood.

It's a lot cheaper and | get along with my family pretty well still. I mean, there are
scenarios where we don’t get along and stuff but | am glad | am for now.

Jeff's social adjustment to college came slower to him. He described hanself

lonely in his first semester.

| got to know some people in class pretty well....It was kind of cool to see people after
class in the hallways, like know them a little bit...but I also got to know some people

in the jazz band and stuff there too...of course | see them around a bit. This year |
have a couple of buddies that | see that are younger than me....My first year there
wasn’t anybody around and it was like a pretty lonely time but it [College 101]

helped me....It helped me to have fun in the class; the class was fun and | got to know

people there.

Jeff found that the challenges of college required that he make decisions inddgende

of others.

I'd have to decide on my own when | wanted to do homework and how long | wanted
to spend on it and also | could decide a lot more in college...if | am going to class or
not, or it would be better not to sometimes or like if you feel sick, you decide whether
you go or not, or want to go or not. It's your own responsibility to get things done.
Jeff discussed a difficult time he had balancing his schedule and commitiugnts

the first semester.

| kind of had a little break down halfway through and | had to get back to the
basics....This is who | am and what I'm trying to do.

Jeff clarified that he was juggling a heavy course load with the comntitme

complete a course at church.
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| was right in the middle and | had a pretty tough couple of classes. | was taking a
class at church we were supposed to keep up with and | kind of wasn'’t. | wanted to
catch up and late nights, early mornings, just kind of everything wasn’t going very
well. I just kind of had to take a breath and slow down.

Jeff believed that the time management and organizational skills he gaiBeliege
101 contributed to his ability to succeed at Kirkwood.

Definitely...using the planner was one of the things that | got from College 101 as
well as managing your time wisely was definitely a big one...prioritizing your
schedule and your life...making room for important things like eating.

Jeff thought he knew himself better after completing his first year kividod.

| think my first year was kind of a defining time...that year was pretty hard and kind
of a trying time and | found out more who | was and like where | wanted to go and
stuff.

Jeff mentioned a friend he has who is not doing very well at Kirkwood. Jeff
thought College 101 would have benefited his friend and wished he had taken it.

| think it would have helped him manage everything at a more agreeable pace....|
think he is getting behind and things and also | remember in College 101 they talked
about family ties and it seemed like his family situation is not good and stuff right
now.

Jeff has taught his friend some of the things he learned in College 101.

I've tried to teach him what | learned in College 101...like where things are or like
what college is like...also how to manage your time and to get with counselors about
all your classes.

When asked what he would tell a new student about 101, Jeff was expansive in his

descriptions.

It helps you get to know the college a lot, a lot of useful things like we went on a tour
of the rec center...which helped a lot....We learned how to go to the counselors and
sign up for classes online, and we learned about the library and stuff. A lot of useful
and helpful things...also how to organize more...write down what you need to do a lot
so it is definitely helpful there. I'd tell them, unless they have somebody that has
already gone there...l would tell them to take it...for one you have to be organized in
the class for a lot of assignments and stuff....It also helps you get to know the
campus...how you can reach people that you have to talk to, like counselors, and how
to sign up for like scholarship applications and stuff. | think we had to do the
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scholarship application in class. It's really helpful about looking for financial aid and
stuff like that....It definitely helps you get used to college life and what your classes
are going to be like, as well as gives you a good summary of what it's going to be and
how to plan and organize stuff for it.
Jeff didn’t find much meaning in his success of completing his first yeartega of
his challenges. However, he was pleased to be finished with it.
I’'m just glad it is over.
When questioned more about the meaning of completion of his first year, Jeff

provided a little more of his story.

Mainly that | was just done with one fourth of college anyways at least, and that it
was summer and ready to relax and stuff.

Jeff may have expressed meaning for himself when he titled and expounded on the
story of his first year at Kirkwood. After titling the story “Finding Myfs" he described the
beginning and the middle of his story with the metaphor of climbing a mountain.

It would describe how in a new, a new situation that I've never been in and how it

seemed like a mountain...that | couldn’t climb but | realized that every mountain can

be climbed and this one was no different.
Continuing to use metaphors, Jeff described the end of his first year.

| reached a peak, a small peak but | looked out...just touching the bottom of the

stratosphere and could see for miles and saw bigger mountains...but just knew that |

could do it and had overcome something and if I have overcome this, than | can
overcome whatever lies ahead.
Heidi’s Story: Discovering A New World

Heidi graduated from a rural lowa school system with a total enrollment of
1,922 students (lowa Department of Education, 2009). Heidi estimated a graduatiod class
150 students. Her high school involvement included volleyball, drill team, track,

cheerleading, and National Honor Society. Heidi enjoyed high school and referred to her

transition to Kirkwood as difficult.
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| really enjoyed it....In the beginning it was a hard transition going from high school
to college.

Heidi was 18 when she started college and is soon to be 20. Heidi came to Kirkwood
to play volleyball. Her Kirkwood cumulative GPA is a strong 3.86. She anticipates
graduating in May of 2009. Heidi is a first generation college student.

Heidi chose “Discovering a New World” for the title of her story. She destitow
the story of her first year began with many new and different elements

Moving into a completely different place, my mom helped me move in. | had a
boyfriend then so it was kind of being away from him for the first time, | guess, then
starting volleyball which consisted of two weeks straight volleyball. Right béer t
school started so | really didn’t have much time to settle in like most collegatstude
get that week to kind of get familiar with things. So volleyball started and then | have
coursework which was a culture shock...then | was on the road for volleyball
tournaments so that was way different than | was used to and the amount of time |
spent for volleyball in itself. Then me being with whole different people. | grew up
with the same people for my entire life, then | had to go meet friends and worry about
if you were going to fit in or not...and then the semester ends and you start all over
with new teachers again and new people. I'm just kind of figuring out things on your
own...you have to discover a new city of Cedar Rapids. I'm not used to it so, just
everything is crazy, just a whole different place.

Heidi struggled early in her first semester at Kirkwood but appeared totheke
transition quickly.

In the beginning | struggled a little bit, not grade wise but just the transition of really
having to study, picking up study habits. The course load was a lot more and
especially when | was in volleyball. | was on the road a lot so it was a really difficult
transition but | managed to get a 4.0. So my grade point average, it wasn’t bad. It
was just more or less the transition that was hard for me.

Heidi thinks College 101 assisted her in making the transition to college

academics.

My teacher gave me resources and showed me different features about the college
that | was unaware of and just the little things that no one ever thinks of until
somebody actually tells you and you're a freshman in college, so you're not going to
ask anybody for help. But she just gave you those things...like little study habits or
...where the counselor’s office would be at Kirkwood...just little things that would
help.
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Heidi described all her College 101 experiences as lots of little thiagadded up.

She referred to the Who Am | assignment as helping her define herself.

That helped me a lot and just...writing random stuff about yourself...you don’t really
think about but you really take time in your day and you really had to focus on
yourself.

The reflections Heidi did as part of her 101 requirements gave her added confidence

and assisted her is becoming an independent college student.

It gave me a reflection of myself....We did different assignments and different papers
about yourself, and then when you do it’s like “okay, | have a lot that | have done in
my life and | have a lot of experiences that I've learned from” and so with that | think
that helped me become independent...just reflecting on myself...just kind of giving
myself some time instead of worrying about it.

Managing time was challenging in Heidi’s first year before instr §emester

classes even started. She discovered in her first week at Kirkwood that the mxdded ti

requirement of volleyball and everyday living tasks made time managementi@ser

her.

| went for two weeks with nothing but volleyball. I didn’t get to see very many
people...and then you have to get groceries. You gotta find time to get school
supplies. You gotta find time to do stuff with your teammates. You gotta find time to
do all these things, cook, eat, and shower. | mean it all takes time, so you just have to
breathe a little bit and kind of find time for everything so that was kind of my
thing...just getting things in order. I've learned to write on post-it notes a lot, write
down what | have to do that day.

Heidi spent a good deal of time on her studies and took some teasing from

her roommates over it. Her studying paid off with being designated asaaleic All

American Award winner in her first year at Kirkwood.

They [her roommates] joke around with me like | will go into the “bat cave” because
| have to study again. I'm kind of a freak about that but | was distinguished Academic
All American this year, which was a big accomplishment for me.

Maintaining her relationship with her boyfriend back in her hometown put an added

burden on Heidi’s time.

www.manaraa.com



79

| had just moved to college and he was still a senior in high school an hour and 40
minutes away. So on the weekends we would have volleyball tournaments and we’'d
get back on Saturdays maybe not until five or six....My entire team joked around with
me....lI would already have all my stuff packed and | would just be in my car, you

know, out the door. So | wouldn’t get back to town until 8:00 or 9:00 sometimes on
Saturdays and then not spend much time and then Sundays or even Monday mornings
I'd get up at 6:00 a.m. and have to go to school, be at school at 9:00 or so.

Heidi found herself frustrated with fellow college students when she percbamd t
as wasting their time.

It's kind of frustrating when | see people, you know, not putting in the necessary
effort and just because my time schedule had been hectic....I have to have a
structured time I’'m going to go to bed. | know when I'm going to get up. | have this
meeting at 9:30, after that | am going to study, after that | have volleyball....Maybe it
is too structured for some people but you know it gives me stability....If | didn’t have
it mapped out | don’t know what | would do. But to see other people just kind of
whittle away their time drinking or you know when they have all this other time that
they could be putting into studying and doing their homework or other things, it is
just frustrating.

Heidi cited the time management portion of College 101 as a reason new students
should take College 101.

It's just helpful. It consists of managing your time. Those are things you don’t learn

in high school.....In college you have a lot more freedom, a lot more time to fritter

away your time at doing other activities, so with that freedom you sometimes waste

away your time doing other things you shouldn’t be doing. | guess College 101 tries

to help you organize your time; with the time log you realize how much time you

spend with certain things. So | had to learn to manage my time. In a way my schedule

was strict but | did have time to do other things but had to make sure those things

were done before | could go hang out with friends.

Heidi credited her College 101 instructor as making the course worthwhile.

| enjoyed my teacher....She was probably one of the most maybe easy going. Like |

said, the course load wasn’t too strenuous but she made it, just you know, with her

personality, she made the course a lot better.

Heidi appreciated her instructor’s willingness to work with her to accommodate he
volleyball schedule. In Heidi’'s mind her College 101 instructor stood out above her other

instructors. Her instructor also supplied the class with a bonus: she brought food.
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| was in volleyball so she worked with me and she’s a very, very, nice person. She

brought food to class; that was always nice.

Some of Heidi’'s instructors were not as cooperative at accommodating hgbatblle
schedule.

Some of them, you know, told us like you have to have your assignments in by this

time and you know kind of said it up front, like just cuz we were athletes we thought

that we were gonna get by which is totally not the case....They would make me take
the tests way earlier....Sometimes it was frustrating because | would have to cram all
this in one day before we left.

Heidi didn’t come to any decisions regarding a career path during heetustShe
remembered completing the career assignment and Choices Planner but natdbecom
focused on a career.

It just gave me a list of careers that | could possibly pursue.

Heidi thought the Portfolio assignment completed at the end of the semester was a
fun and useful assignment. She and a group of her friends had used a “snow” day to gather
and put their portfolios together.

You put together a portfolio all about yourself and all these assignments you did and

just kind of a reflection of yourself....You made it through your first semester; here’s

your composite book that you’ve made all about yourself....I mean you are somebody,
you are somebody in the world....You know you can make a difference....This is all
the stuff you have done and experienced.

Heidi lived in some apartments near Kirkwood. One of her roommates was another
volleyball player with whom Heidi became friends. The second roommate had been
randomly assigned to the apartments; Heidi’'s experience with her was not ghodigAl
Heidi remembered concepts from College 101 she could use to cope with the randomly
assigned roommate, she chose not to use them.

I’'m not a huge outspoken person so | just kind of shoved it under the carpet. There

are things | remember my instructor telling us...ways to deal with maybe a pesky
roommate or something but | was too chicken to do any of them.

www.manaraa.com



81

Heidi viewed the security at her apartment building as strict.

| got a noise violation once just cuz security is really strict over there and it's jus

kind of okay. They’re trying to monitor stuff, but | also want to be able to live in my

apartment and be able to do what | want....They just try to ticket you for everything.

She and her roommates experienced noisy neighbors at one in the morning, forcing
them to call security and making Heidi wonder where security was whewéreyeally

needed.

You could hear all banging on the walls at one o’clock in the morning...my
roommates called security.

Heidi was challenged by the diversity she was exposed to during heersaty
Kirkwood.
There’s just so many different people that you met at Kirkwood that aren’t like you so
you walk into a world that’s totally different from the one that you've grown up in.
There’s just some things that you say to people and other things that you don't. |
mean, it just kind of gives you a different perspective so, hey, this is different....Maybe
you should watch what you say sometimes or accept people who are different from
you and kind of deal with it.
Volleyball put Heidi in a unique spot, requiring her to make different decisions than
her peers when it came to socializing.
You don’t have like that constant mother....OK you can do this, you can’t do
this....There would be times when | would have my homework done for the night and
go over to someone’s place. There would be peer pressure there, but...you just got to,
OK, I'm going back to my apartment now.
She found a group of players with a similar mind set that made walking away from
parties easier for her.

When it came to, you know [heavy partying], we just say, “hey we’re going to leave,
see you later”.

Heidi didn’t participate in the partying scene at Kirkwood much. At the most she

limited it to once every couple of weekends during her off-season time. She recbtat
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the parties were a place to meet people at Kirkwood.
When you are in college that is what it is about. I'm not saying it is the only thing to
do but when you know it’s kind of sad, that's how you make other friends almost. It
kind of breaks the ice, which is kind of bad.
College 101 supported Heidi in her ability to make decisions on her own.
| think it gave me a reflection of myself....We did different reflections on yoursel
You're not reflecting on yourself but then when you do, it’s like okay, | have a lot that
| have done in my life and | have a lot of experiences that I've learned from and so
with that | think that helped me become independent, just knowing...reflecting on
myself and just kind of giving myself...some time instead of worrying about it.
The first year at Kirkwood gave Heidi an opportunity to know herself better.
| got a better understanding of my strengths and weaknesses... just telling myself that
| could do things that | didn’t think | would be able to and | just became like a better
person overall and managing my time...my social life and you know, | met a whole
new group of people and to...start a different life basically it’s kind of self-rewarding.
Heidi would recommend the College 101 course to new students as a venue to learn
about themselves.
If you put time and effort into the class, then you'll fare very well and it's not a
difficult class but more of a class about life skills and it's all about you...I think it's
important that a lot of people take time especially in that first semestdreimselves
with all the stuff going on in their life. | just think it's very fun.
Sarah’s Story: The Beginning
Sarah was 18 when she started at Kirkwood. Her mother graduated from
college but is not working in her degree field. Her dad did not attend college. She has an
older sister who graduated from Kirkwood and continued to get her education to obtain
a degree at the University of lowa. Sarah’s father is deceased. Her magHeeen a single
parent for most of Sarah’s life.
Sarah graduated from a small, rural school system, which according loh@ara

total K-12 enrollment of 600 students. Her graduating class held 60 students. Sarah was

involved in a variety of high school activities.
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For my freshman year | went out for volleyball, basketball, track, and softball, and
then my sophomore year | dropped out of basketball so | did volleyball, softball, and
track and my junior and senior year | just did volleyball and softball and then | was
in NHS, National Honor Society, and | was a class officer, secretary of the class.
Sarah described her high school academics as easy and thought she could have done

better if she had tried harder.

| could have done better, but | did exactly what | needed to do or be where | was at or
right above.

Sarah thought her B grade was probably the result of her continued habit ofugbing |
enough in a class. Sarah elaborated on some of the challenges she had bkaer thiat ynay
have also influenced her final grade.

It was my first year and my friend that | was in the class with dropped out, who was

my roommate, and my other friend that was in the class ended up dropping out also

and so then | just, like | went a lot but | just started [skipping class]. | had two weeks
where | just didn’t try.

Sarah was unsure of specifics but thought College 101 had helped her through her
first year.

It helped you, like little things that you know you don’t realize.

She thought College 101 served a helpful role in her transition from high school
to college.

It was just a good starter class....It just pointed out to the obvious things you need to,

like pay attention to, going from high school to college, like the work in there was

pretty easy but after you got on you had more stuff to do so it was like a gradual
increase. They like to...go from high school in the very beginning of class to doing
almost like college work.

Sarah thought she did well her first year at Kirkwood. Although she knew she could
have done better, she was satisfied with her overall performance.

Well, | think overall | did pretty good. | didn’t fail any classes or come close to failing

any classes, but | know | could have done better than what | did, because some of my

classes were actually really easy my first year and they’re still nothasd;...|
could have tried a lot harder and done a lot better. | guess | am satisfied.
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The group of peers Sarah socialized with during her first year at Kirkwood did not
have a positive impact on her academics. Sarah pointed out that she was the only group
member still at Kirkwood.

| don’t hang around them anymore. They mainly all dropped out last year since we

were partying like every single night, and they lived in the building next to me so I'd

just walk over and walk home and it was the most convenient source....They all

dropped out and so now | don’t have that, to go party with them...which is actually

good for me cuz if | had people around to go out with | would probably be doing like

| was last year.

Sarah was adamant that her partying did not include drugs, although shetaias cer
that drugs were readily available to Kirkwood students.

| saw pot, like cocaine and crack...l could have had it for free. That’s just not what |
would...l would not do anything like that.

One of Sarah’s roommates left Kirkwood early in the year and the second one did not
return for fall of 2008. Sarah knew there were expectations for her from her ninathleeld
her accountable to her academic success, despite the fact that all hethfaie ihefs
Yeah it was [hard to do]. | don’t know it was just like what’s expected | guess cuz my
mom wouldn’t have let me drop out....She wouldn't let me register for classes and
then drop out for no reason at all, so | didn’t. I don't like to do that, anyways.

Sarah also feared that not succeeding would disappoint her mother.

I'd just be scared she’d be disappointed....I just wouldn’t want her to be
disappointed.

When Sarah started at Kirkwood, she was dating someone still attending
her high school. She didn’t think she had fully made the transition to college until after she
broke off the relationship.

| was going back home a lot still and | dated someone in high school, but that ended

and | didn’t go home at all. Then | finally knew when | was [a college student]
because | didn't have to go home all the time.
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Sarah also thinks of her breakup as the point in her first year when sheetstgaddo
parties.

Once we broke up is when | started going out....It was like the day we broke up | then
| started doing, not bad but | just didn’t try nearly that hard at all.

Sarah lived in some of the apartments that are close to Kirkwood and provide a great
deal of student housing. She didn’t think that the security firm that polices the congdex

very effective.

| mean security...it sucked having that there but | mean they have to be there, they
just weren't there for some of the things you would want them there, for like break-ins
and stuff like that we had happen a lot. | never had that happen but it did happen to
friends.

Despite the break-ins, Sarah always felt safe there. She thought havinglombadketball
coaches in her building added to her feeling of safety.

| was on the third floor so it's like if they’re going to break in there going to go to the
first floor. If I lived on the first floor | might have been more nervous....Surprisingly
know the guys that lived next to us in the building next door and they left their door
unlocked all the time and they never got anything stolen, but their cars got broken
into and subs were stolen and iPods and CD players and stuff like that but | never felt
like | was in danger like | had any weird people living by me. | felt safe because
downstairs...we lived in the apartment that had one of the basketball coaches.

Sarah thought of herself as having had minimal stress during her firsEyear.

credited that to her ability to organize her responsibilities. What stresticchave was

related to relationships.
| deal with stress pretty well, like | am organized, really organized....| don'tdike t
stressed out or in a bad mood. | realized now that | dated that loser but like 1 only live
once and | wanted to be happy and finally | just had to realize that and that’'s when |
broke up with him and I don't talk to him at all....I'm like yeah, | don’t want to be

stressed out and unhappy because | was for like a month....It was my own fault. | put
myself in that situation.

When discussing all the friendships and relationships she had in her first semeste
Sarah recognized that they might not have been good relationships. She said she doesn’t

regret her decisions and takes responsibility for her actions.
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It was probably more my fault for letting them, like me wanting to hang out more and

party more than just concentrate on school, but overall I'm happy that | met them and

did all those things cuz | mean it was fun and | guess that is what college is suppose

to be, fun and like a learning experience.

Sarah remembered the Boundaries assignment in College 101 as providing guidelines
for healthy friendships.

| kind of remember the boundary stuff, like | mean what friends are healthy
[friendships].

Sarah worked at a convenience store near campus. She worked 20-30 hours a week.
She also benefited from an inheritance her mom received after her grandpassets
away.
My mom got inheritance money so she put it away. She had my great uncle invest it
for us...into an investment company that you couldn’t lose money really you just gain
interest and then when we turned 18 we could get into it. Before that no one could get
into it, not even my mom...so last year | used that money to pay for schooling.
Sarah was comfortable from a financial standpoint last year and wasecdfer

mom would help out if necessary.

| always paid my bills and stuff like that...like if | was never short on money...l knew
| could call my mom and she would help me out.

Although she knew about financial aid, she did not apply for it her first year. Her
older sister was not awarded any financial aid when she started at Kirkov&adad and her
mother assumed she would not either. They hadn’t considered that Sarah’s mothwial fina
situation had changed.
My older sister has gone to school and she’s signed up [for financial aid] but she
didn’t get that much money because...when my older sister was going to school my
mom had a lot more money because my dad had just passed away so she got a lot of
insurance and stuff so my mom had a lot of money when my sister was going to
school. And then she didn’t have near as much when | went to school, so they

[financial aid] could help me out more than they helped her [my sister]....My mom
told me | wouldn’t get that much when | signed up for financial aid and she didn’t
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really encourage me to do it, cuz she didn’t think | would get any, she didn’t want to
have me waste all the time filling out papers and stuff.

After going through the Federal Financial Aid Application processians
awarded aid for her second year at Kirkwood.

Sarah remembered the Food Diary assignment in College 101 as being helpful and
had begun to track her food consumption again during her second year.

| actually started keeping one this year too. | remember like having a hard time doing

it, but once | finally got in to the habit of doing it, it was a lot easier....| started doing

that this year but then | kind of quit. | think | am going to start again; it's interesting.

Sarah was surprised by what she discovered about her eating habits from doing the
Food Diary.

Some things, some days | would look at it and go Wow, | didn'’t really eat that much

and it seemed like | ate a lot but | ate lot of little meals....I'd look at it and be like

Wow, that was all junk food, french fries, cheeseburgers.

Sarah thought she managed her time well during her first year but thought that
skipping classes during her first semester kept her from completing ssigeraents.

| always got everything, like everything done for the most part. | know College 101, a

couple of times | didn’t get things done....[l] missed school a lot [in a] three-week

period and that's when | got really behind in class. | think that is why | got a B and

could have gotten an A.

Sarah remembered some of the career planning activities in College 101 but did not
receive any guidance from them. She considered going into accounting utdibkza
accounting class.

| thought about going into accounting and then | was still thinking that and after |

took class, I'm like wow, this is really hard and I didn’t find it that interesting....If |

find something interesting I’'m good at studying for it because | like to do it.

The College 101 Who Am | and Who Am | Now reflections stood out as helpful in

Sarah’s mind.
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Actually I still have them. | thought they were really cool....I still have both of those
and | read them once in awhile....They are really neat cuz at the beginning of the
semester | was still, you could tell, real young, like everything was you know, cool or
whatever, but at the end of the semester | realized that | don’t know just like little
things, just stuff you think about, like think deeper | guess and actually put thought
into it. It's a reflection so it's about yourself and your life.

Overall, Sarah thought College 101 made her reflect on some of her behaviors.
It makes me think about who | am, like, do | want to be that kind of person.
Sarah favored instructors that personalized courses. She considered her College
101 instructor one of her favorite instructors at Kirkwood.
It's boring if you just sit there and listen to someone teach, but if they can do
something simple like tie in a story from their life, and if it's personal, it&ps
cooler, you know more interesting.

College 101 was one of her favorite classes at Kirkwood.

I’'m not just saying this because it is for College 101 but | think that would be another
one, because it was actually fun and you learned a lot about yourself.

Sarah had some clear advice to instructors to take attendance. Shersdanegtas
indicative of whether or not the instructor cared about a student’s success.

| know some college instructors...they come here and they teach and we pay for
classes and it’s our fault if we screw up....In college if they want you to do well |
would think they would take, they should...it would help to take attendance and just
act like they care if you're there...you can tell if you went in and sat in their class
you'd figure out that they don’t care if you are there or they don’t care if you do well,
SO you're not going to try to impress them like some classes...if you went back and
skipped it, like | missed one class this semester, once, and when | came back the
teacher made me feel stupid but you could tell he was disappointed....| haven’t
missed class since then, if | was going to miss a class | would not miss that one
again....He seems like he cares.

Sarah remembered creating her two-year academic plan in College Tughlther
plan changed, Sarah was able to apply what she learned about academic planniegén Coll
101.

We had to come up with I think it was like our two or two and a-half year plan, or
something like that. That just helped by looking at that orange sheet [checklist of AA
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degree requirements]....1 still kind of go by that....That just made me realize that |
need to...you only have four chunks of time that you can decide you'd have to take
certain classes at certain times and if you don’t, you are going to be behind like | am
doing now....That's why | am going to be here longer. | didn’t take Spanish last year.
The lack of planning required that Sarah to attend Kirkwood for at least aroadtiti

semester. She wanted to eventually transfer to a state university in lowdaieras to

complete Spanish for her foreign language requirement.

| think | am going to take a Spanish class in this summer, more than likely. | think I'll
just have my credits to finish up in the fall.

Sarah was hesitant to make a spring semester transfer because dhtestacurgg in
the second semester would be a little odd and she didn’t want to commit to the university

until she had chosen a major.

I’'m not going to enroll myself in [the state university] unless | know [my magor] f
sure. That's a lot of money to waste and plus | think | would like starting there in the
fall. I don't really want to start in the spring semester, | kind of feel like it would be a
little, I don’t know [odd].

When looking at her College 101 experience from the vantage point of her second

year, Sarah found worth in the experience that she admitted she might not haveeseen w

she was enrolled in the class.

| don't realize that there are things that | learned in that class that | am carrying
forward, so now | realize stuff like...boundaries and relationships and stuff like that.
That stuff | brought forward with me even though | might not apply it all the time.
When | remember that | go duh, you know...so | think | used it more than I think | do,
so | realize now that | need it.

Sarah would encourage new students at Kirkwood to take the College 101 course.

| would definitely take it because, | don’t know, that’s one of the main classes that
teaches you about that if you show up you will do pretty well cuz that was my
problem. | just didn’t go for a week and then it happened a couple of other times and
that's why | didn’t do as well in that class and that’s how college is....If you come
everyday and you put in at least a little effort the teacher is not going to fail you...it
teaches you that cuz if you don’t come to class, they don't let you do well.

Sarah though the work in College 101 was both easy and basic and found worth in
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learning about herself.

It's pretty easy basic work. It's interesting....I learned a lot about myself.

Sarah’s experiences her first year left her in the position to offex stear advice to
new students. She included the strategy she uses to decide when she might gghgyamis
occasional class meeting. Sarah’s advice also addressed partying.

There’s a lot of peer pressure....You have to know that you're going to school not just

to have fun. | mean you have to have fun, too. You're going to miss a class but it is

whether you pick the right day to miss class, paying attention to the syllabus, you
know what days you can miss and you know what day you definitely shouldn’t
miss....You look at your syllabus and decide, oh, okay, that day we won’t have
anything going on....That's what | do now. | don’t miss hardly any school this
semester....They should just come to get a new area like people here are so much
different than where | grew up. | think everybody is pretty friendly but I have to
remind them [new students] not to start partying because | mean they all would,
that’s the problem. Everybody is going to party their first year, but it depends on
where you figure out you’re not going to class ever or missing like one in couple of
weeks.

Sarah was quick to point out that she rarely needs to apply her strategy fangkipps

now.

| don’t hardly miss any school this semester. | think | missed like maybe twsclasse

Sarah wasn’t sure what meaning the completion of her first year at¢ockivad for
her.

| don’t know. | don't think | realized that it was a big deal.

Sarah named the story of her first year “The Beginning.” When asked to ¢tabora
her story, she focused on her social development. Her beginning was learning hpw to sa
“hi” to people she didn’t know.

| think | changed a lot in that first year, just from adjusting....| was pretty, mainly still

high school minded my first part of my semester when | was going back home a lot,

but once you quit going back home you’re around college people and you know you
have to be friendly....I think | learned that a lot last year cuz if you're not friendly, |
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mean | was friendly in high school but you didn’t need to be friendly in a small school
because you knew everybody and it was just...you would say hi to people that you
knew, you knew everyone. It wasn’t like saying hi to strangers like last year. If you
are not friendly with strangers, you're not going to meet anybody. If you look
unhappy or you don’t smile, you're not going to meet anybody either....I'm not going
to approach someone that'’s like just frowning.

Sarah liked the story of her first year because she thought she made choices tha
made her happy.

| really had a good first year....This year is really good too....It's going to sound kind

of corny, but I've made choices that made me happy cuz that’s what you have to do.

That's what | realized, | guess, after going through like two years of college and

meeting people | shouldn’t have met and you know just trying different things out, like

if you don’t make yourself happy or pick things that are going to make you happy, put
yourself in situations that will make you happy, you're not going to be happy. That's
just how it works.

Suzie’s Story: Suzie’s Great Adventure

Suzie named her story of her first year “Suzie’s Great Adventure.” Stedsheer
adventure at Kirkwood the fall after her high school graduation. Suzie graduated wit
a class of 107 from a small, rural lowa school district. According to the lowarDeent of
Education (2009), the total K-12 enrollment for the district is 1,073.

Suzie’s section of College 101 was team taught by Wendy Lingo, the researche
this study, and another College 101 instructor.

Suzie’s mother graduated from a community college and is currently takinges
toward a four-year degree. Her father did not attend college. She has two oldesprother
neither of whom finished college.

My brother is a semester away from graduating with an AA and he’s just, once you

get out of school it's really hard to get back in; for most people it is. My other brother

he went to Kirkwood....There was just so much going on down here that he just
couldn't do it, like he failed and then he just dropped out second semester and he

hasn't tried....He was just like “This is hard, I'll go back home.”

Suzie’s mother is a strong supporter of Suzie’s college success.
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My mom is just like “I wish someone would go to college like | want them to go.”
She’s going to go with me on my [university] college visit. She’s all excited.

Suzie will graduate from Kirkwood with an AA Degree in spring of 2009. She

estimated her current cumulative GPA to be 2.8. She is planning on transferringtéo a s

university in lowa to complete a degree in communications.

Suzie didn’t push herself academically in high school. The highest level lofshnat

completed was Algebra Il.

| didn’t really try in high school that much because it was just high school and | was
like I'm just going to go to a community college anyway, so | didn't really try. The
courses were... some were pretty tough, | thought. Math especially was really hard
but | passed.

Suzie was very involved in her high school and had many social connections there.

| was the kind of girl who was out for dance and cheerleading, so | was very well
known. | was out for Student Senate, so | mean a lot of people knew me. | got along
with mostly everybody. | don’t think we had any enemies. There were no bullies;
everybody was pretty much laid back.

Suzie felt isolated and lonely her first week at Kirkwood. Her first day &iéod

was an emotional one.

My parents and my brothers dropping me off and then as soon as they walk out of the
apartment | try to tell myself, “Okay, you are a big girl” | start crying, family has to
come back in. I'm still crying and after about twenty minutes I'm like, “Okay, now
leave.” My roommate wasn't there the first week that | moved in because she was on
vacation. | was there for a week, didn’t know anybody, and didn’t know how to meet
anybody. | didn’t know how to do anything. | didn’t know how to cook...so it was
interesting. | know | went to the mailbox and my neighbors whistled at me and |

didn’t know what to do....I called my brother and | was like “Some guy just whistled

at me, What do | do?” My brother is like..."Just walk away.” | didn’t know but it was
just me being really lonely and then just how weird it was being on your own.

Her comfort in knowing everyone at her high school left her uncomfortable and

confused about her role in the new social setting at Kirkwood.

In high school | knew like everybody and like everybody was friends with everyone
pretty much and like my first year of college...I didn’'t kndvere to begin...l was
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like, “Okay, are people looking at what | was like in high school? Do they want to
know about my past or are they just, they don’t care?” | didn’t know how to act.

Suzie thought the first benefit of her College 101 course was the social
support she gained in class.

You guys taught us to go up to people and just start like a simple conversation....l

don’t think | would have met nearly as many friends as | do just because | didn’t

know, | didn’t know how to act. | was just like “I’'m from a small town; they’re from a

big town, they’re probably going to be stuck up snobs” but really like everyone is just

here to make friends.

Initially Suzie was intimidated by her college experience. Part ofatienale for
taking College 101 was the hope that it would help her meet people.

| honestly took it [College 101] because | was so intimidated when | first came down

here because everything is so big, so new. | mean, | never had like diversity in my

hometown and then | come here and it's just everything....It's just so different, so it
helped me open up my horizons and everything....It's just so different.

Suzie had a clear recollection of a socialization activity that was ddhe ftst
meeting of College 101.

In College 101, the first day we had to get up and say our name and say everything

about us....l was like so embarrassed because | was like,” | don’t want to do this."I'm

going to feel dumb.” But it was good.

The comfort Suzie had of knowing everyone in high school left her feeling confused
about how to meet other students. College 101 assisted her in figuring out how to define
herself outside of her small town. The forced socialization in the College 10fbolasgave
Suzie a venue in which to meet people.

When | first got down here | was very intimidated because Cedar Rapids is so much

bigger than what | am used to. Then when | went to College 101 | felt like...we could

do anything because you guys [her 101 instructors] made us go and talk to other kids.

You're like, “Where are you from?” and “What do you like to do?” and that really

helped me open up to people....There are still kids from my College 101 class that |

still talk to.

By the end of the first semester, Suzie could define herself as one of théesmiges
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in her College 101 section.
By the end yes, but at the beginning no because | didn’t, | don’t know, | wasn’t really

comfortable in there and then once you had to move our nametags [name plates]
around...you moved them around and then | felt more comfortable because | talked to

the person next to me.

Suzie was able to successfully use her new confidence toward meeting people at
Kirkwood in other classes and social settings.

My really good friend now, | met her in a math class....| met my roommate now

through other friends....and then my other roommate now | met at the rec center

because we’d go there every day and she’d play basketball and I'd be on the

machines or whatever and then she would go over to my friends’ apartment and I'd

be over there. | didn’t really meet a lot of people through parties, | guess, though now

that | am thinking about it, it was basically just through friends or like through
classes.

Suzie was able to teach some of the socialization skills she gained to
another student who was trying to meet new friends.

My one friend....She is very shy and very like kept to herself....She doesn’t meet

friends very well at all and | told her “Hey, just go up to people....That's how | met

most of my friends....Just go up to a girl and ask her how her day is”...so she [her
friend] would go up to her [another person] and she was like “Hey, you are in one of
my classes.”

Suzie lived in some apartments near Kirkwood that are largely used for student
housing. Her roommate was randomly assigned. Suzie did not get along with her roommate
at all. The issues began with the roommate eating Suzie’s food and escalatéuefe.

After some discussion of the issue in College 101, Suzie made some adjustments ahd move
on. Her neighbors provided her with a place to sleep on several occasions.

| was over at my neighbors quite often; they were really nice to me, like if we [she

and the roommate] didn’t see eye to eye they would be like “Yeah just come over and

crash on our couch”....I would just stay on their couch.

Her College 101 instructors insisted that she needed to be assertive in hensituat
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She’s [the roommate] 23 years old, she’s four years older than me. What am | gonna

do?...She’s going to eat me, but you guys [College 101 instructors] told me you have

to say something if you want something done.
Suzie credited College 101 with assisting her in getting past her roonssias.i

| think College 101 played a big part in that role.

Suzie had very few interactions with the apartment security force. Her oraiiue
added some humor to her story. She went to a party in sweat pants and the security person
decided not to test her for alcohol level because he didn’t think a female student would go to
a party in sweatpants.

| know one time | was at a party across the parking lot [from her apartment] and

security came....They got out the breathalyzer and they were going to make me blow

and they were like, “Well, you're in sweatpants so you can’t be partying” and they
just let me go. | was like “okay; I'm going to wear sweatpants to parties from now
on.” He's like “Well, you obviously look like you are not partying tonight so | am

going to let you go.”

Suzie did well academically at Kirkwood her first semester but by hendec
semester she found that things were slipping.

My first semester was really good. | had all A’'s so | made the Dean’s List and then

second semester | kind of ran into the more like, “oh, this is college, | actually get to

do what | want, when | want to,” so | was going to be really late and my grades were
slipping more and more....I mean | still passed the classes; it’s just, they weren't as
high as they were the first semester.

Suzie thought that by second semester her social life had begun to infringe on her

academics.

| ran into a lot more people that | know like from my classes that | met, and they’d be
like “Party here tonight,” and that was my way of socializing, so it was bad.

In an effort to get back on track academically, Suzie re-visited some ajrthepts
about studying time to which she was introduced in College 101.
There was an activity for each class that you have to x amount of hours for that

homework. | know that in my psychology class | would study for three hours because
it was three credit hours, so I'd study three hours probably like every two class
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periods [class meetings]....l would study for it so that kept coming back to me like

“Okay, | need to study this much” and then for tests it actually got easier for me

because | was studying more instead of like the day before the exam. | would keep on

studying more and more so I'd do better on exams.

Suzie also recalled and re-visited an exercise she did in College 101 in which the
students figured out how much they were paying for every class meeting. dugagccwith
College 101 discussions about the cost of partying and paying a ticket, made her conside
what kind of choices she was making during her second semester.

You [her instructors] asked us, “Are you really going to throw how much money

away?...We did an exercise of like how much money we pay per class...and you're

like you're really going to throw all that money away just to have a good time at one
party?...You guys would tell us, “What if you got a ticket, it'd be this much money,”
so that really jumped out at me.

Suzie struggled with cooking for herself and found that fast food was a roadblock in
her ability to stay healthy. She used a handout of quick healthy recipes shedretéive
and her mother’s advice to help her learn to cook.

| ate a lot of junk food the first month....I really got sick of it...so then | was like,

“Mom, how do you make this?” Granted, | called her every five minutes asking how

to make something but like | was living way healthier....You guys [her instructors]

gave us a booklet of easy recipes....| made a couple of them.

Suzie’s College 101 instructors brought food to class often. She thought that the one
thing that might have made the class better was to bring food even more frequently.

| thought you guys [her instructors] helped my first year go great, you know. You

guys brought food, which was awesome! Just awesome. Because | would wake up and

I'd be like “Oh, | have to have cereal again,” but I'd be like “wait, [my instructors]

are cooking. | don’t have to do anything.”

Suzie struggled with finding the right major. One of her College 101 instrgdoes
her assistance in addition to the career exploration that she did in class.

[My teacher] came up to me....She was just like, “I can tell that you were just

lost”...l1 went up to her office and she gave me different major opportunities....That

was like awesome about College 101...because you guys were like more than
teachers.
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Suzie started as an education major but quickly decided against the major after
completing an exploring teaching course.
| was really excited about teaching and then | took a course that was like exploring
teaching and | hated it. | hated it...I don’t know what the class was but I did not like
it.
Suzie experienced trouble registering after she decided she no longet teamizgor
in education. She sought out the assistance of one of her College 101 instructors.
| still remember, it was my second year at Kirkwood....There was a long line for
advising. | was like “Omigosh I’'m never going to make it to my Comp class....l don'’t
know what classes to take....My computer broke down on me”....I remember | saw
[my instructor] walking down the hallway and | am like “I need you.” And you
helped me sign up for classes.
She said she is comfortable now with her major in communications and her intentions
to transfer to a state university in lowa.
Suzie was not totally certain that she was making decisions independeh#y of t
influence of others. She described her ability to make those decisions astdifficul
Oh that’s a tough one, yes and no...I mean like we’ll go to a party and | won't drink
sometimes just cuz | know it's a school night and | don’t want to drink and I'll go to
parties and socialize. | still play the games and instead of drinking alcohol, I'll drink
a soda and so there’s like my independence...my own doing...then there are other
times when peer pressure gets to me or if they're all doing it.
Suzie said she drinks lemonade at parties sometimes and lets others believe she
is drinking. She is amused because people assume she is drinking to the point that they have
tried to stop her from driving.
People will be asking what I drink. I'll say lemonade and they’ll think that vodka is in
there....They'll be like...you can’t drive, like you're drunk. I'm like “Actuélly
haven't drank all night but thanks.”

Suzie credited her mother as still playing a big role in Suzie’s decisi@mgnand

she said her mother generally supports the decisions she has made for herself.
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| ask my mom a lot...like can | do this? She really supports me.
Suzie discovered the Kirkwood Recreation Center her first year and spends a good
share of her time there. It serves as both a social hub and a place to keep in slape for h
| love the Rec Center. There’s always classes you can take there. People ase alway
doing something....There are so many machines that you can do. | do the elliptical
and every day | go, there is always one open because there are so many of them.
Suzie thought of College 101 as her favorite class at Kirkwood. College 101
stood out over her other classes because of the nature of the class.
In College 101 there weren’t any tests....We had to show up for class, participate,
you know we got to be ourselves, there was food , you know everybody in the class....
We always talked, you know we did activities together. | mean | felt like | was good
friends with some of them. I still stay in contact with some of them even though they
might go to a different school. | know three students that went to [the same university
Suzie is going to] from our College 101 class.
If Suzie were talking with a new student at Kirkwood she would recommend College
101 as a course they should take.
Because it helps you meet people and helps you get familiar with the campus better. It
helps live on your own...with cooking and finances. [The] instructors always seem to
be nice, like you guys were awesome. | don’t know about any other instructors but |
have never heard anything bad about College 101.
By the end of her first year Suzie recognized her accomplishments.
| knew that | could still pass classes without Mommy and Daddy being on my case....I
knew that | could manage money....l knew that | was taking steps forwards, not
backward, so that helped me be like, “Okay, | am growing up....I'm not
slacking....I'm not making bad decisions.”
Suzie described the meaning of completing her first year as feelot g
It felt good, really good, like “Wow, | passed all my classes, I'm doing well, like
decent and like it was good to like finish. One year is already done. I'm already half
done at Kirkwood.”

Suzie named the story of her first year, “Suzie’s Great Adventure.” Thertyegiof

the story painted a picture of a lonely new student who wasn’t certain how she mg#ogoi
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fit in the college setting. When describing the end of the story of her finrstSezie
focused on her social adjustment.

The end would be really happy, really cheerful, not lonely anymore cuz | met a lot of

people and you know my classes went pretty well. | still stayed in contact with my

parents...and | didn’t die.
Andy’s Story: A New Beginning

Andy’s section of College 101 was team taught by Wendy Lingo, the rese@rcher
this study, and another College 101 instructor.

Andy graduated from a large suburban lowa high school. According to the lowa
Department of Education (2009), the total K-12 enroliment of the system is 5,791. Andy
graduated with a class of about 530 students. Andy’s mom completed one or two years of
college. His Dad did not go to college. His brother is currently attending a stadesityiin
lowa.

Andy completed high school Algebra | and Il and Geometry in high school. He did
not take any AP courses or any courses through post-secondary option. Hedraegtette
taking advantage of the post-secondary options his high school and local commuedtg coll

offered.

| wish | did [take college credit classes] because | am kind of borderline of getting all
my credits and it was free through my high school.

Andy had a positive high school experience. He was involved in soccer and played
almost year round. Soccer is about the only thing he misses about high school.

| really don’t [miss high school], pretty much [miss] playing soccer....I enjoy my
freedom now.

Quite a few of Andy’s friends attended Kirkwood, including the three roomrhates

had for his two years at Kirkwood. He and his girlfriend from high school continued their
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relationship, although they attended different colleges. She and Andy sawtleachearly
every weekend and alternated taking the traveling responsibility.
Andy’s social adjustment to college was aided by the fact that he liviedhnate
other students he knew from high school. Most of his social contacts outside of his
roommates were with people who lived close by. Andy’s social circle ggdwe and his
roommates met other people and then introduced and invited them into the circle.
Really, it kind of centered around who lived by me....I met most of my neighbors and
a lot of friends that | have came here....I meet [others] through them and stuff like
that.
Andy acknowledged that some of the College 101 curriculum regarding relationsipgd hel
him during his first year.
| know that we had a big course about good relationships, unhealthy and healthy, at
least when you are knowledgeable, you can, if you are in a bad relationship, you can
see what side you're on....Issues are going to be issues and College 101 probably just
made it more noticeable or maybe easier to know how to handle a situation.
He thought the relationship with his roommates changed when they had to address
keeping house and other issues that go with living together.
It was almost more business-like, like getting things done, making sure everyone is
staying on top of their stuff, just maybe little things that bother someone else,
someone else does that you have to deal with.
Andy had a little difficulty setting the roommate boundaries but found thatlonc
tried, it wasn't difficult.
It's kind of hard because you really just don’t know what to say to someone, you
know, without being too blunt or too rude about it, but | think it was pretty easy
because we knew each other so we could sit down and talk to them and say, “Could
you do this more or could you not do this.” I think if it was someone you didn’t know,
you know, it would be a little tougher.

Andy and his roommates had more than one interaction with the apartment’s

security force last year.
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Yeah, we got a couple of tickets.
He and his roommates moved out of that complex last year and into a more
residential area. He discovered quickly that the security procedures in thkexdra lived
in his first year weren’t as bad as being involved with the real police force.
Last year we had security; this year we have cops....When we first moved up here
[second year housing] the cops were really on us....l got two public intox...in
probably about two weeks.
Andy partied about two or three times a week during his first year. Thaassci¢o
four or five times at the beginning of his second year but has slowed down as the year

progressed.

Last year probably two or three times a week...beginning of this year was a lot
more...probably four or five times a week.

Andy’s partying did interfere with his attendance. When he realized thvease
skipping too much, he slowed down on his social life.

Sometimes [l skipped class] depending on how much | partied the night
before....That’'s one reason | cut back [on partying].

Andy isolated himself from the parties when he needed to.

If my friends wanted to have people over or something and | didn’t, or if I had school
work to do, I'd either go to the library, friends’ places, or lock myself in my room.

Andy could make decisions independently of peer pressure. He could say no
to socializing when his schoolwork required.

It wasn’t bad because if | have something due the next day or a test, | am the person
who needs to study. | have to get it done or | kind of put myself down.

His first year experience was reflected in advice he would give otseyéar
students.
| would be out late. | would not always do my stuff...not the most responsible...kind of

free since I'm independent...away from my parents but | think | learned from that,
that | can’t do that because | suffer in classes and stuff, so for some people they just
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have to experience it. Learn lessons from others....They might be more inclined to

make the right decision ahead of time. | think just being organized...get on a

schedule, get up everyday at the same time, maybe set a few days a week or whatever

to do your entertainment stuff.

Andy didn’t remember many specifics about College 101. He recalled thtiext
attached to some of the things covered in College 101.

| mean one thing that did help me was using the website, Kirkwood website, Eagle

Net and that job search [Choices Planner]...that really helps because | can go back

and do that.

Andy’s College 101 experience helped him understand what college professors
expected of their students as well as the adjustments he made to his new independence

What it helped me most with was understanding what to expect from professors and

what do they expect from you...just kind of the different lifestyle college has

compared to what | was at.

Andy benefited from a portion of College 101 that covered how to communicate
with instructors.

We had a thing on how to email our teachers...how to talk to them...that was one

thing that really helped cuz a lot of teachers | have liked to be called by their official

title...if they have a Ph.D. or what not and others want you to call them by their

name, they don’t really care.

Andy uses email as a primary communication tool with his instructors.

If I have questions or I'm not sure about a date for a test or something like that, I'll
email them.

One of Andy’s biggest challenges during his first semester was takingsanth
an instructor who had a heavy accent.

| didn’t like the teacher....[He] was really hard to understand.
Andy adapted by sitting close to the front and taking copious notes. His work resulted i
what he thinks was a B grade.

| wrote down everything he said pretty much...[The instructor] wrote down a lot of
stuff on the board though which helps. I think | got a B, pretty sure.
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Andy took some things from College 101 that helped him learn more about himself.
Andy makes it a point to take something away from every class he takes.

| think every, really every class | go into | take something away.

College 101 had broad application for Andy.

| think College 101...the class atmosphere was a little different; it wasn’t as much

academic studying...it was more like learning, understanding type stuff, and knowing

more about yourself. | think a lot of the projects we did...just really helped me
ground myself, get my footing.

Andy would recommend College 101 to first-year students at Kirkwood because he
thinks it would aid all students in making the transition to college.

| think it is just a good transition. | think [it] kind of showed what to expect...and just

the overall college experience...we covered a lot of stuff...help you with yoesclass

professors...I recommend it. | think each person has different views of what college i

and | think College 101 just kind of highlights it for you a little bit. It opened up

sources of information, if you have questions or where to go, who to talk to, stuff like

that...that | would have no idea if | hadn’t gone [to College 101].

Andy thought his College 101 experience benefited from having two instructors édoays
provided different views and styles.

The fact that there were two teachers in College 101, | think really helped...It gave

you a broader view because you have two different jobs. | just enjoyed having two

teachers better. It made the class fun, I think.

Andy was curious about what the future of College 101 was at Kirkwood. When
asked if he thought it was something that should be required of first-year studenpdicde re
that he thought it would be a good idea.

| think so. | think a lot of kids go into that thinking it's an easy credit maybe because

you’re not graded very hard on stuff, but | think everyone ends up taking something

out of it whether they expect to or not. I think for a lot of kids, it's helpful, especially
kids who are nervous for the transitions. It makes it a lot easier.

Andy knew students who did not make it through their first year at Kirkwood. His

observations led him to believe that those students did not have school as a priority.
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| would say that a lot of people who don’t make it, their priorities are just wrong. |
think if you put the time in, there’s no reason you can'’t pass a class or do good on a

test.

Andy’s story of his first year included a change in priorities ovefitsisyear. Early

on his motivation for attending Kirkwood was based more on friendships and moving away

from home. By the time the year was over, success in the classroom becameanore of

motivation.

Friends and getting away from home, living on my own, | think it kind of changed
too...l really wasn’t that serious about my major or career....I think as college
progressed, as | got into college...that mode kind of changed.

Andy thought that a shift in his own mind helped him change his reasons for

going to college.

| think just the reality check...l have three more years, or so before | get out into the
world and | have to have a job and make money, pay off my loans and get serious.

The first year of college allowed Andy to get to know himself better.

You just...l think through the choices and decisions you make really show you kind of
how you are...makes you reevaluate some things.

Andy found that the way in which he communicated with his girlfriend illustrated one

way in which knowing himself better directed a change in his style.

| think with my girlfriend, especially being more truthful and honest cuz a lot of times
since it's a long distance relationship when you talk to them on the phone... stuff |
might want to do something else at the time, but | didn’t want to tell her because |
thought she would be mad about it so | kind of swayed the truth a little bit to get

around that type of stuff.

Andy acknowledged that he got caught in his “swayed truths.” He also acknowledged

that his girlfriend changed her reaction to his doing other things. The changeschtiagir

relationship.

Yeah, | mean, it made me realize just being straightforward is probably better...that’s
kind of changed with her too, the reaction part of it.
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Andy is still unclear about his major. He arrived at Kirkwood with the idea that he
would major in business. The career decision activities he did in College 101 moved him
away from that major.

| was kind of [sure] of what | was going to do prior to coming to College 101, but |
think it made me kind of push away from it a little bit.

Choices Planner left Andy with some options for majors he was considering. He
liked the idea of political science but was unsure what he would do in that field.
[Choices Planner] kind of led me towards other majors; political science is one of
them, government, that type of stuff...except | really don’t know what I'd want to do
in that field.
Andy stated his intentions are to finish at Kirkwood and then transfer to a state
university in lowa. He was accepted to the university for Fall of 2009. Andyl s few
credits short of his Kirkwood AA degree in Liberal Arts. He plans to take higyforei
language requirements at Kirkwood for transfer to the university over the swh&a?9.
It's kind of complicated because | have | think 8 credits left or maybe | am wrong,
maybe it is 12....1 am going to take Spanish | and Il this summer, plus one of my
humanities, and then actually | just dropped a class so | am going to have to make it
up. I went and saw an advisor and | think what | have to do is I'm going to [the
university] and I’'m not going to graduate from Kirkwood yet and | am going to take
that one humanities class that | have to do at [the university] and have them transfer
it back to Kirkwood, then have them transfer over my whole degree.
The visit to an advisor made in his fourth semester at Kirkwood was the first time
since College 101 he had used the services of the Advising Center. Andy attempgpeceto fi

out his requirements on his own.

It's not too difficult but when it gets time to graduate [he visited the Advising Center]
just to kind of make sure that I've got everything in order.

When asked to reflect on what completing the first year of college noehimb

Andy commented on stages of his life.
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| think it is pretty important. It's just a whole year of my life and | think more of a
different time in my life, because | think you go through stages of high school and
then you have that little stage of college.

Andy also viewed his first year as the place he proved meaningful success.
Coming to college, you don’t know if you're going to do well or if you are going to be
a good student....I think | proved to myself that | could do it, | think now I kind of
hold [a] standard that | can do it.
Andy named his story “The New Beginning” only after he reviewed the

accomplishments of his first year. There was sense of satisfaction atitbéhas first

year.
Satisfied, | think.

The success of his first year allowed Andy the confidence in his abilitetorgudish a great
deal.

| think if I really put my mind to something that | have to accomplish, I'll do it.

Summary

All of the participants interviewed found their College 101 experience useful. All of
them highlighted the “Who am 1?” and “Who am | Now?” assignments. The studensedoc
largely on their personal development in their first year. Personal developrdedied
issues of meeting people, making friends, and making the right kind of friends. Adme a
time management presented issues for all of the participants interviewed.

Document Analysis

Esterberg (2002) suggested that documents and texts be used to examinernparticipa
experiences in an unobtrusive mantiewas the intention of this study to analyze the
participants’ College 101 Portfolios as part of a document analysis. Only dicgopat was
able to locate his/her final College 101 portfolio. One participant was ableate ked share

the “Who Am 1?” and “Who Am | Now?” reflections but could not locate the rest of the
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portfolio. There is some reference to that participant’s reflections in tHefialysis of the
study. The lone portfolio and reflections did not shed a great deal of light on thetstidy
had not been examined in the interview process. Therefore, this document aocelysss f
on the participants’ Kirkwood academic transcripts alone.

The transcripts examined reflect only the grades issued by the timecitvéeins
took place. At that time, 5 of the participants had completed at least 44 credit hours at
Kirkwood. The 2 participants who were below 44 credits intended to take summer classes i
the summer of 2009.

Six of the participants got A grades in College 101. One attained a B+. Antnefti
the interviews the participants’ cumulative grade points ranged from 2.8 to 3.85h@/ith t
exception of one cumulative grade point of a 2.8, all of the participants were at a 3.1 or
better.

Themes and Analysis

Several themes emerged from the data, all of which promoted a new awarthes
experiences of these Kirkwood first-year students. Preliminary themeresoriginally noted
in the margins of the interview transcripts. Overall themes emergdteasviere assigned to
clusters of the preliminary themes with similar threads. Even with thaugetbaration of
threads, many of the themes overlap each other in content and support. For ing&ance, it
difficult to discern when a career decision supports career development and supgorts
academic development. The analysis ultimately resulted in the idettificof five overall
themes: Theme |: Social Development, Theme Il: Academic Developiitesthe lll:
Career Development, Theme IV: Personal Development, and Theme V: Pé&tsanang.
Those themes were developed after clustering preliminary themes thatespfmesupport

and define the overall themes.
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Theme I: Social Development

The participants’ stories all contained documentation supporting their social
development. There are several themes running under a general theme ales@bgdment.
The subthemes are examined under the titles Social Contacts, Partyifgaasl Activity,
Challenges with Living with Others, Involvement in Kirkwood Activiti@syareness of
Kirkwood Diversity, Developing Independence, and Knowing Themselves Better.

Social Contacts

Some of the students experienced difficulties making new friends and expanding the
social circles during the first year. Although difficult for some, théfiad met enough
people to feel comfortable walking in the hallways and seeing people they knew off a
campus.

Julie saw her ability to talk to others enhanced and encouraged in her College 101
class. Her “Who Am I” assignment done in the beginning of class led her to sebeha
described herself as shy. The recognition of her shyness and her degirbanshy opened a
window for her to see herself as something different than she had been.

Lisa described The “Who Am I?” assignment as a place where she beggnhow
much she was missing high school and gave her the impetus to move on. Lisa’s wglingne
to try out for dance team and softball aided her in meeting people. Lisa had twolgandom
assigned roommates who were good friends and in their second year at Kirkiweod. T
roommates opened their social circle to Lisa. They also made Ligaid$ from home feel
welcomed into their group of friends.

Jeff described himself as lonely during his first year. Jeff gained oomfidence in

the social realm during his second year at Kirkwood. He did find that College 101 and Jazz
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Band were good places to meet people and to at least be able to recognize amd speak t
people in the hallways.

Heidi’s social circle was defined by her involvement in volleyball at Kotk By
maintaining friends who were expected to honor the same athletic restrietedswas able
to navigate the college partying scene without many problems. Heidi exgbtesssocial
boundaries she developed by stating:

When it came to [partying], you know, we just say, “Hey we’re going to leave, see
you later.”

Sarah faced some exceptional social challenges her first year. No oneintitee
social circle took academics seriously, and they were engaged in behlaaionsluded a
great deal of partying. None of them returned for a second year at Kirkwoosistéenwho
lives in Cedar Rapids has been her only consistent companion throughout her time at
Kirkwood. Despite the challenges, Sarah remained upbeat and recognized hlerigicavt
ability to say hi to new people and to engage students who were strangers in tionversa
You're around college people and you have to be friendly....I think | learned that a
lot last year....If you are not friendly with strangers, you're not going to meet
anybody.
Suzie had anxiety about fitting in socially. She started the semester vely: Bhe
went from knowing everyone in her small high school to knowing no one at Kirkwood. Suzie
gave College 101 credit for boosting her confidence enough to begin opening conversations
with new people.
You guys [her instructors] taught us to go up to people and just start a simple
conversation....l don’t think | would have made nearly as many friends as | do
because...l didn’t know how to act.

| had the unique experience of being one of Suzie’s College 101 instructors. From my

perspective as an instructor, | saw Suzie as one of the social leaders asswwarh. When |
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shared that with her, she assured me that she definitely saw heesédbder by the end of
the semester.

Andy came to Kirkwood with several other students who had graduated from his
high school. He knew all of his roommates. Andy’s social adjustment was aidedfagtthe
that he and all of his roommates were quickly meeting people and introducing them to each
other.

Partying as a College Social Activity

Julie and Jeff made no mention of being involved in the Kirkwood party scene. Lisa
mentioned it in light of her apartment being a “no party” apartment. Lisa hadhneibdi in
an automobile accident that might have been alcohol related. The experigmeacfident
left Lisa very reluctant to drink alcohol.

Partying took a more serious meaning in the stories of Sarah, Andy, and Suzie.
These students referred to partying as social gatherings where aodhatderage
drinking were involved. They saw partying as a part of going to college.

Andy, Sarah and Suzie all mentioned seeing mainly marijuana use at saetelpdrt
they denied using any drugs. Andy considered students using drugs as a gaotymip
and of itself. All three were somewhat disdainful of others who used drugs. Addaaah
both discussed seeing drugs at what they considered Kirkwood students’ parties.

Heidi attended some parties at Kirkwood but found that her commitment to volleyball
was compromised by the amount of alcohol being consumed at the parties. Hemgentmit
supported her when she would just leave a party that had become too extreme for her. Heidi
found it sad that partying was an opportunity for students to expand their social networks.

When you are in college, that's what it is about. I'm not saying it is the only thing to

do, but...it's kind of sad, that's how you make other friends....It kind of breaks the
ice, which is kind of sad.
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Sarah thought that her break-up with her high school boyfriend during her first year
marked the beginning of her partying days at Kirkwood. Her social circléstehprimarily
of friends who got together to party. None of her friends returned for their seeandty
Kirkwood. She looks back on those relationships with no regret and thinks of the experience
as a learning experience.

Overall, I am happy | met them and did all those things....I mean, it was fun and |
guess that is what college is suppose to be, fun and like a learning experience.

Sarah’s friends in her first year lived in the neighboring apartment buildohglee found
herself partying with them frequently.

We were partying every single night....They lived in the building next to me, so I'd
walk over there and walk home. It was the most convenient source of having fun.

Suzie looked at the parties as a social hub but not as a primary but not the only place
to meet people. Suzie also attended parties but often did not drink alcohol. Instead, she drank
lemonade or soda and let people think she was drinking. Suzie recognized that her grades
started slipping during her second semester at Kirkwood. She attributed that teeasdnic
the amount of time she spent partying.

| ran into a lot more people that | know from like my classes, that | met, and they’d be
like, “Party here tonight” and that was my way of socializing, so it was bad.

Suzie recognized that she was partying too much and missing classes. She applied an
exercise she was introduced to in College 101. In the exercise she wasl dodiciere out
how much she was actually paying for each class meeting. She discdwriey missing a
class meeting, she was wasting money. She had also been part of a discussion about how
much alcohol actually costs to drink and the costs of tickets if she were cangimgirirhe
issue of wasting money to drink made an impression on her.

Andy partied two or three times a week during his first year. Hisipgriycreased
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during his second year to four to five times a week but slowed down as he moved into the
second semester of the second year. Andy thought the negative effect higgaatyon his
attendance was the reason he was able to remove himself from the pagyegidy did
not feel much peer pressure to party. He saw it more as an option to socialize. Andy had the
ability to pull back from his friends and isolate himself if he needed to study.

If my friends wanted to have people over or something and | didn’t, or if I had school
work to do, I'd either go to the library, friends’ places, or lock myself in my room.

Andy, Sarah, Suzie and Heidi all experienced having roommates and friends who
severely compromised their academic success with the use of alcohol. Sgpahsnee
was perhaps the most dramatic with her entire social circle leavikgdod.

Challenges of Living with Others

All the participants were challenged by their living arrangementsfitetiyear. Julie
and Jeff both lived at home. Heidi, Sarah, Lisa, Suzie, and Andy all lived in apartment
complexes near Kirkwood where a large majority of tenants are Kirkwood student

Julie’s decision to live at home was based on saving money. She did admit that she
was a little scared to move out, but she looked at it as one more transition she would make
regardless of her misgivings. Julie found herself negotiating with hemtpasgarding her
independence.

For so long, I'd ask them [parents] and whatever they said I'd do, and it was kind of
a struggle for both of us adjusting to now.

Julie was confident that she and her parents had worked through the transition and
adapted to her making her own decisions.

Jeff's parents had a college savings set away for him that would cover lois &ntl
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costs when he transferred to a four-year institution. They were all wotkoayér his costs
at Kirkwood without borrowing any money. In an effort to save money, Jeff and hisparent
made the decision for Jeff to live at home, which Jeff described as “not bad.”

[It is] not too bad; it's a lot cheaper....I get along with my family pretty wdll stl

mean, there are scenarios where we don't get along and stuff but I'm glad | am for

now, at least....I'll be ready to move out soon.

Lisa had three roommates who were all randomly assigned to her. Two of the
roommates were second-year Kirkwood students who were very close friehdsaht
other. These women took Lisa into their circle. Lisa spoke of them as good frieads w
continued to be good friends at the time of the interview. Lisa found the third roommate to be
incompatible. She didn’t elaborate on the relationship but said they tended to avoid each

other.

It was more like she stayed out of my way and | stayed out of hers....It wasn’t
anything we did to each other.

Heidi lived with two other women. One of them played volleyball, so she and Heidi
had that connection. The third one had been randomly assigned to the apartment. Heidi
described her experience with this roommate as not very good. Heidi demalieepts from
College 101 that she could have tried with the roommate but she did not use any of them.

I’'m not a huge outspoken person, so | just kind of shoved it under the carpet. There

are things | remember my instructor telling us...ways to deal with maybe a pesky

roommate or something, but | was too chicken to try any of them.

Sarah started the year with two roommates, neither of whom made it to a sesmond ye
at Kirkwood. One of the women was a good high school friend who was also enrolled in the
same College 101 section with Sarah. When the former roommate and another friend in her

College 101 section dropped out of school, Sarah quit finding a reason to attend College 101

for about two weeks.
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| had two weeks where | just didn’t try.

Suzie found herself extremely incompatible with her randomly assigned @emm
The roommate was quite a bit older than Suzie, which intimidated by her. The issues in her
apartment started with the roommate eating Suzie’s food and escalatdtddrenSuzie’s
roommate issues became a discussion forum during one of her College 101 clagsmeet
Her instructors and classmates made suggestions on how she might be mtive asger
her roommate.

She’s [the roommate] 23 years old; she’s four years older then me....What | am

gonna do?...She’s going to eat me, but you guys [instructors] told me, you have to

say something if you want something done.

Suzie’s neighbors made their apartment available to her whenever she needed to get
away from the roommate. Their willingness to offer her respite from theisrdeelped
Suzie get through the year.

Andy knew all of his roommates from high school. Although he knew them all well,
he found himself having to re-define their friendship in order to live together.

It was almost more business like, like getting things done, making sure everyone is

staying on top of their stuff, just maybe little things that bother someone, someone

else does that you have to deal with.

Andy’s apartment was also home to a few parties. During the firshgeand his
roommates had accumulated a “couple” of tickets from the apartment secadtydi not

have many problems with the situation even when he chose not to participate.

If my friends wanted to have people over or something and | didn’t, or if I had school
work to do, I'd either go to the library, friends’ places or lock myself in my room.

Involvement in Kirkwood Activities
This group of participants may be unique from other College 101 students because of

the seven, five were engaged in formal Kirkwood activities. Suzie and Angyneée
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involved in formal Kirkwood activities; however, they were socially engagddtive greater
community of Kirkwood students.

Jeff played in the Kirkwood Concert Band and Jazz Band. He received a scholarship
for his participation and enjoyed a continuation of using the talent he had cultivatel in hig
school.

Heidi played volleyball for Kirkwood. She found that volleyball influenced most of
her first semester both academically and socially.

Lisa made the Kirkwood Dance Team during her first year at Kirkwood.|She a
tried out for and made the Kirkwood Softball team during her second year. Lisalmade t
decision to try out for softball with her College 101 instructor’'s encourageimsats
instructor had close ties to Kirkwood athletics.

| went and | talked to him [her instructor] and he said he'd help me out and do
whatever he could to get me in shape.

Sarah’s involvement did not begin until her second year, when she became a
participant in the service learning program at Kirkwood through some coqgrseeraents.

I’'m actually done with it [service learning]. I'll be done tomorrow but it'll be my 40

hours, because I'll have 20 points extra credit, but I'm going to keep doing it. | didn’t

think | would because Yeah, hurry up and get it done, but after | started doing it | was

like “This is kinda cool”...l want to do it, especially this summer it'll help meuget

and | do like knowing that I'm making a difference, I'm helping out people.

Julie was a member of a club with a Christian theme her first year. She goine
different club with a similar theme her second year.

Suzie was an avid user of the Kirkwood Recreation Center. Although this was not a
formal Kirkwood activity, it provided her with an opportunity to work out and a place to

socialize.

| love the Rec Center. There’s always classes you can take the, | mean, people are
always doing something...l do the elliptical everyday.
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Andy was involved in the community in ways totally unsanctioned by Kirkwood, but
his partying linked him to many other students.

Awareness of Diversity

The participants in this study represented very little diversity in thegr aad
background. All the students interviewed were Caucasian and graduated fronchowoia s
systems. Efforts were made to attract students who were not Caudédsamall pool of
such students who were in enrolled in Kirkwood and the even smaller pool enrolled in
College 101 severely limited those efforts. Three of the 7 participants thbegttdd seen
diversity that they had not seen in their school systems. All 3 came from sghadidmiools
and noted that they recognized diversity in the city of Cedar Rapids and at the. ddikege
were also challenged by the new “city.” Heidi spoke of the challenges afliian area:

You have to discover a new city of Cedar Rapids. I’'m not used to it so, just everything
is crazy, just a whole different place.

Heidi also expressed an awareness of diversity at Kirkwood that she had n@reqoein
her hometown.

There’s just so many people you meet at Kirkwood that aren’t like you, so you just
walk into a world that is totally different than the one you grew up in.

Julie highlighted her experience of meeting people different from herself.
That's one good thing about Kirkwood and then my job, too. Over the past year |
have met so many people and seen so many things | hadn’t before coming from that
rural school.

Lisa spoke about how different the Kirkwood world was from her hometown.
| never had diversity in my hometown and then | come here and it’s just everything is
so different so it [College 101] helped me open up my horizons and everything. It was

just so different.

Lisa made a negative remark regarding “city” kids.
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It seems like people from the city just seem stuck up.

The two male participants were from larger lowa cities and did not exangs
challenges related to the larger metropolitan area or the diversity ghinaith it. However,
Andy was challenged when he took a class from an instructor with a strong accanar®h
Lisa didn’t make any remarks regarding a difference regarding divehditypugh Lisa
comes from a small rural district, the geographical area in which hecdissides includes
a variety of meat processing facilities that hire a number of Latin Aaresiand other
minorities. The school district enrollment is much more diverse than one would find in a
typical small lowa district.

Developing Independence

All of the participants saw themselves as making decisions independentlyrst othe
Most often their stories included moving away from depending on their parents to make the
decisions for them.

Julie focused on gaining independence from both her parents and her peers. She
related stories about how making decisions about getting a job, choosing a major, and
picking out her classes provided her with the confidence and settings to make independent
decisions. Julie lived at home during her first year and she thought that might have
challenged her independence.

It was kind of a struggle for both of us, adjusting to now | am independent and now |
make my own decisions.

Lisa credited College 101 for helping her realize the necessity of ma&aigjons on
her own.
College 101 helped because we did all those time charts [time monitor] and foods

[food monitor] and then it makes you realize that someone isn’t there to tell you what
to eat and what time to do this. It helped us figuring out that you are on your own.
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The tasks of being a college student made Jeff realize that he had to make decisions
on his own. How much time he spent on homework and whether he even went to school or
not were decisions he had not really made for himself before. Although he lived at ro®me, hi
parents did not restrict his decision making.
Many of the reflection assignments in College 101 assisted Heidi imigcagher
growth in developing independence.
We did different assignments and different papers about yourself and then when you
do, it's like “Okay, | have a lot that | have done in my life and | have a lot of
experiences that I've learned from”....1 think that helped me becoming independent.
Heidi's story identified how involvement in volleyball required her to make
decisions that were contrary to the peer pressure she experienced inagegardlizing.
You don’t have like that constant mother....”OK, you can do this, you can’t do
this”....l would have my homework done and go over to someone’s place; there
would be peer pressure there but you just got to, “OK, I'm going back to my
apartment now.”
Heidi thought the overall experience of College 101 gave her confidence in higr abili
to make decisions on her own.
| got a better understanding of myself....I think that helped me become independent.
Sarah saw herself as making independent decisions long before shalenrolle
College 101. She might call her mother for advice but Sarah would make the ultimate
decision as to whether to act on that advice. Sarah admitted in her story thajtghesomn
have made the best choice regarding the crowd she surrounded herself wit fieafj but
she took full responsibility for making her own both good and bad decisions regardless of
peer pressure.
It was probably more my own fault for letting them [become my social group]...me

wanting to hang out more and party than just concentrate on school. Overall, I'm
happy that | met them and did all those things.
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Suzie developed more confidence in her ability to make good decisions by the end of
her first year.

| knew | could still pass classes without Mommy and Daddy being on my case....I

knew | could manage money....I knew | was taking steps forwards and not

backwards, so that helped me be like “Okay I'm growing up”....I'm not
slacking....I'm not making bad decisions.

Suzie said she is very close with her mother. As she moved further into her college
career, Suzie consulted her mother and sought her approval when she made a decision.
Suzie’s mother generally accepted Suzie's decisions. Suzie saw thabaceegs moving
her toward independent decision making.

| ask my mom a lot...can | do this? She really supports me.

Andy had developed some independence in decision-making before coming to
Kirkwood. His parents had allowed him leniency in high school. His independence did not
keep him from recognizing mistakes he made in his decision-making. When o#dvicg
for new students, he looked back on some mistaken decisions he might have made.

| would be out late. | would not always do my stuff...not the most responsible...kind of

free since I'm independent...away for my parents...l learned that | can’t do that. |

can’t do that because | suffer in classes.

Knowing Themselves Better

The participants thought their first-year experience helped them to knowehes
better. Some of the participants pointed out ways in which College 101 had andjpact i
on their self-awareness. For some, the self-awareness came slowly dust tfear. For
many of the participants, the reflections in College 101 assisted them ingyseti-
awareness.

Julie had what she looked at as a major change in her definition of self when she

wrote her “Who Am 1?” reflection.
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There was this one assignment, Who Am 1? and | got to see a lot because | don’t

know, | kinda characterized myself before that...I just thought, | knew what | was. I'm

18 years old, female, shy. That's pretty much how | describe myself and | got to see |

am a lot more than that and | have a lot more to offer than just, you know.

The “Who am I?” reflection served as one of the motivators that moved Julie to begin
redefining herself as something different than shy.

I've grown a lot; I've noticed a lot of changes.

Lisa thought the “Who Am 1?” and the “Who am | Now?” helped her clarify her
definition of self. The activities aided her in processing what she thought of assstr

semester.

We did this thing at the beginning and at the end of, Who | Want to Be [Who am 17?].

we wrote a paper about who | want to be and then at the end of the semester we wrote

who | am [Who am | Now?] and that helped a lot in my first semester here....I think

College 101 really helped me because | was having a really hard time adjusting....|

did miss home and | missed a lot of things and some personal things were going on in

my life that just overwhelmed me....I wrote the paper in the beginning and reread that

and then | went back and wrote who I am now, it really helped.

Lisa noticed a change in the way in which she related to her parents. She extogniz
that the change was part of her maturing process.

| think that just comes with growing up and being on your own.

Jeff revealed the self-awareness he acquired in his first year witohyditle,

“Finding Myself.” The completion of his first year left him with the seateonfidence.

[I] knew that | could do it and had overcome something, and if | can overcome this,
than | can overcome whatever lies ahead.

Heidi focused on the “Who am 1?” as a tool that helped her define herself.

It helped a lot...just writing random stuff about yourself...you really don’t think about
but you really take time in your day and you really had to focus on yourself.

Heidi explained her growth with a composite view of all of the assignments in

College 101.
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It gave me a reflection of myself....We did different assignments and different papers
about yourself....It's like “Okay, | have a lot that | have done in my life and | have a
lot of experiences that I've learned from.

Heidi described her first year as an opportunity to know herself better.
| got a better understanding of my strengths and weaknesses... just telling myself that
| could do things that | did not think | would be able to....I became a better person
overall and managing my time...my social life...I met a whole new group of people
and to you know, start a different life...it's kind of self-rewarding.
Sarah used the “Who am 1?” and “Who am | now?” reflections as tools for self-

discovery.

| still have both of those and | read them once in awhile....They are really neat cuz at
the beginning of the semester | was still...real young, like everything was...cool or
whatever but at the end of the semester | realized that, | don’t know, just stuff you
think about, like think deeper | guess and actually put thought into it. It's a reflection
about yourself and your life.

The whole College 101 experience made Sarah stop and think about who she wanted
to be in light of her behavior in her first semester.

It makes me think about who | am, like, do | want to be that kind of person.

Sarah revealed a little bit more about the self-awareness she gameght@iollege
101 when she was asked what she would tell a new student about taking the course.

It's interesting....I learned a lot about myself.

Suzie drew self-awareness from the fact that she had completed hgrditsShe
had successfully navigated college without direction from her parents.

| knew that | was taking steps forwards...that helped me be like, “Okay | am growing
up....I'm not slacking....I'm not making bad decisions.”

Andy broadly applied concepts learned in College 101 to his self-awareness.
| think College 101...the class atmosphere was a little different; it wasn’t as much

academic studying....It was more like learning, understanding type stuff, and knowing
more about yourself. | think a lot of the projects we did...just really helped me ground

myself, get my footing.
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Andy found his priorities changing during his first year at Kirkwood.
Friends and getting away from home, living on my own, | think it kind of changed
too....I really wasn’t that serious about my major or career....I think as college
progressed, as | got into college...that mode kind of changed.

Andy had a shift in thinking about his priorities.

| think | just had a reality check....I have three more years or so before | get out into
the world and | have to have a job and make money, pay off my loans and get serious.

Andy thought of the first year of college as a place where he got to knowfhimse
better.

| think through the choices and decisions you make really show you kind of how you
are....It makes you reevaluate some things I think.

Theme II: Academic Development

The participants’ stories often moved with fluidity, in and out of academics and
personal development. It was often hard to determine what theme supported whath area
development. Career development certainly supports academic developmtrare/et a
strong self-awareness component to career decision-making. At timestitipgats
directly referred to developing academic skills for academic successsuiwthemes that
appear to support academic success emerged from this study: Acadéiisiang Time
Management.

Academic Skills

Academic skills for the participants included transitioning to college studSimge
of the participants also saw College 101 as a place where they learned how tmaaten
with their instructors.

Julie’s story is an example of personal development providing her with academic
skills. As she found herself gaining the skills to shed her shyness, she discovaned a n

ability to talk with her instructors and fellow students about classroom aagiviti
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Yes...you know asking people the assignments, like when | am not getting something,
if | miss a class...asking “What did | miss” or going over the assignments.

One of the first points Julie made in her story was the impact College 101 had on
helping her understand the differences between college and high school.

Letting us know what to expect....I think they had an activity showing us the
difference. Here’s what was in high school, here’s what college work is like.

Julie also discovered Kirkwood resources through College 101. She continues to
benefit from using the writing center when necessary.
Lisa thought she had learned useful study tips from her instructor.
He explained that you have to find...like your way of studying, the way you like to be
taught. If you have a problem, you need to talk with your teacher and usually
teachers are willing to help, which they are. And if you are like...lecture-based or if
you’re more of a hands on [student], usually the teacher will help you out if you ask
them to.
Lisa found the MBTI had useful application to academic skills. She could remember
that she was an extroverted type.
We did this thing that sticks out in my mind, like what your personality type is....
It really helped me because it helped me realize like what kind of person | am to like
study or how | study and how I interact with other people and how like | need to
interact with other people or teachers to get across how I function compared to how
they teach. So it helped in that way. I've gotten more confident in telling teachers that
| need help or need a different way of explaining this. That was probably the biggest
thing that helped me out.
Lisa was surprised when she worked up the courage to talk with her math teacher.
Once she approached him, she found it easier to talk to all of her instructors.
That was a relief and it just made me talk to other teachers a lot easier.
Jeff’'s biggest academic benefit from College 101 was learning to oegaisiime
and his schoolwork.
The main thing it did was encourage me to write in a planner, which | have been

doing a lot....I can’t remember everything that | have to do in my classes like |
thought | could. It also encouraged me to keep my papers together and organized.
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Heidi had some academic struggles in her first semester although herdohalpgint

average for the semester was a 4.0.
In the beginning | struggled a little bit, not grade-wise, but just the transition of really
having to study, picking up study habits. The course load was a lot more and
especially when | was in volleyball, | was on the road a lot so it was really difficult.

Heidi’s story contained both specific and unspecific ways that her acadeltsic s

were supported in College 101.
My teacher gave me resources and showed me different features about the college
that | was unaware of and just the little things that no one ever thinks of until
someone actually tells you and you're a freshman in college, so you're not going to
ask anybody for help. But she [my instructor] gave you those things...like little study
habits or...where the counselor’s office would be...just little things that would help.
Sarah’s academic development came more in the form of a lesson learnedd8he ma

the decision not to attend her classes several times and it had a negative impact on her

grades.
A couple of times | didn’t get things done....[l] missed school a lot in a three week
period and that's when | got really behind in class.....I think that is why | got a B and
could have gotten an A. | missed a lot, a few weeks.

Sarah made sure she clarified in her story that she learned a lesson lgrekizse

class now.
| don’t hardly miss any school this semester. | think | missed like maybe twsclasse
Suzie came out of her first semester relatively strong academitaligsn’t until her
second semester than she began to experience difficulties. Those difficuteaelated
more to her social life than her academic skills.
My first semester was really good. | had all A’s, so | made the Dean’s List and then
second semester | kind of ran into...”Oh this is college, | actually get to do what |
want, when | want to” so | was going to be really late and my grades were slipping

more and more....| mean, | still passed the classes; it’'s just they weren’t as high as
they were in the first semester.
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Suzie’s recall of two concepts presented to her in her first semestegeCblld class
assisted her in getting back on track academically. The first concegpsled was a
lecture activity where instructors discuss how much time a student should steggrfp
credit hour they are taking. Studying includes reading, taking notes on dnegresnd doing
assigned activities. The actual formula is two clock hours of study for ezatih lwour taken.
Suzie’s habit, however, was one hour of study for each credit hour.

That kept coming back to me like, “Okay, | need to study this much” and then for
tests it actually got easier for me because | was studying more.

The second concept that served to motivate Suzie to take her academicsyseasusl
a classroom exercise where the students calculated how much they wegefgragath
class. The formula used for the exercise allows students to see what sadwosta them
in books and tuition. The total is broken down even further so they can calculate how much
money is invested in each class meeting. Realizing how much money she watloging
few extra hours of socializing provided Suzie with a discovery that got her badként
classroom and paying attention to academics.
Andy’s academic skills were enhanced by the overall College 101 expethanded
him to better understand the academic culture.

What helped me most was the understanding what college professors expect from
you...just kind of the different lifestyle college has compared to what | was at.

Andy also cited the portion of College 101 that was based on how to communicate
with your instructors.

We had a thing on how to email our teachers...how to talk to them...that was one
thing that helped a lot.

All of the participants gave the impression that academic achievement was not a

problem for them. From the stories it appears that the various study skilliesthiared in
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College 101 were not highlighted by the participants in this study as much as developing
the ability to communicate with the instructors.
Time Management
Managing time proved difficult for some but not all of the participants. The time
monitor assignment was an opportunity for some of the participants to discover how they
were using their time.
Lisa found time management to be one of the earliest challenges of hegriiester.
She realized she needed to carve out more study time.
Just organizing time and really having to study, you know in high school | really
didn’t have to....Then | got my first test back and it wasn’t very good; | knew | had to
study.
Jeff found College 101 a place where he learned invaluable time managkittent s
The main thing it did was encourage me to write in a planner.
He accentuated the importance of his new habit of using a planner severahtimsestory.
When asked about how he benefited from College 101, he used the planner as an illustration
of the benefits.
Definitely the planner. Using the planner was one of the things | got from College
101 as well as managing your time wisely...prioritizing your schedule, your
life...making room for important things.
Heidi started at Kirkwood a week before classes started and facediagyruel
volleyball practice and conditioning schedule. She found that the structure of
managing her time allowed her to accomplish what she needed to.
My time schedule had been hectic....I have to have a structured time....I'm going to
bed. | know when | am going to get up. | have this meeting at 9:30; after that I'm
going to study.
Heidi thought the time management skills taught in College 101 were compelsmns

students should take the class.

It's just helpful. It consists of managing your time. Those are things you don’t learn
in high school....In college you have a lot more freedom to fritter away your time at
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doing other activities so with that freedom you sometimes....College 101 tries to help
you organize your time; with the time log you realize how much time you spend with
certain things....l had to learn to manage my time.
Andy made a short reference to how he benefits from setting priorities when he

discussed why students might not be successful at college.

A lot of people who don’t make it, their priorities are just wrong. | think if you put in
the time, there is no reason you can't pass a class or do good on a test.

Theme llI: Career Development

The target student group for College 101 enroliment is first-year students who ha
declared Liberal Arts as a major. Students who are undecided about theiramnajadyised
to declare Liberal Arts as a major. The design of College 101 includesigmnaesst that
includes Choices Planner and a reflective assignment related to caisgmdmaking. The
inclusion of curriculum regarding career decision-making was based on our desisést
the undecided students in finding a career .[diildents were strongly encouraged to use the
Advising Center as part of their career planning. Career Decision-gnakohUse of the
Advising Center compose the subthemes under Career Development.

Career Decision-making

In the course of the interviews for this study, it became evident that déspiiest
efforts of College 101 to assist these students on deciding on a career or majorpaily t
them had committed a major. Of those two, one had made a tentative choice but had not
followed up on specific requirements for the program she was looking at. Thelttlea
consistency in where the participants were, regarding career planning.

Julie recalled using Choices Planner to identify her interests and bgengt

We did a couple of inventories...what you would like based on your personality and
what interests you have and your skills.
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Choices Planner helped her decide between veterinary science and arndegyea as a
veterinary technician. Julie decided that being a veterinary techniciaam bedter choice and
was hoping to get into that program at Kirkwood. She had not applied to the program
although she knew there was a waiting list to enter the program. The prdgoamasa
science entrance test that she had not yet taken.

Lisa had concluded that she wanted to major in psychology. She did not believe
College 101 helped her in coming to that conclusion. Lisa had a psychology insttuctor a
Kirkwood who provided her with some strong career guidance.

I've had two classes with her....l kind of talked to her about it one day after class and

| want to do something in psychology....She actually set me up with a job shadow in

North Liberty. | went there and it was all fine; | just decided that day that that's what

| want to do.

Jeff had not come to any conclusions regarding a major. He was still in thespobces
deciding where he might transfer. He thought he would like to attend a specifietour-
private institution in lowa. He had listed the school on his federal financial aidatppi
but he had not applied to the school yet.

Heidi had been loosely following the transfer requirements for one of tee stat
universities in lowa. She had since changed her mind on where she wanted tottraarsder
was taking coursework on the assumption that what she was taking was on track.

| would assume that the classes I've taken here fall within the same guidelines and so

in the back of my head I kind of had a career choice and field in place but I'm still, |

don’t know for sure.
Her assumptions may or may not be correct. She gleaned only vague assistaribe fr

career decision-making activities in College 101.

Those different tests that we took kind of gave me a broad list of things | would enjoy.
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Sarah remembered some of the career decision-making activities ineCdiedput
did not find them particularly helpful. She had considered a major in accounting lueédieci
differently after taking an accounting class. Although Sarah would soon have enedigh c
to transfer, she was postponing her transfer to a state university until she naxheete
major.

I’m not going to enroll myself at [a state university] unless | know [my major] for
sure.

Suzie had a difficult time choosing a major. When she did the career agfivitiee
classroom, she was overwhelmed. Her instructor noticed her frustration aruickoelies
after class. The instructor took Suzie back to her office and helped her procesdeasn

[My teacher] came up to me....She was just like, “I can tell that you were lost”...I

went up to her office and she gave me different major opportunities....That was like

awesome about College 101...because you guys were like, more than teachers.

Suzie decided on teaching for a tentative career choice. She enrolled in the
“Exploring Teaching” course at Kirkwood and quickly decided teaching was not for her.
Suzie enrolled in some of the communications classes at Kirkwood and found them more to
her liking. At the time of the interviews Suzie was certain she would major in
Communications. She has been accepted into one of the state universities.

Andy came to Kirkwood thinking he would major in business. The career decision-
making activities in College 101 left Andy wondering if a business major \allg véhat he
wanted.

| was kind of [sure] of what | was going to do prior to coming to College 101, but |

think it made me push away from it a little bit....[Choices Planner] kind of led me

towards other majors, political science is one of them...except | really don’t know
what | want to do in that field.

Andy knew he could go back into Choices Planner to get more information if he

wished. Andy has been accepted into a state university for fall of 2009. He wilhstaras
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a liberal arts major.

Use of the Advising Center

Whether a Kirkwood student’s intentions are to transfer at the end of an Asso€iate
Arts degree or to complete a two-year program in Applied Science, it impfatant
him or her to get accurate advising. Students who do not use the services of an advisor
often end up taking classes for more than two years. The number of faculty wittisexipe
the vocational programs are limited. A required course might only be offered oreano-y
intervals. The transfer requirements for students seeking to transfefigfigood are
difficult to navigate. Many of the students do not realize that the transfereexgunts vary
according to major. All of these factors were taken into consideration whignidgshe
College 101 course. Each class spends at least two class meetingsadttisar from the
Advising and Transfer Center. With the help of the advisors, the students designdheir tw
year plan. The advisors instruct them in using transfer guidelines befastenegj for each
semester. Those students seeking applied science degrees work on a plagéenlOalleut
are also referred to department advisors who are more familiar with the ssheflilose
specific programs.

Students who are in associate of arts or sciences programs are stnooghaged
but not required to use the Kirkwood Advising and Transfer Center each time gistgne
The participants all remembered the advising sessions in College 101, but they did not use
the Advising and Transfer Center for subsequent semesters.

Julie relied on the two-year plan she wrote in College 101 to choose her classes. She
did not use the Advising Center. She was also certain she was going to chang@hty m

Veterinary Technician but had not contacted or spoken with an advisor from that @gpartm

www.manaraa.com



131

Lisa used the Advising Center. She found them helpful and understanding when she
made the decision to drop a class for the first time.

| kind of felt like | had failed, but then | talked to an advisor and they said it happens,

it's not as big a deal as you think, and as long as you withdraw before the time is up,

then you know you can make it up later....It just took awhile for me to figure out.

Jeff consistently used an advisor each semester.

They helped me out a lot about what | needed to take, especially the last time |

thought | needed to take like a lot more credits than | actually had to graduate....

[The advisor] showed me how many to take and stuff.

Sarah relied partially on the two-year plan she created in College 101.dSi di
seek the assistance of the Advising Center. Sarah will be attending Kirkwaaiddast the
Summer of 2009 in an attempt to finish her AA degree.

Suzie attempted to use the Advising Center but had waited too late to get into an
advisor before her registration time. Her change in major from Education to Coratramic
presented some course choice difficulties. She returned to her College 10tan&rueelp.

It was my second year at Kirkwood....There was a long line for advising....I don’t

know what classes | am going to take...my computer broke down...lI remember |

saw[my instructor] walking down the hallway and | am like, “I need you.” And she
helped me sign up for classes.

Andy visited the Advising and Transfer Center for the first time in his founiesier
at Kirkwood. He went to the Advising and Transfer Center to check his transcrgat tehat
he had left to take. He thought he had navigated the degree requirements pirettyhge
own. He was fully aware that he was going to be short on credits. His visitAoltising

Center confirmed that his transcript was in order and he indeed needed more credits to

graduate.
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Theme 1V: Personal Development
All of the participants found personal value in their College 101 experience. The
specific benefits of the course varied among the individuals. The participesdas/anough
worth in the course to recommend it to other first-year students. The sub-themesrsypport
personal development in the College 101 experience are Benefits and Rewtation to
New Students to Enroll in College 101.
Benefits
Some of the participants found specific benefits in the College 101 classvdsllie
motivated to overcome her shyness and College 101 provided her with the placedo start t
work on it in a safe environment.
You could make some new friends and so | just kinda went in there with an open mind
and met some kids and my teacher and everybody was real friendly and nice and it
kinda encouraged me.
Jeff discussed organization and time management as the biggest benefits & Colleg
101.
It helps you...get to know the college, a lot of useful things like we went on a tour
around the Rec Center which helped a lot....We learned how to go to the counselors
and sign up for classes online and we learned about the library and stuff. A lot of
useful things...also how to organize more...write down what you need to do a lot so it
is definitely helpful there.
Some participants were less specific when expressing ways they thoeigidllege
101 provided benefits that enhanced their personal development. When asked to reflect on
the benefits, they were thoughtful in their responses. Lisa paused whenf&ékebie 101
was worth taking.
Yeah, the first semester | was kind of like, “Oh well, this is a boring class” bliy re
it did help. Now that I look back on it, it helped a lot. It makes me think about it after
the class....During you are kind of like “I just want to get through this, this is boring”

but once you get through you're like “that really did help.” It helps you be more
organized.
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Heidi described many little things presented to her in College 101 as valuable.
My teacher gave me resources and showed me different features of the college that |
was unaware of and just the little things that no one actually thinks of until somebody
actually tells you...like study habits...where the counselors’ offices would be...just
little things that would help.

The reflections Heidi did in College 101 also stood out in her mind.
That helped me a lot and just, you know, writing random stuff about yourself...you
don’t really think about but you really take time in your day and you really had to
focus on yourself.
Sarah used the same expression, “little things” that Heidi used when describing

the benefits of College 101.
It helped you with the little things that you don’t realize.

The interviews gave Sarah an opportunity to reflect on the benefits of Colleg®dOthé

perspective of her second year at Kirkwood.
| don’t realize that there are things that | learned in that class that | am carrying
forward so now | realize stuff...like with boundaries and relationships...that stuff |
brought forward with me although | might not apply it all the time. When | remember
that | go “duh”...so | think | used it more than | think | do....I realize now that | need
it.
Suzie expressed that she received many benefits from College 101.
You know everybody in class...like we always talked, you know, we did activities
together....I felt like | was good friends with some of them....I know some of them
still.
Andy found the College 101 experience as a grounding experience for him.
| think...College 101...the class atmosphere was a little different; it wasniido m
academic studying....It was more like learning, understanding type stuff, and knowing
more about yourself. | think a lot of the projects we did...really just helped me ground

myself, get my footing.

Recommendations to New Students
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Each participant thought that the College 101 experience was valuable enough that
they would recommend it to other first-year students. The participants varied@atomns
that College 101 could be important to new students.
Julie would recommend that first-time students take College 101 for both personal
and academic development.
| would definitely recommend it. It provides knowledge of a variety of
areas...personal relationships...just your own health...knowledge about Kirkwood
and the campus and what services are offered and then academic help and career
decision-making.
Lisa thought that College 101 would give new students a foundation for success.
| would tell them to take it....I think it is a good...like kind of foundation....You just
figure out how to study and how to do things and then you find out...you can go to
other teachers and advisors and stuff and they’ll talk to you. | don’t know, it’s just
really helpful to know things around campus and be more comfortable with it.
Jeff's recommendation of College 101 was lengthy and included many of the
activities students complete in the course.
| would tell them to take it...for one, you have to be organized in the class for a lot of
assignments and stuff....It also helps you get to know the campus...how you can reach
people that you have to talk to, like counselors and how to sign up for like
scholarship applications and stuff....It's really helpful about looking for financial aid
and stuff like that. It definitely helps you get used to college life and what your classes
are going to be like as well as gives you a summary of what it's going to be and how
to plan and organize stuff for it.
Heidi’'s recommendation came with some advice to first-year studentslas w
If you put time and effort into the class, then you'll fare very well and it's not a
difficult class but more of a class about life skills and it’s all about you....I think it's
important that a lot of people take time especially in that first semestdreimselves
with all the stuff going on in their lives. | think it's[College 101] very fun.
Sarah added a little advice to her recommendation to future first-time student

She wanted them to be mindful of the peer pressure that might influence their atgeartinc

social habits.
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| would definitely take it because...that’'s one of the main classes that teaches you
about that if you show up you will do pretty well....That was my problem, | just didn’t
go for a week and then it happened a couple of other times and that’s why | didn’t do
as well in that class and that’s how college is....If you come every day and you put in
at least a little effort, the teacher is not going to fail you....There’s a lot of peer
pressure out there.

It was not a surprise that Suzie highlighted meeting people in her recommenalation t
take College 101.
It helps you meet people and helps you get familiar with the campus better. It helps
you live on your own....with cooking and finances. [The] instructors always seem to
be nice. | don’t know about any other instructors but | have never heard anything bad
about College 101.
Andy’s recommendation cited many reasons a new student could benefit from
College 101.
| think it is just a good transition. | think [it] kind of shows what to expect...and just
the overall college experience...we covered a lot of stuff...help with your ¢lasses
your professors. | recommend it. | think each person has different views from what
college is and | think College 101 just kind of highlights it for you a little bit. It
opened up sources of information, if you have questions or where to go, who to talk
to, stuff like that...that | would have no idea if | hadn’t gone [to College 101]....A lot
of kids go into that [College 101] thinking that it's an easy credit or maybe because
you are not graded very hard on stuff, but | think everyone ends up taking something
out of it whether they expect to or not. I think for a lot of kids it's helpful, especially
kids who are nervous for the transitions...it makes it a lot easier.
Theme V: Personal Meaning of the Completion of the First Year
When asked about the meaning of their first-year experience, a message of
accomplishment appears in many of the participants’ meanings. In addition tstiarque
about the meaning of the completion of their first year, they were askeé tbeitr story and
to expand on their title. As some of them expanded their stories, the end of the stories

illuminated what might be considered meaning of their experience.

At the end of the first semester Julie recalled strong feelings ofmgdishment.
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It felt really good....At first going into college it's a big experience, starting off like
“Will I be able to succeed? How will | do?” Kind of like a weight is lifted off your
chest. “Oh, can | do this?” And it is kind of empowering. “| made it; | did well.”
Asked to define the meaning of that accomplishment, Julie discussed the reality

of reaching her goals.

It seemed like a step closer to like reaching my goals. It felt really good to finish, to
know that | could succeed and | could do well in college.

Julie described the end of the story of her first year with a very sirtal@nsent, one that

supports the meaning of the experience for her.

You know, to see that | did succeed and | can make it here, | can go on and | will be

successful.

Meaning for Lisa was hard to define from the information gathered from the
interviews. Her first semester was very unique, as she was attendingltbéthe accused
murderer of one of her friends. Lisa relied on her parents to help her throughlthesa
was one of the two students who could find their Who Am | Now? reflections written for
College 101. Attached to her Who Am | Now assignment was a paper she had written i
another class about the death of her older brother in 2000. He was killed in adantacci
Another brother was injured in the accident. Meaning of her first year ofeatght be
derived from a combination of an interview response she gave about family, comitima
statement from her Who Am | Now reflection. Both statements refentiyfand her
discovering how much family meant to her after leaving home for college.poka sabout

changes in her relationship with her family in an interview.

We didn't get along; we fought and stuff....Once | got to college | think | realized how
much they were actually there and how much time | actually spent with them and |
wanted to spend with them, and then it just changed a lot for both my mom and I. She
even said that we're more like friends now than a mother-daughter type thing, more
like friends than authoritative.
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Lisa saw that relationship change as part of her own maturing processocésspand the
maturity it required appeared to have great meaning to Lisa.

| think that just comes like kind of growing up and being on your own. You start to
understand that you have other responsibilities.

Her Who am | Now? reflection contains a strong statement that may indicatéhe
change in her relationship with her parents means to her.
Family is now the most important thing in my life. Without family, | am nothing.
When Jeff was posed with the question about what it meant to finish his first
year of college, his response was very pragmatic.
I’'m just glad it is over.
Asked to explain what that meant, he did not elaborate much.

Mainly | was just done with one fourth of college, at least, and that it was summer
and ready to relax and stuff.

Jeff was asked to tell about his story, “Finding Myself.” Jeff used metaphor to
describe the beginning, middle, and end of his story. The meaning he’d derived after
completion of his first year may be best illuminated through the ending obhys st

| reached a peak, a small peak but | looked out...just touching the bottom of the

stratosphere and could see for miles and saw bigger mountains...but just knew that |

could do it and had overcome something and if I have overcome this, than | can

overcome whatever lies ahead.
Jeff first expressed the meaning of his story in simple terms: he was domevét, by
looking at his complete story, one can speculate that he overcame some thingssin his
year that gave him the confidence that he could continue to be successfulga.colle

For Heidi, completing her first year provided an opportunity to know herself

better. That opportunity gave her rewards that provided meaning and guidance in her

experience.
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| got a better understanding of my strengths and weaknesses...just telling myself that
| could do things that | didn’t think | would be able to and just like a better person

overall. | met a whole new group of people....To start a different life basically, it's
kind of self rewarding.

Sarah was uncertain what the completion of her first year meant to her.

| don’t know. I don’t think | realized it was a big deal.

When Sarah talked about the story of her first year, she focused on making decisions
and perhaps her realization that her decisions had made her happy. The end of her story
suggests that the decisions she made in her first year had meaning to her.

It's going to sound kind of corny but I've made choices that made me happy, cuz

that's what you have to do. That's what | realized, | guess. If you don’t make yourself

happy or pick things that are going to make you happy, put yourself in situations that
will make you happy, you're not going to be happy. That’s just how it works.

Suzie looked at her accomplishments as a way to explain what the completion of her

first year meant to her.

It felt good, really good, like Wow, | passed all my classes, I'm doing well, like decent
and like it was good to finish, one year already done, I'm already half done at
Kirkwood.

Andy illustrated meaning of the completion of his first year by descriisnges of

his life.
| think it is pretty important. It's just a whole year of my life and | think more
different time in my life because | think you go through stages of high school and then
you have that little stage of college....I mean, coming to college you don’t know if you
are going to do well or if you are going to be a good student....I think | proved to

myself that | could do it; | think now | kind of hold [a] standard that | can do it....I
think if I really put my mind to something that | have to accomplish, I'll do it.

Meaning for the participants took on all kinds of faces as the interviews pregiress
The act of telling the story of their experience may have influenced whatgbgence

meant for them.

Context of Theory of Departure and Seven Vectors of Student Development
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The Theory of Departure and Seven Vectors of Student Development were
introduced in Chapter One as part of the theoretical framework for the develagrtient
College 101 course. Both provide theoretical lenses through which to examinelyises aria
this study.

Tinto’s Theory of Departure

To analyze the results of this study through Tinto’s Theory of Departure, it is
necessary to re-visit Tinto’s (1993) vision of the classroom as a place to emjtivdisize
social and intellectual communities:

Classroom experiences are seen as playing a very influential rolaugteats

academic and social integration. It should be observed that our model of institutional

departure is also a model of educational communities. It is a view of theiedaktat

process which emphasizes the role of social and intellectual communjpiesiadg

those that may emerge from involvement in classroom communities. (p. 137)
Tinto’s statements provided one of the foundations of the development of College 101 as a
classroom setting for the development of social and academic integrattoderits into the
culture of Kirkwood Community College.

According to this small sample of former College 101 students, their College 101
classroom provided them what they described as transitions, foundations, and footings into
the college culture. Many of the participants were involved socially in tlessrdoms. They
reported that knowing themselves better was a benefit of the class. Thpaaisi may have
found less intellectual integration into the culture; however, they reportedg&mowledge
on how to navigate that culture.

Their stories shared in the context of the second year allowed for some unique

perspectives regarding when the lessons learned in College 101 came intw filayt It is
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possible that Heidi and Sarah did not recognize what they gained in College 101 until they
were asked to consider the idea in the context of this study’s interviews. Isislpdlsat
none of the participants did. Academic integration may have occurred later fowhedyhe
took a class a class from a particularly engaging instructor or liea she was inspired by
her psychology instructor. Sarah was completing a service learningrassigas part of a
course when these interviews occurred; she was finding extraordinary maading
application to the intellectual setting of a sociology course.

Many of the participants were highly involved students. Heidi played vollefgrall
Kirkwood. Lisa had been on Dance Team her first year and was playing sbéba#cond
year. Jeff played in both Concert and Jazz Band. It is very possible that their invativ@me
activities played a role in their integration.

As a college, Kirkwood did retain this small group of students. There isntgna
compelling evidence that they would not have made it without College 101. What is here is
support in their stories to conclude that College 101 helped in the social and intellectua
transitions they made into the college culture; they gained a foundation, a footing.

Chickering and Reisser’s Seven Vectors

Chickering and Reisser’s identity theory (1993) is organized under seven vectors:
developing competence intellectually, socially and physically; magagnotions; moving
through autonomy toward interdependence; developing mature interpersonal refagionshi
establishing identity; developing purpose; and developing intefdtsh vector represents a
series of developmental tasks for college students. The vectors are ligeates course
goals of College 101 Syllabus (see Appendix E).

In the course of their first year, the participants’ stories serve to adotuhreir

movement in and out of all of the seven vectors. Julie moved obtained a new level of social
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competence while establishing her identity as something more than shyadstfended
some overwhelming emotions related to stress by defining his purpose ag.cdid)
exhibited integrity while establishing an identity that did not include partiisg.
established an identity that included college involvement while learning togearstrong
emotional reaction to the death of a friend. Sarah achieved intellectual coogpetale
struggling to define her identity in light of her social group. Suzie’'s developmgrighted
the growth of her social competence at the same time she her moved towéldsheggder
identity. Andy defined his academic and social competence while attgmpthavigate his
way towards developing a purpose. Would those movements occurred without College 101?
The answer is without a doubt, yes. Did College 101 support and in some cases initiate that
movement? Again, the answer would be yes. The College 101 classroom, the instrattors t
led them, and the students themselves constructed an environment that facilitated and
supported the participants’ movement through the seven vectors.

The participants often focused on the reflection pieces of the course as a way to know
themselves better, explore their identities, and examine their purpose. The Whodm
Who am | Now assignments were meaningful to several of the participantsiepoeted
that their College 101 instructors assisted them in navigating their transitofiege.
Finding tutoring, handling roommate issues, teaching the students how to talk to their
instructors are just few examples of leading the students to their own compatdnce
navigation of relationships. Even though the participants left the class withoutareledt ¢
plans, they did begin to identify their purpose in life. Social connections were alsormade i
College 101. For at least one participant, the transition from socializing in lmgbl $o

socializing in college got it roots in the College 101 classroom.
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Chickering and Reisser’s Seven Vectors are fluid standards of developnent tha
underscore these participants’ movement from young, first-timegeodieidents to students

who are comfortable and involved in the institution’s culture.
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CHAPTER 5
SUMMARY, FINDINGS, AND RECOMMENDATIONS
Summary

The purpose of this study was to provide insight into the experiences of fiest-tim
Kirkwood Community College students who took the College 101 course in their first
semester at Kirkwood. It was anticipated that the participants wouldl g stories about
their first year at a community college. The participants’ storiesidbeh be used to guide
programs that would foster academic and social development.

The study drew from a Narrative Inquiry methodology, using interviews and
documents as sources for analysis. Seven Kirkwood Community College students were
interviewed individually in three separate 60-minute interviews. The openedliogyt
interview style required by Narrative Inquiry unveiled many themes, soat@ddressed the
research questions and some that did not; however, they provided a richness to the study that
could not be ignored. The following are the key research questions that guidedithe s

1. Did the completion of the College 101 course in their first semester atd€ickw

influence students’ academic success? If so, how? If not, why not?

2. Did the completion of the College 101 course in their first semester atd€idkw
influence students’ sense of Kirkwood being the right fit for them? If so, how? If
not, why not?

3. Overall, did the students think and feel that completion of the College 101 course
benefited them?

4. How did second-year Kirkwood Community College students describe their first
academic year at Kirkwood?

5. What did the completion of their first year of college mean to the students?
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Findings
The completion of the College 101 course appeared to influence the participants’
academic success. The influence is not entirely clear because the diftered from
participant to participant. For some participants, actual study skills, teamagement, and
organization supported their academic success. For others, it was the encouragdment
academic integration they received from College 101 that supported theimacadecess.
The participants focused a great deal on their ability or inability to maka so
connections at the college. The participants’ consistent focus on social integoatibn c
indicate some possible conflicts with earlier research done with communédgestudents.
In the review of literature for this study, it was noted that both Halpin (1990) andrMutte
(1992) found that academic integration was a predominant need for community college
student retention. Halpin (1990) and Mutter (1992) dismissed the need for socialimregrat
for community college students as less important, due to their commuter stutientrsia
this study, however, it appeared that the students saw social integration dacidean
their ability to feel like they fit in at Kirkwood. Some of the focus could bebatted to the
young age of these participants. According to the Kirkwood Index (2007), the avgeagie a
a student at Kirkwood in 2007 was 24.2 years, compared to the national community college
student average age of 29. Kirkwood does not serve a large urban population and draws a
large number of students directly from high school. Although all of the particip&itits
study were technically commuter students; they could not be categorizadiasnal
commuter students. Traditional commuter students are largely considered thoseolitad e
the community college for the convenience of only being on campus long enougmtb att
classes then leave for work and family obligations. All of these factorsemag to explain

why this particular sample focused on social integration.

www.manaraa.com



145

The participants all expressed the sense that Kirkwood Community Collegleevas
right fit for them. The academic fit did not appear to be as important to the gamtas
fitting in socially. College 101 was often seen as a comfortable place to finavthei
socially. The participants also shared the experience of learning winkeneo&d student
support services were located and how to use those supports. The use of those support
services assisted the participants in making smoother transitions into kine®ar culture.

The participants gave overwhelming positive responses to the benefitecbesed
from College 101. College 101 assisted them in developing solid footings and foundations
required of successful college students. The participants all would aduisietiante, first-
year student to take College 101 in the first semester. Each participanirecded the
experience and listed many benefits.

The participants were interviewed while well into their fourth semesteirlavood.
Academically, all of the participants were strong. At least threleenh tshared academic
challenges in their first year that related to social life infringingheir attendance. Some
had sought services designed to foster academic success. Some participants staderse
support services, The Writing Center, and/or tutoring. Some had sought their instructor
assistance in their first year. Regardless of what services they udifftcalties they had in
their coursework, all presented solid grades at the end of their first ydaasfbne
participant found the experience of dropping a class in the first year alldiffit necessary
choice.

The meaning of the completion of the first year was in the sense of acstommght
all the participants felt. The act of actually seeing the year to ctiorplgas a relief for

some of the participants. They had proven that they could complete college and, meleed, t
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were half-way to being done at Kirkwood. There was an air of celebratibeirmteanings
and the end of their first year of college.
Limitations

The results of this study are based on participants stories and recollettioeis
first year at Kirkwood. The participants’ recollections and storyiglinay not be factual.
Each participants’ stories were influenced by their personalities aneppierts of their first
year. The results of the study are reported through the researcher antedethe
researcher’s interpretations.

Policy Implications for Kirkwood Community College

This study suggests that the Kirkwood College 101 model was effective for a small
group of students. The model appears to work well, though it has not been applied to students
who come to Kirkwood to study in an Applied Science program. As that pool of first-time
students continues to increase, it may become appropriate to use the modelyfearirst-
students who do not have the intention of transferring. It is possible to attempt toigeneral
the participants’ experiences in this study to that of other Kirkwood students.rFaiuithe
of those students would be required after they had completed the College 101 experience.

The Kirkwood College 101 model could be generalized to other community colleges’
first-year students. Kirkwood could host site visits and offer advice based omeexpdn
other institutions interested in establishing first-year courses on thgiusas Kirkwood is
not unique in the ability to draw first-year students who are using the commaitetyecas a
gateway to a four-year institution.

This study also suggests that more time and effort to capture the studernmepat
Kirkwood needs to be made and supported at the administrative level by institutional

research. The surprises in this research came not in the form of commobatitiethe
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form of differences in the participants’ experiences. The open style ofimatrajuiry may
have encouraged the diverse stories obtained in this study. The following quotamffers
important reminder to heed each student’s individual experiences when doing research i
student affairs:

Although a general understanding for the culture can inform student affainsgract

we must understand that each student possesses his or her own culture which

influences how each student experiences the college. Narrative heisancds us of

the idiosyncratic nature of humans, and that as researchers we must value and

understand the differences and contradictions we observe. (Reason, 2001, p. 99)
Individual experiences were indeed discovered in this study. Research exaimensodtle
differences between each student experience could better direct strdamatssin the
community college. The increased research and amount of time that would allovtfer f
narrative inquiry into the experiences of community college students hasnhgolgeations
for institutional research. Regardless of the investment of time and moneydahtarseffort,
the access to the largely hidden world of community college students wouslduzssisi
better serving their needs.

Recommendations for Practice

College 101 worked for this small group of Kirkwood students, leaving the question,
If College 101 worked for this group, will it work for others? A pressing recommendat
evolving from this study would be to expand the program to include students who are
pursuing applied science degrees.

Recommendations emerged for the actual curriculum of the College 101 course in
this study. A strong recommendation would be to revisit what is being offerlee arda of

career development. It is possible that the activities offered in Collegaldtéd the seeds

www.manaraa.com



148
of career development for these participants but did not see the seedling thmvegh ha
close examination of the career-related activities and their objectiveidated.

College 101 curriculum attempts to build a supportive relationship between the
students and the Advising and Transfer Center. It was obvious that the majoritygobtips
of students did not fully use the center after completing College 101. The curricwduid s
be revised in order to emphasize the importance of using the center. Theresibiditpalsat
part of the problem is in the organization of the Advising Center itself. Thegesilllfor an
examination of the services and procedures of the Advising Center to insure thfgrang
worthwhile and accessible services.

The social activities in College 101 appeared to have a significant impressthis
group of participants. This impression can be used to guide any new curriculuivibesict
introduced into the course.

The College 101 instructors themselves were mentioned in the student narratives.
Currently instructors in College 101 are chosen in part because of their reputatiosiag
involved with students and engaged with them in the classroom. The participants’
experiences support the continued use of such criteria to be in the hiring andhesdroit
College 101 instructors.

The participants and their stories tell of the solid foundation College 101 provided for
them. They were not aware that the theoretical foundation of College 101 comes from
Vincent Tinto, Arthur Chickering, Laura Reisser, John Gardner, and a wealth of people
experienced in the field of student development and first-year experiengego#tn
secondary institution that desires to provide a first-year course or exqeefee their

students can draw from the same scholars, theorists, and researchers.
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Recommendations for Further Research

Engaging students in the classroom is a practice that supports retention ifsstude
The student stories in this study emphasize the engagement they experieheddaltege
101 course. Further research might done in this area with the possibility thatdindird
be applied to other classrooms and disciplines.

The instructors in College 101 made positive impressions on all the participants.
Further research could be done to examine what intricacies in the instratms’and
delivery support various levels of engagement by their students. Such resggnichravide
stylistic recommendations that could inform faculty from all areas atdhege.

Community colleges often have very few services for students in the area of
residential life. At Kirkwood there are several apartment complexebyhtdeat are promoted
as student accommodations. The complexes have different management copdnie
security forces. Since students are virtually moving from their parent’siomo
apartments, the transition opens up all the issues students would have in a traditegeal col
residential setting. However, the apartments are void of any residesydifam. This void
leaves students without the support and disciplinary system that would be found in a typical
residential life system. Apartment living requires that they prepaneaeai food, pay bills
on a monthly basis, and navigate the college without the support of a residentialflife sta
Parties, noise infractions, and conflicts lead many of the students to itesagith private
security firms at the complexes. The participants’ stories in this shty a little light on
what is going on in their lives in light of their residential choices. More relsegeds to be
done regarding residential setting and the implications for those settikgkveood.

On the other hand, many community college students chose to live at home with their

parents. The participants in this study suggested that living at homendeallthe ability of
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the student and their parents to re-define their relationships in regard to thesstude
independence. As college costs continue to rise, more students may choose to live at home
Research in this area could be beneficial to the students, their parents, andimsof
higher education.

Several of the patrticipants referred to easy access to alcohol-reldtes ipaolving
Kirkwood students. More than one participant reported other students’ partying habits
causing them to drop out of Kirkwood. This study was derived from a small sample of
Kirkwood students; nonetheless, at least three of them had seen students’ alcohol
consumption reaching dangerous levels. Research into the alcohol consumption of Kirkwood
Community College students is needed.

Early studies of community college students implied that social integnafs not as
important a support for their success as academic integration. Howevetydkigists that
social integration played an important part in these students transition to collgber F
research in this area could clarify these conflicting observations andusssislesigning
appropriate services for community college students.

One participant mentioned the unique position of being an athlete. Not only did the
participant have to transition to college academics, she had to be prepared tetsedkedte
complete assignments earlier than her peers. In her mind she was beingeddoalbeing
an athlete. In this participant’s view the instructors made an intentionaipatie make
academic success harder for the athlete than for the rest of the olassufity college
student-athletes develop their skills athletically and/or academigaliythe hope that they
can transfer to college or university and play their sport in a four-year €oliag goal
requires that their performance in the classroom be as successful asttoemance in their

sport. One is left to wonder if we make it more difficult for athletes to be avealty
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successful than we do for students not involved in athletics. The impression and mindsets of
faculty regarding community college athletes could be explored. Thedastand the role of
athletes in the community college is an area of research that might asplted.

One might also explore the first-year experience from the perspectivst-giear
students who did not enroll in College 101. Research in that area would allow us to expand
knowledge of what is known about Kirkwood Community College students. Such research
would allow the institution to develop comparative data.

There are voices noticeably missing from this study. Those are the vostesi@fts
who, despite enrolling in College 101, left the institution before or after comgplseir first
semester. Students leave for a variety of reasons. One acceptable reasuakis &n
intended transfer. There are many other reasons that are not as positivet Stepfrmight
include finding out how many students are leaving the institution and the reasonsehey cit
for leaving. Further exploration could examine what makes them differentHenesilient
participants interviewed in this study.

Reflections

| chose to study students’ first year of college for two reasons. Bhevlis practical:
when | did a review of literature on first-year experiences, | found véeywbork relating to
the community college. That discovery was particularly troubling in light ohitreased
numbers of first-time, first-year students who are choosing the commoliigge for their
point of entry into higher education.

The second reason | embarked on this research was because of my own story of my
first year of college. | realized my reasoning was not a novel approach Wwhagar further

reading about the practice of qualitative study. Esterberg (2002) capturedeaggr
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Often qualitative researchers begin where they are. That is, they look avthei

lives to see if they can find anything interesting to study, an unusual anglezbnguz

event or phenomenon. Then they try to refine the topic into a more manageable and

researchable form (p.26).

When | read Esterberg’s passage, | was struck by how close it camertbidgsoy reasons
for choosing the focus of this study.

As | reflect on this project | am grateful for the dependability of alhef
participants. With the exception of some unruly audio tape, every one of the 21 interviews
occurred without problems. Each of the participants arrived for all three ofrtteziviews
on time and ready to start the process. Only one interview had to be re-scheduled, due to
illness.

The biggest surprise was the way the participants responded to narrative @quiry
conversations flowed sometimes perhaps in spite of the interview questiaht teem. It
was in the conversation where the bulk of the findings occurred.

My surprise might have been mitigated had | truly believed the follogiioge from
Czarniawska (2002) | used earlier in this study: “I must admit this used to beitg tme
verge of panic — How to bring them back to the point? — But now | have learnésithieat
point” (p. 735). More than once | held my breath and relied on the participant to tell me the
important things. They did and | gained confidence in the process. Late in thi$ ctundyg
upon an article by a friend and colleague, Robert Reason (2001), who wrote about the
benefits of using narrative in Student Affairs. He described a student with ivhaised
narrative inquiry to interview: “Without prompting from the interviewer, Jirarated to

what was important to him and his experience” (p. 98). As | reflect on Reasarles and
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my experience, | better understand what happened in the span of my convers#tiomg wi
participants.

I must admit that the participants’ responses to narrative inquiry left rhdemgthy
transcripts that covered a gamut of issues. The sorting and coding procebaligagiag.
Even as | look back on the transcripts, | still find an additional gem or two in the geamt&i
words to contemplate.

In my journal | noted that | could almost see the students change as theyitold the
stories. It was interesting to see one of them moving from not seeing much ime@efiege
101, to realizing that she drew on her College 101 experience quite often over the span of he
time at Kirkwood. The look on this participant’s face told a great deal whenaghasked
what the completion of her first year meant to her. She replied that she hadight it was
a big deal, but as she answered the question, it appeared that she realizegbih&twaes a
big deal, after all.

Throughout the process my confidence in my choice of narrative inquiry giewk | t
that my role as a counselor informed my decision to use narrative inquiry motevaisin
willing to give credit because the conversations were supported by my d¢ogrisééning
skills. The ability to re-frame participant statements in the contekeahterview was a
testimony to my role as a counselor. | am pleased that | chose narrativg bepause, in
truth, 1 had no idea how my counselor role would impact my ability to interview with the
goal of obtaining knowledge rather than helping.

I did find it challenging, however, not to fall back into a counseling role mamgtim
in the process. It was very difficult not to intercede when the participamsdsté@mething
that | knew was going to cause them difficulty down the road. One partieyhanoriginally

thought she would go to a university after Kirkwood planned her courses accordingtto w
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the university required. She had changed her mind and was transferring to a degl col
and was assuming the transfer classes were the same. She needed infdratatias ot
appropriate to give in the context of our interview. In fact, all the partitspseeded
accurate information in some area or another. | made notes of those areas asdatitras
with the participants after the third interview was complete. | left admryassues that might
require personal counseling, but did let them know that the student development counselors
were there to help with most anything that might get in the way of theirssiate
completion of college.

All of this means a great deal to me. Each of the participants gave mthgifhave
will inform my professional and personal life. Reason (2000) says it well: “Bsnaxng the
narrative of students’ stories student affairs professionals stand to gyaiater
understanding of student experiences and cultures, build relationships that bemefit bot
parties and better inform theories that guide our professional decisions” (plnt@2xd, the
participants’ voices in this study will impact the services we offer ostrygar students at
Kirkwood.

There are numerous benefits of this study. These participants will sttt a |
prouder when they think of their accomplishments at Kirkwood. College 101 at Kirkwood
Community College can improve with the knowledge gained from this study. Community
colleges at large can benefit from what has been learned about firstugbsants in this
study. Perhaps most importantly, when first-year students present thesregeve doors of
Kirkwood Community College, we can better understand their needs as we assist the

integrating both academically and socially to the culture of higher edacati
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CC: Dr. Larry Ebbers
N226 Lagomarcino

FROM: Jan Canny, IRB Administrator
Office of Research Assurances

TITLE: The Voices and Experiences of Kirkwood Community College Students:
Applying Knowledge Gained in College 101 to the First Year of College

IRB ID: 07-247

Approval Date: 25 July 2008
Date for Continuing Review: 30 July 2009

The Chair of the Institutional Review Board of lowa State University has conducted the annual
continuing review and approved the modification of this project. Please refer to the IRB ID number
shown above in all correspondence regarding this study.

Your study has been approved according to the dates shown above. To ensure compliance with
federal regulations (45 CFR 46 & 21 CFR 56), please be sure to:

e Use the documents with the IRB approval stamp in your research.

e Obtain IRB approval prior to implementing any changes to the study by completing the
“Continuing Review and/or Modification” form.

e Immediately inform the IRB of (1) all serious and/or unexpected adverse experiences
involving risks to subjects or others; and (2) any other unanticipated problems involving
risks to subjects or others.

* Stop all research activity if IRB approval lapses, unless continuation is necessary to
prevent harm to research participants. Research activity can resume once IRB approval is
reestablished.

o Complete a new continuing review form at least three to four weeks prior to the date for
continuing review as noted above to provide sufficient time for the IRB to review and
approve continuation of the study. We will send a courtesy reminder as this date approaches.

Research investigators are expected to comply with the principles of the Belmont Report, and state
and federal regulations regarding the involvement of humans in research. These documents are
located on the Office of Research Assurances website [www.compliance.iastate.edu] or available
by calling (515) 294-4566.

Upon completion of the project, please submit a Project Closure Form to the Office of Research
Assurances, 1138 Pearson Hall, to officially close the project.
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APPENDIX B

INFORMED CONSENT DOCUMENT

lowa State University |

Title of Study: The Voices and Experiences of Kirkwood Community Colleg&tudents:
Applying the Knowledge Gained in College 101 to the First Year of
College

Investigator: Wendy Lingo

This is a research study. Please take your time in deciding if you woutd liketicipate.
Please feel free to ask questions at any time.

INTRODUCTION

The purpose of this study is to learn about your first year at Kirkwood Communigg€ol
You will be asked to share ways your completion of College 101 at Kirkwood influenced
your success as a student. You are being invited to participate in this stadgdgou are a
current student at Kirkwood Community College who successfully completed thgeolle
101 course in your first semester at Kirkwood.

DESCRIPTION OF PROCEDURES

If you agree to participate in this study, your participation will lasbfe semester. You will
be asked to meet for three meetings with the researcher (Wendy.Liihgoneetings will
each take 90 minutes. You will receive $5.00 as an appreciation for your pé&dicipa

each of the three meetings with Wendy Lingo. You will be asked to sigmanState
University Research Participant Receipt Form (RPRF) acknowledgagau received the
$5.00 at each interview. The RPRF form is required by lowa State Universigjentor
comply with the State of lowa, the internal revenue service (IRS) and fuagergies. If

you do not wish to complete the RPRF you can also chose to participate in the study but
decline the $5.00 of appreciation fee.

You can expect the following procedures to be followed during this study. You will mee
with Wendy Lingo for three meetings. At those meetings she will askes & questions
regarding your experiences and insights about your first year at gockk@ommunity
College. If at anytime you are uncomfortable responding to a question posed lndds
you may ask to skip that question. Your interview will be recorded with audio regsrdin
Those recordings will then be transcribed into a word documents.

Wendy Lingo will examine the results of all interviews taking carénghthemes you and
others may have shared in the interview. Those themes will be coded in a quaétdareh
manner. Your statements and the statements of others will provide a basis fandds L
dissertation study.
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Ms. Lingo will keep a record of your name and contact information in a locked fileri

home. The recordings and the contact information including your name will be keptysecure
in a locked file in Ms. Lingo’s home for one year after the completion of thig.stadhat

time they will be destroyed. The transcripts of your interviews will be ineddocked file in

Ms. Lingo’s home office and/or her Kirkwood work office. If any audio recordingsoand/
transcripts of the recordings are moved from one of Ms. Lingo’s officéetother they will

be transported in a locked luggage bag. Transcripts, audio tapes and electronicofecords
your interview will be destroyed one year after the completion of Ms. Lirdje&ertation.

RISKS

The probability for risk is minimal in this study. If, however, you experiengsipal and/or
emotional discomfort during the interview, you may request that you be excusetthéom
process.

BENEFITS

If you decide to participate in this study, there are some possible inokreefits to you. The
interview process will give you an opportunity to reflect on your first péapllege at
Kirkwood. The information gained in this study will benefit society by providirigalde
information that can be applied to designing programming and curriculum toydas
students at Kirkwood and other similar community colleges.

COSTS AND COMPENSATION

You do not have any costs from participating in this stiyay will be compensated for
participating in this study

You will receive $5.00 as appreciation for your participation at each of the thetimgse
with Wendy Lingo for a total of $15.00. If you decide you do not wish to continue in the
study after the first interview, you will receive a total of $5.00. If yotidkeyou do not wish
to continue in the study after two interviews, you will receive a total of $10.00. ¥dgu m
chose to participate but decline the appreciation payment.

PARTICIPANT RIGHTS

Your participation in this study is completely voluntary and you may refug to participate or
leave the study at any time. If you decide not to participate in thetwdy or leave the study early,
it will not result in any penalty or loss of benefits to which yoware otherwise entitled.

CONFIDENTIALITY

Records identifying participants will be kept confidential to the extent pedrity
applicable laws and regulations and will not be made publicly available. Hoviederal
government regulatory agencies, auditing departments of lowa State dityivand the
Institutional Review Board (a committee that reviews and approves human sabgsoth
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studies) may inspect and/or copy your records for quality assurance and tatis.ahlaese
records may contain private information.

To ensure confidentiality to the extent permitted by law, the following mesisull be

taken. Your interview will be recorded with audio recordings. There will befacerece to

your name in the audio recordings. Ms. Lingo will keep the record of your name aadtcont
information in a locked file in her home. The audio recording will be transcribed intada wor
document. The audio recordings and/or transcripts will be held in a locked file in Ms.
Lingo’s home office and/or her work office at Kirkwood. If any audio recordamgior
transcripts of the recordings are moved from one of Ms. Lingo’s offices tuhbethey will

be transported in a locked luggage bag. Any electronic records related to yaiewgewill

be stored on Ms. Lingo’s password protected home computer.

Transcripts of your interview, audio recordings, all electronic recordsrgneeords of
your name and contact information will be destroyed one year after theatmmulf Ms.
Lingo’s dissertation. If the results are published, your identity will nreroanfidential.

QUESTIONS OR PROBLEMS
You are encouraged to ask questions at any time during this study.

e For further information about the studgntact
Principal Investigator:

Wendy Lingo

2535 Heatherview Circle

Marion lowa 52302

Home Phone: 319 373 5720

Cell Phone: 319 360 9416

Work Phone: 319 398 5436

Email Addresswlingo@kirkwood.edu

lowa State University Professor/Supervising Faculty:
Dr. Larry Ebbers

N226 Lagomarcino Hall

lowa State University

Ames, lowa

Phone: 515 294 8067

Email: lebbers@iastate.edu

e If you have any questions about the rights of research subjects or reséstezh-re
injury, please contact the IRB Administrator, (515) 294-4H8B@iastate.eduor
Director, (515) 294-3115, Office of Research Assurances, lowa State Ulyivers
Ames, lowa 50011.

kkkkkkkkkkkkkkkkkhkkkkhkkkkkkhkkkkkkkkkkhkkkkhkkkhkkkhkkhkkhkkhkkkhkkkhkkkhkkkkkkkkkkkkkkhkkkhkkkx

www.manaraa.com



167
PARTICIPANT SIGNATURE

Your signature indicates that you voluntarily agree to participate in thig, shad the study

has been explained to you, that you have been given the time to read the document and that
your questions have been satisfactorily answered. You will receive attpywritten

informed consent prior to your participation in the study. Participant’'s Narmgg(d)

(Participant’s Signature) (Date)

(Signature of Parent/Guardian or (Date)
Legally Authorized Representative)

INVESTIGATOR STATEMENT

| certify that the participant has been given adequate time to read anddeatrithe study

and all of their questions have been answered. It is my opinion that the participant
understands the purpose, risks, benefits and the procedures that will be followed uayhis st
and has voluntarily agreed to participate.

(Signature of Person Obtaining (Date)
Informed Consent)
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APPENDIX C

RECRUITMENT PHONE SCRIPT
Wendy Lingo IRB
Phone calls will be made by Wendy Lingo.
The following script will be used:

Hello, | am Wendy Lingo. | am a counselor here at Kirkwood and | am irgdrasfinding
out about your first year at Kirkwood. | am a Doctoral student at lowa Statersity and
am working on the research for my dissertation. | am calling you to find pou fvould be
interested in participating in a research project regarding College 101 andryoyedr at
Kirkwood. If you are interested | will schedule three, ninety minute intessigith you. |

will have some prepared questions for you and will also encourage you to discuss your
experiences in your first year at Kirkwood and the influences College 101 mujbt a
might not have had on that experience. Our interviews will be tape recordedhaftaping
the interview will be transcribed to paper. At that time any referengeuioname will be
removed from the data. The transcribed record will serve as data for theatissestudy.

Your participation is voluntary and you may chose not to participate at anytimenaioer
will not be used in any reporting of what you have told me. Your wamdsthe transcripts of
the interviews however may be used in the final presentation and/or publicatiordatahe

Do you have any questions so far? (Address questions)

Here is a review of what you are committing to:
Signature on an informed consent, confirming that you are agreeing to paetinifias
study.

Three 90 minute audio taped meetings with Wendy Lingo to discuss your firgttyear
Kirkwood and the influences the College 101 course may or may not have had on your
experience.

If the student expresses a willingness to participate Wendy will ask thenstor their
schedule and make arrangements for first meeting.
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APPENDIX D
INTERVIEW QUESTIONS

Wendy Lingo IRB# 07-241

Interview 1

Explain confidentiality of study and purpose in light of “The Voices and Experiences of
Kirkwood Community College Students: Applying Knowledge Gained in College 101 to the
First Year of College.” Researcher will disclose her role in College 101.

1. Line of demographics related questioning
Age
Year last attended high school
Size of high school
Parent’s level of education
Cumulative GPA
Final grade in College 101Anticipated graduation year

2. What was your high school experience like?

3. Looking back at your first year of college tell me how College 101 helped or
did not help you transition to college.

4. Were you living at home or on your own your first year at Kirkwood?

5. Do you know where and/or how to contact your College 101 instructor(s)?
6. Have you contacted them for any reason since you took College 1017

7. If you were talking to a new Kirkwood student who asked you about taking

College 101 what would you tell them?

Interview 2

Check demographic information with interviewee. Summarize discussion from Intérview
for checking and with the intention of transitioning to interview 2. Lead with “today I'd like
to talk to you about your first year at Kirkwood Community College. ”

1. Tell me about your academic experiences in your first year of college a
Kirkwood.

2. Did your completion of College 101 influence your abilities to transition froim hig
school coursework to that of college coursework?

3. Describe the social relationships you developed first year of celtd{jekwood
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Do you think of these relationships as healthy relationships? If so why,
if not why

4. Did your completion of College 101 influence your abilities to maintain healthy
relationships and set relationship boundaries?

5. Did you find yourself making decisions independent of other people? If so, tell me
how that felt.

6. Did your completion of College 101 influence your abilities to transition to
making decisions independent of others?

7. Where did you live?
Tell me about that experience.

8. Did your completion of College 101 influence your abilities to manage your living
space and get along with those you were living with?

9. Do you think you maintained a healthy life style your first year of gel&t
Kirkwood?

If so, how did you do it?

If not, why not?

10. Did your completion of College 101 influence your abilities to understand what a
healthy lifestyle is and maintain a healthy lifestyle?

11. Do you think you successfully managed your time your first year ofjecdle
Kirkwood?

If so, how did you did you do it?

If not, why do you think that is?

12. Did your completion of College 101 influence your understanding and/or use of
time management in college?

13. Did you choose a major and establish a career plan in first year of college a
Kirkwood?

If so, tell me about it.

If not, why not?

14. Did your completion of College 101 influence you establish a major and/or
develop a career plan?

15. Do you think you knew yourself any better after your first year otget

16. Did your completion of College 101 assist you in learning about yourself?
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17. Do you remember specific things about College 101 that encouraged your:

Academic success?

If so, how? If not, why not?
Ability to find services on campus?

If so, how? If not, why not?
Development of healthy relationships?

If so, how? If not, why not?
Adaptation to living on your own?

If so, how? If not, why not?
Development of independence?

If so, how? If not, why not?
Living a healthy lifestyle?

If so, how? If not, why not?
Managing your time?

If so, how? If not, why not?
Establishing a career path?

If so, how? If not, why not
Understanding of who you.

If so how? If not, why not?

Interview 3

Interview 2 questions will be driven by responses from interview 1 and 2. Interviellv 3 wi
allow the researcher an opportunity to apply member check for accuracyerinew 3 the
researcher will review the respondent’s answers to the following questionskattng: a
respondent to add to and/or correct any of their original responses. Interview skwhiea
respondent to reflect on the meaning of the completion of their first yearkatd<id.

First step will be to review responses from interviews 1 & 2 to check for agcurac

1. Is there anything else you would like to tell me about your first year lefgeol
and/or your College 101 class?

2. If you were talking to a new Kirkwood student who asked you about taking

College 101 what would you tell them?

3. What did the completion of your first year at Kirkwood mean to you?
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APPENDIX E
COLLEGE 101 COURSE SYLLABUS

College 101 (SDV 109)
Term, Year

Contact information
Instructor name:
Campus address:
Campus Phone:
Email address:
Office hours:
Department Phone:

Section: Time: Building and Room #:

Course Description: Develops academic success skills by connecting students to important
resources and facilitating participation in college culture. Activitieaidektudy and

classroom performance strategies, personal development, academic angleareng and
exploring the college experience.

General Course Goals:
Arthur Chickering’s Seven Vectors of Student Development serve as a foundation f
College 101. The course assignments and activities are all designed to gastudant
growth both in both academic and personal realms. The Vectors are as follows:
Vector 1 Developing Competence intellectually, socially and
physically
Vector 2 Managing emotions
Vector 3 Moving Through Autonomy Toward Interdependence
Vector 4 Developing Mature Interpersonal Relationships
Vector 5 Establishing Identity
Vector 6 Developing Purpose
Vector 7 Developing Integrity
Learning Objectives
The student will:
1. Develop intellectual, social and physical (skills) competence. (Vector 1)
2. Develop the ability to recognize and accept emotions as well as to
appropriately express and control them. (Vector 2)
3. View self as able to make decisions independent of others views. (Vector
3)
4. Develop a “tolerance” (embrace/honor/welcome/appreciate/value) and
appreciation for others. (Vector 4)
5. Develop a positive sense of who one is. (Vector 6)
6. Develop a sense of purposeful vocational and personal goals. (Vector 7)
7. Develop a humanized value system in which the interests of others are
balanced with one’s own interests. (Vector 8)
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Evaluations will be based on:

Your evaluations will be based on reading, attendance and participation in exearuis
discussion, small group work, completion of both short and long assignments, pegjdcts
quizzes, preparation for exams and exams.

Learning Resources:
A. Textbook:
Baldwin, A. (2007).The College Experience: Pluflew Jersey: Pearson Prentice Hall.

Agreement for a Productive Learning Environment:

We believe that the best learning takes place in an environment where #acbifudents
exhibit trust and mutual respect.

Students promote trust by preparing honest and thoughtful work, and by expectingavaluat
based on performance. Faculty promote trust by setting clear guidelirssignments and
evaluations, honest feedback, and by assigning bias-free grades.

Students show respect by being prepared and attending class on time, by pawyiiom att
contributing to discussions, listening respectfully to others’ points of viewjngeet
deadlines, and by striving for their best performance. Faculty show respeeirby
timeliness and preparedness, by taking students seriously, by valuingtisiagd
aspirations, and by providing honest feedback.

In a productive learning environment, faculty and students work cooperativelgnizeand
respect differences, model the values of character and citizenship. and béelomg i
learners.

Course Requirements:

In order to receive course credit, students must:

Attend class and participate in classroom discussions and activities. dbywat attend
class you are unable to participate. Excused absences can be issuedatatendof the
instructor. If you are going to be absent call or email your instructor.

Students must complete all activities and course assignments in an accapdaieely
manner.

Course Policies:

Students are expected to attend all class sessions. Absences will in esseaystudent
responsibility for meeting the requirements of any class. Students ar¢eekimeknow the
attendance policy of this course. Failure to abide by the attendancempalagsult in
failure of the course.

Students are expected to be active learners through class participatiomreoyall
discussions, and in-class presentations. Students are expected to be thoughitfilliand c
their interactions with others.

Personal issues discussed in this class DO NOT leave the classroom. Thegpiipes to
this policy will be:
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1. If a student indicates they will harm themselves or others. In such ease th
instructor will notify the Dean of Students and/or law enforcement officials.

2. If the instructor feels they need clarification from another professiogatding
strategy to assist each of you in your success at Kirkwood.

Student behavior that is disruptive or prevents other students from learning is inap@ropri
in a college classroom and instructors reserve the right to ask the offendiaegtstto

control their behavior or leave for the day. Once the class is in session, thehimaddshe

on thinking, discussion, and learning.

In the interest of preserving an effective learning environment, as freenafrgsdisruptions
as possible, all cellular telephones and pagers must be turned off or placed in a non-audible
mode while in the classroom.

Kirkwood Community College endeavors to reinforce the value of independent, honest work
on the part of the students. Students are expected to conduct themselves with scholarly
integrity. Cheating and plagiarism are serious acts of misconduct antieskalbject to
disciplinary action, including possible expulsion from the college.

Plagiarism Policy:

According to Webster, to plagiarize is “to steal or pass off the ideas or wfoadsther as
one’s own to use created productions without crediting the source to commiy litexfar
present as new and original an idea or product derived from an existing source.”

Kirkwood Students are responsible for authenticating any assignméisubmitted to an
instructor. If asked, you must be able to produce proof that the assigment you submit is
actually your own work. Therefore, we recommend that you engage in a iiable working
process on assignments. Keep copies of all drafts of your work, meakhotocopies of research
materials, write summaries of research materials, hang onto Writing €nter receipts, keep logs
or journals of your work on assignments and papers, learn to save drafts @ersions of
assignments under individual file names on computer or disksd, etc.

The inability to authenticate your work, should an instructor request it, is eisniffground
for failing the assignment.

In addition to requiring a student to authenticate his/her work, Kirkwood Communityg€olle
instructors may employ various other means of ascertaining authentstitgh as engaging

in Internet searches, creating quizzes based on student work, requiring studgpitsro ex
their work and/or process orally, etc.

Americans with Disabilities Act:

Students with disabilities who need accommodations to achieve course objectivesikhould f
an accommodation application with the Learning Services in 133 Linn Hall as soon as
possible.

Drop Date:
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The last day to drop is 75% through the course. The drop date is listed on the Academic

Calendar.

End-of-Semester Course GradeYou can obtain your final grade in this course by
accessing your grade off the Kirkwood webpage through the EagledetrsyTo comply

with federal guidelines, final grades are not posted or mailed.

College Closings & DelaysAt various times throughout the semester we may experience
weather-related closing or delays. The college policy is that studentd s@pait to

whatever class would normally be in session when the campus opens.

Course Plan and Point Scale
The following outlines the assignments and due dates for assignments.

DATE POINTS
DUE ASSIGNMENT: POSSIBLE:
Participation/Preparedness/Attendance-
5 points possible per class 145
08/23/07 Take-home Syllabus Quiz 10
08/30/07 Places to Go assignment 10
09/06/07 Who Am I? Assignment 20
09/11/07 Chapter 12 IR pg. 316 5
09/13/07 Food Diary 10
09/18/07 Chapter 8 IR pg. 224 5
09/20/07 Study Reflection Chap 8 pg. 222 10
09/25/07 Reading log pg. 189 5
09/25/07 Chapter 7 IR pg. 104 5
09/25/07 Chapter 10 IR pg. 274 5
09/27/07 OKB5R Assignment 10
10/02/07 Chapter 5 IR p. 146 5
10/16/07 What | Already Know midterm 20
10/23/07 Time Monitor 10
10/30/07 Instructor Interview 20
11/01/07 Two Year Academic Plan 20
11/01/07 Exercise 6.5 Chapter notes 10
11/01/07 Note taking reflection pg. 162 5
Mid-Term Grade Report and
11/18/07 Conference 20
11/20/07 Writing Center Assignment 20
Online test 10
MBTI Reflection 20
CSI Reflection 20
Combating Test Anxiety Reflection 10
Letter to a student 10
Boundaries 20
Final Who | Am Now reflection 20
Final Portfolio & Presentation 100
Total Pts. 580
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Grading Scale

A 93-100%
A- 90-92%
B+ 87-89%
B 83-86%
B- 80-82%
C+ 77-79%
C 73-76%
C- 70-72%
D+ 67-69%
D 63-66%
D- 60-62%
F 0-59%
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Appendix F
College 101
Student Success Measures

 Students Students Students | 1st Semester  1st Semester
Enrolling Completing  Successfully Al Al 1st Semester 1st Semester|Non-College 101 Non-College 101
| in College 101 Completing |Arts & Sciences Kirkwood |Arts & Sciences  Kirkwood |Arts & Sciences Kirkwood

Fall 2005 College 101 Students College 101 (W's Removed) College 101 Students Students Students Students Students Students
Number of Students | 292 245 218 g112 15,112 3,887 5928 3,680 5807
Percentage of Students Returning (Who Did Not Graduate) of Fall 2005 Students: |
Fall 2005 to Spring 2008 88.7% 91.8% 94.0% 70.1% 73.3% 70.0% 71.2% 68.7% 71.2%
Fall 2005 to Fall 2006 64.4% 70.2% 74.3% 46.1% 50.8% 47.3% 50.1% 45.8% 49.9%
Fall 2005 to Spring 2007 | 61.3% B5.7% 69.7% 38.8% 43.7% 41.0% 43.7% 39.4% 43.5%
Fall 2005 to Fall 2007 | 39.3% 41.7% 43.4% 26.3% 30.0% 26.9% 28.5% 26.2% 28.4%
Fall 2005 to Spring 2008 | 27.9% 28.6% 31.3% 21.7% 25.6% 21.6% 23.6% 21.2% 23.4%
Number of Credits Successfully Completed by Fall 2005 Students: |
Fall 2005 | 117 118 12.2 8.6 8.8 88 9.0 35 9.1
Spring 2008 | 1.6 118 12.0 9.2 9.4 9.6 10.0 9.3 10.0
Fall 2006 12.0 121 12.1 9.1 9.2 102 105 10.0 105
Spring 2007 12.0 121 12.1 9.2 9.1 10.4 10.6 102 10.6
Fall 2007 | 97 | 9.8 10.1 8.4 8.1 96 | 9.4 95 | 9.4
Spring 2008 | 10.4 107 10.8 8.9 8.8 o9 | 9.9 9.8 9.9
Average Term GPA of Fall 2005 Students: |
Fall 2005 | 2.18 242 2.67 216 2.26 210 | 218 207 218
Spring 2008 | 2.00 211 2.24 221 2.29 212 | 220 212 220
Fall 2008 | 206 | 213 223 211 | 216 210 | 213 2.08 2312
Spring 2007 233 2.36 245 221 225 223 225 2.20 225
Fall 2007 1.86 1.88 2.00 1.99 202 1.98 2.00 1.98 2.00
Spring 2008 2.26 221 2.28 2.09 211 211 2.09 2.09 2.09
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College 101
Student Success Measures
Continued
. Students Students Students | 1st Semester  1st Semester
Enrolling Completing  Successfully All All 1st Semester 1st Semester|Non-College 101 Non-College 101
| in College 101 Completing [Arts & Sciences Kirkwood |Arts & Sciences  Kirkwood |Arts & Sciences Kirkwood

Fall 2006 College 101 Students College 101 (W's Removed) College 101 Students Students Students Students Students Students
Number of Students 524 457 384 8,928 15,064 3,616 5,608 3,303 5,260
Percentage of Students Returning (Who Did Not Graduate} of Fall 2006 Students: | ) )

Fall 2006 to Spring 2007 82.8% 86.4% 93.7% 70.4% 73.0% 59.0% 69.6% 66.6% 68.0%
Fall 2006 to Fall 2007 62.1% 65.8% 71.9% 46.0% 50.0% 46.6% 48.8% 44 3% 47 3%
Fall 2006 to Spring 2008 | 54.9% 60.2% 66.8% 35.0% I7.T7% 39.0% 41.1% 36.4% 39.4%
Fall 2006 to Fall 2008 | 34.1% 37.2% 40.8% 25.9% 29.7% 25.9% 28.2% 24.8% 27.5%
Fall 2006 to Spring 2009 | 27.3% 30.1% 32.9% 21.5% 26.0% 21.0% 23.9% 20.2% 23.4%
Number of Credits Successfully Completed by Fall 2006 Students: |

Fall 2006 | 111 113 11.8 85 8.8 84 9.0 8.0 8.8
Spring 2007 | 111 113 15 9.1 9.3 91 9.6 87 94
Fall 2007 115 11.6 11.8 92 93 10.2 10.6 99 10.4
Spring 2008 122 123 12.4 9.8 9.9 109 bt | 10.6 10.9
Fall 2008 | 105 | 10.7 10.6 9.0 9.1 100 10.3 10.0 | 10.3
Average Term GPA of Fall 2006 Students: |

Fall 2006 | 207 2.30 268 2.2 228 221 225 216 222
Spring 2007 | 1.94 2.07 223 219 237 212 | 221 211 22
Fall 2007 | 1.04 2.06 219 2.04 212 204 21 2.00 209
Spring 2008 | 218 225 237 218 | 235 236 | 231 223 2.30
Fall 2008 2.00 2.02 2.07 1.97 2.05 1.99 2.04 1.98 2.03
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College 101
Student Success Measures
Continued
 Students Students Students | 1st Semester 15t Semester
Enroling ~ Completing  Successfully All All 1st Semester 1st Semester|Non-College 101 Non-College 101
| in College 101 Completing |Arts & Sciences Kirkwood |Arts & Sciences Kirkwood |Arts & Sciences Kirkwood

Fall 2007 College 101 Students College 101 (W's Removed) College 101 Students  Students Students Students Students Students
Humber of Students 4 633 526 8771 | 15091 3,364 | 5,609 2914 5129
Percel of Students Returni Vho Did Not Graduate) of Fall 2007 Students: _ | )

Fall 2007 to Spring 2005 | 82.5% 87.5% 93.3% 70.1% 72.5% 69.4% 69.7% 65.8% 67.5%
Fall 2007 to Fall 2008 60.8% 66.5% 73.6% 45.5% 49.1% 48.3% 48.2% 44.1% 45.6%
Fall 2007 to Spring 2009 54.0% 60.0% 67.6% 38.2% 42 7% 42.2% 42 3% 37.9% 39.7%
Humber of Credits Successfully Completed by Fall 2007 Students: | | |

Fall 2007 | 11.0 11.3 118 86 8.7 8.9 | 8.9 8.2 | 8.6
Spring 2008 | 12.0 122 12.3 98 10.0 105 10.6 10.1 10.3
Fall 2008 | 119 122 123 98 100 .1 1.2 10.7 11.0
Average Term GPA of Fall 2007 Students: ol _ j

Fall 2007 | 204 231 270 215 222 208 210 198 204
Spring 2008 1.84 1.99 217 2.14 225 2.05 216 2.02 215
Fall 2008 1.99 2.09 2.21 2.07 213 2.09 212 2.06 210
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College 101
Student Success Measures
Continued
 Students =~ Students Students | _ | 1st Semester  1st Semester
Enrolling  Completing  Successfully AN | Al 1st Semester 1st Semester|Non-College 101 Non-College 101
. in College 101 Completing |Arts & Sciences Kirkwood |Arts & Sciences  Kirkwood |Arts & Sciences  Kirkwood
Fall 2008 College 101 Students College 101 (W's Removed) College101 | Students  Students |  Students Students Students Students
Number of Students : 736 ga7 547 8458 15241 3372 8,280 2,899 5758

Percentage of Students Returning (Who Did Hot Graduate) of Fall 2007 Students: o |
Fall 2008 to Spring 2009 | 83.4% 87.9% 92.4% 712%  T1.1% 71.3% 65.8% 67.6% 63.4%

Number of Credits Successfully Completed by Fall 2007 Students: _ _ _
Fall 2008 , 121] 125 126 93 9.2 96 9.1 a1 87

Average Term GPA of Fall 2007 Students: | | |
Fall 2008 2.08 233 2.66 2.21 218 2.15 2.01 2.07 196
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APPENDIX G

Directions: Check (x) your responses in the columns on this form, and fill in the dots on
the Scantron form as well. Please put your course section number in thes&xier.

Your responses are anonymous and will be considered collectively. Youmsments
and feedback are welcome and will be very helpful to us in improving tkicourse for
future students.

A
YES

B
NO

C
MAYBE

QUESTION #

1. Are you aware of student support
services and feel you know how to
access them as a result of taking
this course. Ex: Student Health,
Counseling Services, etc...
Comments:

2. Has your level of comfort in
approaching your instructors at
Kirkwood increased as a result of
taking this course?

Comments:

4. Do you think you will be more
successful in college as a result of
taking this course?

Comments:

5. Do you feel like you have
developed more connections to
people at Kirkwood (faculty, staff
and students) by taking this course
than you would have without it?
Comments:
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6. Do you have a better
understanding of the career

possibilities for you as a result of
this course?
Comments:

7. Has your understanding of your
personal values and the values of
others increased as a result of
taking this course?

Comments:

8. With the assistance of an advisor,
do you feel comfortable planning
your schedule and academic plan

as a result of taking this course?
Comments:

9. Do you feel you have a better
understanding of the academic
demands of college as a result of
taking this course?

Comments:

10. Do you feel better equipped to
understand and develop strategies
to insure your academic and
personal success as a result of
taking this course?

Comments:

11. Would you recommend this
course to new first-year Kirkwood
students? Under "comments",
indicate why or why not.
Comments:
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Please add additional feedback here:

What did you like best about this course?

Is there anything you think should be changed in this course? If so, please explain.

Is there anything else you would like to tell us?
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